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PREAMBLINGS

With both sorrow and pleasure we print in this
ue the talk given by Paul Roberts before the 1967
ual Conference of the MCTE held in Rochester last
The sorrow is for the loss of an admired col-

one who has added much to the intellectual
The reasons

iss
Ann
May -

leagu€, OI
satisfactions of the English teacher.

for the pleasure must be obvious to all those who heard
paul Roberts speak, or who will read the transcription

of his speech which follows on the next pages. It
seems particularly fitting that Mr. Roberts' Conference
speech was introduced by Professor Harold B. Allen,
about whom Mrs. Roberts wrote recently: "My husband
thought very much and talked often of him."

The editorial staff will become a literal "we" next
academic year, when it is enriched by the addition of
two associates: for the secondary schools, Seymour
yesner, Consultant in Secondary School English for the
Minneapolis Public Schools; and for the elementary
schools, Sister Andre, at present serving as Linguis-
tics Consultant and Master Teacher for the Central
Minnesota Education Research and Development Council.

We plan to add another continuing feature next year,
under the guidance of Mrs. Lucille Duggan of Richfield
High School. While the function of her column is ser-
jous and useful, the titles that came to our minds
suited only our frivolous tastes. The title must wait,
then, until summer renews in us the juices of dignified
creativity. The contents, to which we invite you all
to contribute, will be devoted to brief accounts of
tested classroom innovative practices or recommenda-
tions for experimentation and research., We lead off
here with an example: Instead of passing on the en-
tfire accumulation of each student's composition folder,
year by year, why not ask each student to choose the
best theme(s) at the end of every year to go on to the
next year's teacher? This will have the advantages of
reducing the impedimenta and engaging the student in
a practical judgment, as well as demonstrating his

increasing skill as a writer.

The McKnight Family Education Fund is sponsoring an
English Program focussed on oral and written composi-
tion in the elementary schools, to culminate next year.
Director is Professor Naomi Chase of the University of
Minnesota, who will organize the program in concord
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with newly developing principles and methods for [ ‘ - SOME PREJUDICES
instruction: Professor Chase is co~-director of tﬁgqh o ”TEACHING |
é\nnual Institute of Creative Writing for and ‘by Chiy by Paul Roberts

ren. - ) ,

. Introduced by HAROLD B. ALLEN, University of Minnesota
We are impressed afresh at how -certain subjectg

seem to draw their metaphors from a pattern of Sourg Where tradition is powerful and unyielding in the

Humanities teachers, Jjudging by the articles 'in thj ?nce of new learning, new wisdom, it is given to very
3 sew men to come forward with the right combination of

issue, are notably attracted to apocalyptic imager

Teachers in general turn to an industrial voéabulag' gnowledge and skill and courage required to build a

for the common name for their?practical‘conferencesy pridge from the older learning to the new. 1In all ages
broducing at "workshops" what high-level management | there have been the few daring researchers whose dis-
might persist in considering unmarketable commoditie. coveries have carried them far ahead of their fellows,
Student teachers become "interns" in "clinical" ex %"Mm who are so engrossed in their study, their research,
lences. We find this last troubling in its undertger that they do not care for the distance between them and
of disease, hospitalization, and scientism,'.our owmsouwr men. But even fewer have been the bridge builders
preference inclining towards mysteries, whether of n~wm)can bring people from the old to the new truth the
or religion, we would substitute initiate, novice 4 researchers have been finding out.

postulant, and the dark night of the soul as'%ermé

more suitable to describe the student teacher's expep Our speaker tonight is such a man. Paul Roberts is
tence. Such lexical preferences aside, we welcome th¢ a bridge builder. It is true that from his birth in
chance to publish the first results of the initial | San Luis Obispo, California, fifty years ago until he
AST - UMREL sponsored five-state invitational confepe w25 Well along in his graduate work at the University
to test the Stanford University "technical skills" ; of California at Berkeley, he did not appear to be a
"performance criteria" -- and everyone had a tense t? future bridge builder, even though during the war he

steering that last word in and out of the plural -- of vas a steam engineer in the Merchant Marine. But
the teacher, and to develop the criteria by which g | during his doctoral work at Berkeley he became acquain-
student teacher's performance might be judged in the | ted with some of the new thinking about linguistics,
various jobs that are the particular responsibility particularly ‘descriptive structural grammar and its
for the English teacher. Developing such criteria to)relationship to the field of usage. He was disturbed
help critic teachers train new members for our pro- by the distance between these new ideas and the old-
fession must be of interest to us nationally; we hope fashioned grammar his students at San Jose State Col-
to hear more of this at our Annual Conferences both  ege would have to go out to teach. So he built his

| first bridge -- a book called Understanding Grammar

in the state and from the NCTE. m
[Harper & Row] published in 1954, 1t carried his stu-
dents at least a little way from the old to the new.

Futgre issues of M E J will be focussed on reporg
%Ed ﬁrticles from the forthcoming Annual Conference of 11 f B Universit
R iincatouye, ek Apei] 15030"s the maaianon Totell | Toe next vear Frogman Tvaddell, of Brow tniversity
. ; a selection o t :
post World War II fiction chosen frimuﬂﬁﬁfnﬁifﬁﬁi of | Senior linguists with a team concerned with WHCEERER-
EggitﬁhAgajoiscatfthe state's colleges at their.Thir- %Eg ﬁf.fngliihbageauﬁiiond‘%2n§gggglégrwzz:tl:ogggne
St. Olaf and Carleton Colleges.  whe sirnctiial? 85l 1S Mecoed to carmy on shis vore that 1 tod boon becin-
:gﬁi ﬁgsgzﬂiazg thg queitionlgf what the State’Deparb‘:%gﬁ th;ﬁisfggo;heuﬁgzggiiﬁdiﬁg égimx;ﬂls;;§60£oEduca'
on does for a i i feaon. W
and what it would like to do ifl:;xsllgn%é::[f :gﬁfgigféa[ Tyaddell and me the notion that perhaps Roberts was the
:Brihwoulg.copperate. We've got a potential symposiw’ﬂa?' Accoydlngly& wﬁ.prgposedlzlgening;; t?SSgul_
censo?sll:?plf'lg ngunde{cgrt_)znd newspapers and "tasteful Ri;ggzsoﬁﬁiise;ninaga;gg onAnd whilﬁ there, he wrote the

. we invi i i ' : \
e your contributions to tha'book that became his second bridge, Patterns of Eaglish

Review of Books.
| marcourt, Brace & World} published in 1956 for the
senior high school.




You should read his very delightful Cornflakeg
Beaujolais [Holt, Rinehart & Winston,] 19 to Teap
how he was able to get the manuscript of that book
of, Egypt at the time of the Israeli attack when hea
Oother Americans were evacuated to Italy. ThOSe-ofy
who know Roberts only as a textbook writer shoulg

certainly know that book. Well, Roberts fell ip Loy
with Italy, so deeply in love that after his year g
and a year back in California, he was glad to retuy,
Rome in 1960 as a professor of Cornell University i,
charge of the Cornell-Fulbright Linguistics Prograp
Italy.

In the meantime he had built another bridge

this one a book, Understanding Engllsh,[Harper & Roy i :
e
rate,

1958 for college freshmen. But while he was back ;
the States, he had attended in 1958 the Texas Confe,
ence on Problems of Linguistic Analysis in Englism

way of dealing with the language -—‘transformationﬂ
grammar. It seemed to him that it opened new doorg
deeper insights. So now he had to build another brj
this one part structural and part transformational. :
English Sentences arcourt, Brace & World] in 1962,
Further study of transformational grammar led him gy
to give up the idea of a bridge, half of which was in
one style of architecture and the other half in aneg
His next bridge, English Syntax [?arcourt, Brace &
World] in 1964, was entirely a transformational briﬂ

But before that bridge was Tinished, something

happened to change Paul Roberts's life. At the NCTE
Spring Meeting on linguistics in the Secondary Schog)
held in Louisville, Kentucky, in April, 1963, Willia
Jovanovich, the president of Harcourt, Brace,decideﬁ
that the influence of linguistics was not a Passing

fancy. It was not a fad of a year or two, it wasn't
Jjust a gimmick. He flew to Rome to see Paul Roberts
Four months later as Paul and I and our wives were

eating dinner in an outdoor restaurant in Rome, benea
Sophia Loren's window with ;talian cats swirling aroy
our feet and - Italian vino rosso swirling in our glass
he revealed that he was going to give up his Cornell
professorship to go with Harcourt, Brace in response
to their appeal for someone to produce a series of

textbooks from the third grade through the twelfth wil
consistent language orientation. I consider this the
act of a man committed to English education.
the act of a man of courage. Two-thirds of that seri
is now finished, already the longest suspension bridg
in the history of applied English linguistics.

Fellow teaChers, I am very pbroud tonight to prese
a distinguished colleague ahd friend, Paul Roberts,
builder of bridges.

U iroduction.
pecause

It was/

ENGLISH TEACHING - SOME PREJUDICES
‘by Paul Roberts

A talk delivered to the Annual Conference of the MCTE on May 5, 1967

h, Harold, for the generous ?n—
S youlvﬁﬁﬁ'$u§néw about’generous introdgctlons
the performance may disappointnsx?eztg;tozﬁis
i ink it's better to say, e'v
sometimes thin ok Bute ol mas
nd we'll see what he can . ) s
1owI?m pleaséd to have the opportunity to talk to

i " —
u about some ideas that I've had which I call '"pre
0

Ydices" about the teaching of English, in all of its
u

j : d prejudice, but
. I don't shrink from the wor - C ,
ﬁpeciz like to venture the rather fine dlstlncﬁlzn i
Iwouen ideas that are prejudicious and those that ?'m
betwe‘udicial.‘ By that I mean on the one hang tha
pii_ﬂnder the delusion that I'm talklgg 3bg¥ azzﬂil
; i i h, some kin
i trovertible truth, )
B et ih these are studied, not
t that on the other,
fac;énthhoughts by duty ruminated. 'They're basEgnon
pI‘erly thirty years of teaching English, of Eeacf g
giidents who aspire to be teacheﬁs Oftggii;iiénoof the
i with schools, and of muc con i
3:??;35 serious probiems of the English portion of the

urriculum I'm sometimes asked whether I ever taught
C .

3 " S."
\in the lower school and I can just barely say "Ye

i i irty-two eight-year-old

ar in Cairo I taught thir . 2 o

gne {ian boys English, and I had the dubious distinc
t%gg of introducing P.T.A. to that unhappy country.

irst suggestion that I would put to you }s
thatTEig{ish, whE%her in tpevelementarﬁ Sizogéé E;gh
school or the university, is not and ﬁ ogn pt
B e be; SirVicisdggazgﬁigz.imgoitanily concerned

ish class ek
:itﬁhieggﬁizg the pupil how to spell, tg rgadaogogt:o
write sentences and paragraphs. But F21§sliot =
essential function, in my view. And it 1 ,

! should not be, the only part of the day or the school

in which the goal is pursued. Teacgersoig ;:zii;egig:
i i haps be m
school, I think, will per = Mot
gﬁzﬁed of tﬁis than %hose who teach 1n_h1%2 sg?ggli_
and universities, because the teacher in e

> tary school is commonly with the pupils all day long,

and involved in the variety of subjects . in zgiignEng—
lish is used for the most part, spoken or wr .

| The teacher does not say, "Well,now we're out of



English and in .
you spell Missigsigggggapgg :o it doesn’'t matter heylat civilization is all about. It should aim, throlgh
of Mississippi all da§ lon e:ps him t? the spelljy| careful exploration of English language and Englis
the teacher is .concernmed wﬁ.th'nd éven in arithmetig | ,nd American literature to bring the children to some
plus two is four" or G i er the child says "ty potion of what it is 1like to be a human being, Its
teaching of English in thep gs two are four." The grpose is not to make them happy. There are drugs
all day. It's only in the elementary school goes on which produce happiness, of afsort at least. It's
teacher teaches social studgpper grades, where one Jrather to tell them what they ‘are and where they are
science, another foreign 1a €s, another math, aﬂotbu[mm where they've been and where they are going. A11
S0 on, that proper speilin hguage, another English ang par ts of the curriculum do this in some ‘measure, but
correct and graceful Senteﬁ and the manufacture of "y prejudice is that English does it most because it
responsibility of the En l'ces are thought to be the  is immediately concerned with the language and litera-
glish teacher and nobody else ture, and that herein lies its reason for being. '
reason the pupi 5 \
is that thepEﬁéiisﬁazggghgilte p{OPG? scientific rep£ Well, if you accept this point of view as the point
to teach them how to write s heglecting duty, has faj)of departure, then there is quite a lot of consequence.
should the English teachew cientific repo?tS, But W ye must re-examine such notions, I think, as beginning
teach the writing of scien%i?Pd not the science teacp yhere the child is. Probably no one would object to
bear it if the science teache1c reports? One might this as pedagogical theory, but one must object strongly
see, I have the misfortu t r were to say, "Well, yqu| to the pedagogical practice that derives from it. And
ne to be illiterate. I can't | that is to begin where the child is and stay there.

spell or make sent :
you please do thise?gﬁsmornorganlze.maPerial so woulg! In the last few decades, the subject matter of English
e. But this is not the argy.! has become more and more the child himself. He is en-
couraged in the English hour to explore and contemplate

o ) R :

wgg; bighgngrﬁgﬁint is the science teacher is occupigg

with big and 1o 1§k2a;te{§.and cannot be bothered wim;and write about his family, his pets, his classmates,
pelling and manufacture of sep. | his summer holidays, and most of all, himself. We

tences. This is
Or what is Ehglisﬁhio;gSKSPf-the scullery girl, Englig earnestly pursue George Robinson, third-grader, begging
! imilarly, the social Science him to share with us his views on war and peace, the
the relative worth of cats and dogs,

teach i .
how tirw§§$£1:;2:a:2§t English has not taught pupils | value of poetry,
loudly asserts that thgapeis: and the language teachey the desirability of being the eldest child, the youn-
learn French and Geria only reason that pupils cannpt gest child, or the only child in the family. This may
not taught them Engli E 1s that the English teacher hag! have some use in getting him started in writing, but
$1Sh grammar. | it has no other use. The views of George Robinson,
Well, it's R | third-grader, are of very little interest on any sub~
quite mi;taken gﬁdnggugéce that these attitudes are A ject whatsoever, except perhaps whether he has to go
ou be extirpated from the schopl to the bathroom. And furthermore, never will be unless

In an American i'ti :
ness, I think gﬁ Eg;tésg sc@ool it's everybody's bugi. early on we start putting information into George in-
2 c nglish--to teach writing anq stead of forever trying to pull it out of him. The
ish is not to ascertain what he thinks,

speakin >
ambigui%§ ;g g:ﬁigﬁgespelllng, to eliminate errors, ang business of Engl
organization., I couldcggstructlon, to give advice on @ but .to make available to him some of the things that’
only if it could be shown fﬁriuaded to the contrary | other people have thought and written, not in the
English teachers are b at all teachers except spirit of indoctrination, but in that of education.
LSS We don't reguire that he think that Aristotle is a

Well, th . . genius or that Aristotle is a fool, but we don't wan
plays a iarg:n§a¥2a§ 1§ Engl}Sh for? Of course it him to get to adulthood without ever having heard of
cribed. It does Sy;zemggic:i;;hgg”tmazgers Just des§ ’Aristotle. | :
the curricul at other parts of | , ,
describing tgg ggnggign2:§hi:ardiy and at random: So far I think I will perbaps have éarried most
and sentences and the conVentgs hat underlie our words people with me. From now on as 1 becomq more. specific
graphs and articles and books OHE that.sh?pe our para-) about my prejudices, I shall no doubt drop off suppoi-
opinion the essential functioﬂ fut,th.ls is not in my | ters and wind up possibly as a minorityvof one. For
tial function of English is t of English.. The essen-. instance, I don't think that children siould be taught
in the largest measure pos 'bg convey to the children | to appreciate literature: More than theat, I don't

possible, an understanding of .think.they:gggnbe,taught.to.appreciate it. _They can,
8
9
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be taught to make the r i .
confuse these. noises wftgpiitgﬁiiﬁf, but wershpuldmi gisillusioned and cynical about the whole enterprise,
Once I visited € appreciation. | pe able to--be ready to--condemn it out of hand, and

this is particularly, I think, a danger in English,

teacher read a poem ere I heard 5 |

can you tell-usphow zﬁlgaiigge;gua?geigﬁ: "Now Sally two Plus two is roughly four in the third grade as in

rising to the occasion, "Oh, Miss Driscol An? Sﬁllyf the eighth, but shivering varies. Few eighth-graders

made me feel all shivery." What I scoll, it jusgy' roll up to the English class with hungry enthusiasm,

"Well, Sally, you've become a ver said to myself May and I believe that the reason why they don't is that

phony and if y y SatleaCtOrYJSman they've been taught early that English is chiefly an
And when

ou will just he)

ersist maybe some day y,

Yoy emotional rather than an intellectual matter.

can become a bi hon e o
tion to the dec%iﬁe o¥ ;ggtgigec?vfignlf}canf Contriy they don't feel the emotion, they come to look on Eng-
want to require of Sally that she t i%atlon, We doy 3ish as a rather boring game that English teachers for
mgkes her feel. 1In the first placee hus how the Pog gome reason want to play. I shouldn't like to be mis-
ciation is one of the incommunicable She can't. Appl derstood on this point. I think it's a wonderful

e things, ASking thing for children, for anyone, to get enjoyment from

wpat a poem makes
1}ke to be in 1love, One can make noi
silence, but one can hever really quite tell

more one tries to tell, the more the experience

els, s

Furthermore, the poet

beriences, is eéssentially a private one

you feel is 1like asking what it is

And th pe caught by direct pursuit.

1c experience, like most deep ¢

_ What S
the poem is really between Sally andaéid

In some deep sense this is what the thing
I just don't think that it's likely to
It comes, if it comes at

all, with attention to understanding and not too much
palaver.

literature.
is all about.

hriw

X, Another prejudice I have is that I don't think

Y1 teachers should be required to be creative, in the sense
in which they have in recent years frequently been urged
to be. .In another sense, classroom creativity is highly
desirable and a large mark of the good teacher. You

each hun’lan belng .fI om eVery OtheI one and S‘ay i | t ‘al.n].y commend t . - = s | t
]
’ eS, nus cer ) ) E] ] i ]]ty in rela ']““
Just Wha t It 1s, Ihe teaCheI can hDWeveI X equ | t esson see “hEJ : h hl)
F] 3 1lre to he 1 S 9 ¢ ].ue the teac exr w
ome th:'ng 5155 Cf Ealls that ShE un'dEIStand the poem.

» She should

wit to make it go well.

is in a sensitive relationship with the pupils, and

be able tO demonstrate h g y reall A ]]E]]e |f th]s
L er ulldelstandln She ma zZes that the FI: 1S

probe thlS understandlng at different 1 ; -I’ ffe‘l . ' . . 1
e VelS ’ depend [. d]‘ ent from tha t of i {:: ) : .l

But i

ing upon the age,

the ability, the experience of the

what creative teaching means, I'm all for it.

child. At the beginnin

. ! natur
Simple things. ''Who isgjumpinga;égf :E Sl for. has been interpreted to mean much more than this. To
Answer: "Jack," Later oh we may get . candleStICkwd mean, in fact, to devise a new course of study, scope
and sequence for every classroom situation. I don't

Symbolism, the like, complicated matte
and syntactic delicacies. But the em

should always be on whether Sally undg
how she vibrates., 2 considerable resp
pon the t
Second or third grade
S a very tempting aninm
rd—gradg kid into almost anything:
mankind is to breed winged pigé or that
S you shivery,

hasis in my

eacher of the very
teachers.

forever panting ang
and beyond, the chi
€s other-rooms.
im a lot of

10
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the fourth grade forever young.

voices and explor

teacher has fed h nonsense, he will bec

into metaphor, |
rs of structure|

rstands, not on
onsibility in
young
A third-grade |
al because you can con

;n the third |
in love with
But only on Grecis

1d hears other
If the third-grade

think the teachers actually do this much, but they're
made to feel that they ought to do it, and they often
pretend to do it. If you ask a teacher whether he
follows the book in whatever subject he's teaching,

he will ordinarily deny it, trythfully or not. Follow-
ing the book has come to mean bad or, at least, uncre-
ative teaching. How can any book correctly anticipate
the needs of the children of Sioux Falls, South Dakota,
or San Jose, California? Well, no book can, of course.
Ideally, Sioux Falls and San Jose would each have its
separate book. More than that, each child in Sioux
Falls and San Jose would have his own separate book,
tailored for his own needs and capabilities. Obviously
this is impossible, but it seems to me that this is
Just what, under some interpretations of creativity,
teachers have been asked to do. Certainly a great many
teachers are capable of producing a course of study,

11
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responsible and useful a
particular class. But n
this in the heat and swe

It's absurd to think tha
by-day between Huntley

This problem is g3
than in other subjects

science, social studies n

in English,.

Sequential treatment.
study for the schools o
indicated that the chil
the pronoun "I"
in the fourth,
and the name of
how this worked
| all proper nouns
tmafourthwgrade,
Deity until the s

f

ixth.

Our ancestors
much better than this,
would be on sSubjects and
maybe gerunds in the eigh
Maybe not to any impozx tan
where. It was, I believe
the Twenties to abandon t
that took the Sp
and amorphous.
whether it's use

Subject matter is formless,
Ject matter or disintegrate.
in the past few decades has be
orthodox view for a long time

that should be taught was
grammar." This

youngster saying, "He had
teach the participle,
may have been taught b

nd shaped to fit th
o teacher is capabl
at of day-to-
me and a grea
gram in any seri
t anyone can improvise One
-Brinkley and di

do not really
Thus,

dren should 1
in the third grade,
the beginning of sent
the Deity in the six
out in practice
in the lower ¢
and perhaps av

teaching traditio
One ‘could g

with no concern for wh
efore or may be taught

e née;s. gole s The participle cannpz pe ungziitoxgdeigeg;uige
b ; lex of which it is a 5

e of ; large comp hic ‘ o

day teachingohzg whole notion of sequéence has been abandon

t deal of hey,

i i happened on the liter-
ous subject Something of the same thing P
4

i There was a time when
i of the English class. ;
awiisﬁlggachers were more or less agreed that certain
g

V i t
' ms and StOI‘ieS were Valuable in themselves and Ough
0€

. . hool. No doubt
little more serious in Englig & be taught to any child go;z%u;? ?cdidn't care much
. One skips around in math one of the ch01c§s ol douh raée and I don't care
0 doubt, but not so much’a ;r Silas Marner in the tenth g 1 aécepted then, as I
is that English in the 1asf gch for it now. N?verthel?iséerature ie an absolute
what.formless. There ha %mept U R (i s £ O the good things in school
the part of schiool Commitd(& some sort, that one studies

d reads the trivial ones priyately as oniésttggllna—
gon suggests and leisure permlts{:0 :E;idgh the e
ed also. The tendency grew e L
qcmng' favor of the trivial, on the groun
sl(t:ie;nwere more interesting to the chlldﬁen, cégsiﬁ
% their experience, more'accepgg?iiegob; igﬁ e "
1s Silas Marner was r 1
Awny’:cgggeZy" by poems on Halloween. My presegthggr
o is not to defend Silas Marner against Louf ihe g,
posesimply to point out that the replacementtﬁ e
at r by the latter contributes 1arge1¥ tg 3 form-
?Zgﬁess of English. For once Lou Geha}%llstygl Wilé
: Starr illy ,
j be. Why not Bart. , :
Mthzg%a?ﬁg With Lou Gehrig in the currlculugfrzgzgge
qmgafe on first. The children are no 10?ge¥hi;k Che
uess that they ti a course of study compris1niﬁggztaﬁgoﬁoelonger gy
predicates in the thirg and ' equcated person should knowi' AR O s
th. They were going,somewmfﬁcular things that.the Englis - W
t place, but at least some-r and there is, tpereere, e e
the téndency beginning ip This sjituation broug
e hnore oas oyt much diffesence between
i else. There was not muc : =
Thy the fourth grade book and the eighth except that in t

sequential stud
. {on
| eighth the sentences were a little longer, and the pi

It must either find a Sth tures portrayed larger children.

The tendency of English s to happen

en to disin{egrate? The! But this was not YeF the.ggfitszgittgahave anything

was that the oﬂly gramm to English. Since English d} ulum makers with new de-

was called "functional in particular Fo teach, C?rrlcto be taught began to

e 1o gpmar that cannol| mands from 5201%ty1£gﬁ th;2§2phoné manners, for example.
! - 3 into En .

Rl irie M'gﬁﬁpsggzt iﬁ Engl%sh on the telephone don't you, so why

-on
shouldn't the English class teach you howr:gdggizﬁts’
Then you § the telephone? Or how tp behave.to yguzlgss SRy
at grammal or how to be nice to the .new child i 0 A

later. ' plan a picnic, or howEtolf;ﬁmia;Eetiobe answer that e
{ away wrath. nglish g
:EEnizgs wi{h language and literature and more an

13

but they've not g
t entirely with

lend themselveg 4
I once saw a course gf
a large Western city which
earn to capitalj,
the proper noung
ences in the fj;
th. I don't knoy
» Perhaps they wrote
ase until they got ing
oided talking about 1

t

nal grammar dig

contain, ‘
s course of study.

he

what

wrote a letter.,"
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more with manners and morals, a
well. I remember an English te
meeting where it was pr
English say that she di
do syphillis because En
rhea. Maybe all of thes
don't know, but I can't
labeled English or be al
books. Let's have a new
Children can study math at nine, Miscellaneous
English at eleven, and so on. And let the English b '
[ restricted to the serious and sequential study of the
| language and of the literature.

nd with other thingg
acher in a curriculy
oposed to add still another th
dn't see why science
glish was already doing g0nop.
e things should be taught, 1
agree that they should be
lowed to clutter up English
subject called MiscellaneOU&

Ing
couldn'

The key word here is sequential.
thing for a textebook writer to mainta
and progression, to keep building and
ever reviewing. There are two main de

- recent years that have exacerbated the
is the formlessness of English that's J
! tioned. Since English doesn't deal wit )
thing, one cannot be sure that a pupil at any grade
level, from first to thirteenth, knows any particulay
thing about English, anything that can be used as a
foundation to climb to something else. I don't think
I ever had a student in college who had never heard of
Shakespeare, but I have had college students who were
that Shakespeare wrote his works

The hardest sj
in is sequence
not to be for-
velopments ip
problem.
ust been men-
h any particyly

of modern society. There was nothing like this when !
I was in school. I would guess that.over eighty per F
cent of my first grade class was still together in the!
eighth grade. 1 don't know whether we were taught
well or not, but atleast we were taught more or less
the same things and the teacher knew more or less what|
we had been taught and what to build on. Nowadays,
particularly in the higher income groups, there isg
nothing like this. A youngster may pop in and.out of
two or three school districts a year. And the teacher |
can't possibly know what training all have in common |
and what to build on.

{

Well, what could curriculum planners do in such a |
situation? At the risk of sounding frivolous, I will
say the only thing they can do is pretend. it doesn't
happen. This is what is done in.the school of my own
community, The American Overseas School of Rome. This
school has a turnover that could be matched I think by
very few in the States. The children are constantly
coming and going as diplomatic and business reassign- |
ments require. A large number following in the wake of
Fullbright or Sabbatical parents come for just a year l
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aJof p

ring

at ten 0

Wy

teaching the slow learners,

- he school curriculum is built
A giuipiiﬁﬁ.ch:tetery child that enters Overseas
z: ?irst.grade will graduate from it in the twelfth.
in ¢ ssumption is patently false, of course. Few oi .
e * But there is the fundamental view that catch-
dois required, that there is a ladde? from one
uph twelve with easy steps for the child who lﬁ »
s on the ladder and leaps demanded of those who
alvay ewly to it. The system works. Not qnly does .
i° nas rank spectacularly in college admissions, bu
versewho leave it for State-side sch901s generally
thoset that they're well ahead of their classma?es.
repogvice to a curriculum committee in the Ameylca?.
ysiem, then, would be sometging g%ogg zgeiﬁuilg§;ﬁ1a_
: i an i
E Sequen?lal progﬁig. Help your new people to
oot :ﬁzesigzégiéya:tsell as you can, but not at thet
pect se of the total program designed for the youngster
%gegtays with it from one through twelve.

of t

n0n€

throug

judices and one of them
Well, I have many other prej d one of the
i what are called slow 1eayners. s
m;°;:2; 'my feeling is that the 1mportan{ t?lng ;:gzt
3 4 i i learn slowly.
ly that they
T hat they manty i i to learn and also
t be given time ]
A M h than with fast
i d of the teacher
that more is demande . o2 oo pationce 1
. More wit and ingenuity, m
ﬁ?§n$£§e a logical world, teachers would bidgﬁgdggtfor
‘ 11 ood ones wou
excellence and all the rea an e Tethos poor onest
For the fas
ssigned to the fast learners. ,
Youiﬂegg ﬁard%y need a teacher at all, ?nd anyway can't
1;amuch harmed by a poor one. BUt'thiﬁai EEZ EQEVZ?Y
tion is
world goes and my observa ; ! .
ﬁicher usually finds his way to the clever pup;ésof
He is, therefore, not pushed to the full exiﬁc1 e of
his p;ofessional ability. _When I say t?at :1gw1y
teristic of slow learners is that they learn ,

' I mean to imply that they can often learn the same

i earners, only that it takes them a )
fgigii iimi?Stllwould m;ke the furthgr, strgnizﬁsilizm
that they ought to learn thg same thlng§,haSCh001“ o
the elementary grades, and in much of ?1g fhe séme
I think that in English they ought to earnne Sheaey
s A ey o oake this more specific with a

e. I'll try to make "

:giﬁgr exaggerated example. Suppos§ wehhazeeigtﬁhe

school district a sEreamingiﬁiZ;c§n12t:e§mizg e vay

grade. I have no strong o : : g one way
1d see no objection to

girzgi gzggiinnggailzz?" "As You Like Is,” "Macggﬁz,"

the middle stream studying "Ha@letf'and"HAslzzu" i ]

It,” and the slow stream studying just am .
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What I would object to, I think,would be a situationi
which the fast stream studied.”Hamlet,” the middle
stream J,P, Marquand, and the slow stream Lou Gehrig

Streaming of this sort, particularly in the lower
grades, produces a system just.as pernicious as the i
British Elevén Plus, or other plan to sort out pupils._rgor less accurate language. The reason that this

of tender years, deciding that some will lead ang dop F®

inate and others will haul and carry. They won't aly
achieve leadership, obviously, but they ought all to . ;
have a good shot at it and to be permitted to go Just'ﬁs willing to believe in almost anything that is

as far as their

the teachers will take them, They ought none be bary

brains and industry and the skill of

a priori from the place where the bower is. And Iy
teIl you where the power is. 1It's not with Lou Gehry

it's with "Hamlet." A rather interesting situation 7”626 and common sense,
has developed in that respect with the English Serieg "

that I wrote., 1It's rather conservative and rather
hard, quite demanding, and intellectual. One woulg
think it would be used, if at all, with superior Sty-
dents. Actually in a number of pPlaces it has been

adopted for what

children. I don't know why this is, but I imagine it

has something to
the explanation,
in the thought t
studying good th
Dickens and Mark
learning how to

judice of all an
I'm one of those

whole city. And
visual aids. I'm
there are only t
is the teacher's
I can see that t
circumstances mo
but beyond that

as an educationa
circumstances. I
from our present

connected with teaching of foreign languages, which

since the middle
the use of langu
people in this f

I think are now called "disadvantageg

do with Federal funds. But whatever
I confess that I take some pleasure
hat these disadvantaged children are
ings like Stevenson and Larkin and
Twain, while Caroline Kennedy is
talk on the telephone, '

king blowing out the power of the
so I have a particular view of audio-
a firm believer in them, but I think
wo that are really first rate. One
voice and the other is the chalkboarg,
he overhead projector may be in some
re convenient than the chalkboard,
I feel that machinery is to be classes
1 nuisance, except in very particular
'11l take an example somewhat apart
concern. Much of my work has been

I hanical .

wlian.

it's difficult to keep students active in

-”Oif}or more than about ten or fifteen minutes at

] i further that, even if
And we have the feeling
iw-d the practice would not get us much closgr to
cwil’ the spontaneous generation of actual an
0 LA
i i thically bound,
. is that the educator.ls e und
aprObtﬁmme to put up a certain amgunt of resis
we?i the léyman's passion for machinery. The lay-

Once in Rome I was called on the telephone
colonel attached to the United StatisngTb?is{ﬁe
? ts to be a colo
that one ge : : |
don’ © iugggsgrmy without a certain amount of intel
B r but this colonel remarkeg .
: talian, an e
rd that he had to learn I ! . ]
ghgial was in control of an Italliﬁ_learnﬁgie
i into is mac .
i d he wanted me to plug him in :
cmnﬁé zgvised me that he was a busy man and wou}d
" ble to devote more than two weeks ?o.learnlng .
e He hoped that my machine was efficient enoug

peet this requirement.

e
ot he ha
¢ peard

On the héme front, we have a SitgaFion perhgps pg&
2reme but nevertheless, in my 1@1osync?atlct¥; S,
ex'n We’re all for teaching machlnes,.fllm s E y
ﬁg; gx.‘ecords, tapes and much other Tachlgeiﬂélﬁg:
Lot c i ue.
i f very little va
o s that the series that I wrote.
records that accompany e .
gu;geadvise teachers to play them with very moderate

: ite a lot of time is
© tion, and then only.when qui
hﬁi:gle' %or if you're like me you can be sure the
29

ord will be too short,

- "t
or that the mechanism won
produce satisfactorily, orhthat.ggqug;':tbihzbiiogz

they wi
nd the band you want, or b
One of the argume
ced and Donald Duck on you. e
i i that because o
r machinery of this sort is eos folp, 6
t manage, mechanica
asses that teachers mus ’ ey dhuae.
i lasses are alarmingly -
gcessary. Obviously the c : : e S
i Minnesota, but in
don't know how things are in 3 pall
t few months, ve
rnia where I've been the las Dee
’ be observed everywhe
bemused by the luxury to :
f:he 2chools except in the size of classes. These

1950's has been involved much with
age laboratories. Like most other
ield, I was pretty bullish about lan-

guage labs at one time, and have come to considerable

disillusionment,

I think they have some small contri-

bution to make to foreign language learning but nothin

commensurate wit

h the cost of institution and main-

tenance and supervision. Our experience in Rome has

been that after

the first flush of enthusiasm has
16

e e T

hools. are truly impressive, bea%téfuléﬂiggzzggigﬁ
) j ively carpeted, e
ry and light, extensive Ledy SauIRped N ihe
11'sorts of machines that pop out o ' ‘
n thirty-five to

ouch of a button, but the classes ru °

i hools overseas gen
rty on the average. Amerlcan sche PRt b
ally do better than this. There 1is )
&m %ut the classes run around twenty. And my feel
iz is that the education is much better.

I still have something to say about grammar and

l | 17



angy one--a language that dips generously into o}d

usage and I1'11 try to be brief. On usage. . i 1 :
ge, the Engy sics and modern excellence. Structural linguistics

psl

teacher is confronteq with the '

_ . » problem not to b T i i

in other Subjects, or at least not so acutely, eng lastaught'us that correctness is relat}ve, nts of th

the constant change ang development that is going 1S {ha - Lo _whntever best sulte ‘the requiremeuss of the
Op .

the language, English chan ) | gngl ? i tance, and I'm sure
= ges only ver 1 i e e place and the circums ce, ! .
y y Slowly jpg t“w’w:hshguld carefully avoid making the child nervous

deep structures, the underilyi
r ' i ying laws that goverp .- : i
expression. Eut 1t changes fast in the surface sit'tmtt his use of language or ashamed Oftt?e dialect
ture. And this or course is what the argument ap YU abod he has learned from his parents or hlsvp}aymateS-
| ALE out tm:he other hand I don't think we should expend any
n

10 i i ild how to talk on the playt
Chan%yawrgy in teaching the chil

enhormously between 1934 the date of the §, * . . Camers how to talk like teon.
, €con in teaching teen-age
: s nledgomd This they already know how to do. Weshould

qastonal and 1961, the date of the Th.

: lrd. Th { > . - .
. ; £ om aerts)édevil them with trivial distinctions llke t@at
“noteen shall and will, but we do have an obligation,
m-?ﬁgink, to acquaint them with how the great writers

for the change But the chan is j | i ibb Edmund Burke, Winston
. 8€ 1s just a fact of ' eakers like Edward. Gibbon, ’
E f oy éﬁﬂriﬁill’ Robert Ingersoll, P.G. Wodehouse, have used

hizhly developed, highly j i i

13 KK C Y inventive highly communicy, 1

tive Clvilization. Nobody is reséonsible for it cm,“w English language to make it do the things that
’

g they Wanted done.

have been quite Struck by the chan es i the last to grammar, the subject
that have taken place in the inter%al. nltgsn}:nigage Ihggm§g§2§2e3tEnglish teachers for the last forty
SO0 much the obviouS-things like new terms for spacgn it erhaps most of all subjects. Should one teacp
Qevelopment Or expressions like "keep your cool" oy 7 5 and if so what kind? Up to the 1920's, tradi-
o7 more m R L that.” I mean a large nump aqmmi rammar was firmly in the curriculum, and ?aught
of more.subtle‘differences. For example, take g3 Seﬁr Pﬁnamofe or less sequential way. It wasn't particu-
fonce 11ke "This has got to be Barnwell's finest pep. uli scholarly, its connections with the scholarly
¥ormancc. Six years ago this would have meant that i rians were pretty tenuous, and it depended mostly
lf Barqwell cwitl’ i, ipday better than he €ver grammihe work of textbook writers of the eighteenth
did before he will be in trouble. Now it means Barn- " rly nineteenth centuries, particularly, on both
toazy " “Sucn 5 velopmmegs S0 Well as e 1s performing . eaofythe Atlantic, of the American, Lindley Murray.
o 10 mee deYelopments 2Ly cverywhere in the langw[51qes rammar was often illogical and it cogld not bg
?ge. IF ﬁeemsnlt's ST e ol address all ath;rTglzngthat it provided any practical benefit. But }t
etes ag Baby" and other pPeople as well; I wondereg g0 its own inner consistency and it was taught serious-
ggg;hﬁr - SIEO o Eank you, Professor Alle ?;da;d sequentially for over a hundred ye%rs. Oui an-

. . hey understood it or not, were to

gﬁzgogzérzgeggigeg b§ it. To some extent they thought

The question is: How does the English teacher ; ifferently, lived differently,
tgacher of the language, some would say the custoéisgqdlffe;gng%y%hzrzﬁzdgtional grgmmar they learned. Short-
of the language, filoat on this current? 1 sSuppose the becalflter the first World War the whole matter of teach-
answer depends somewhat on the temperament of the :}y ¢ rammar was called into question. It was argued
teacher, My own inclination is to stick pretty close l1n%hgr successfully that there was little correlation
to my own dialect, that is San Luis Obispo, California Eat‘een the study of grammar and improvement of writing.
1920 vintage. I don't require that the youth I teach Tﬁ werthodox position came to be that grammar should
adopt this, but I equally resist having to adopt the i ge taught in the schools or, if taught at-all, only
dialect of the youth I teach., 1 pProbably couldn't if ?0 t'ona1§ That is, directed ad hoc to the cure of
I.wanteq to. The older person always sounds a bit I unc';. wrﬁéing ills. Many teachers, I suspect most
silly, it seems to me, when he tries to talk like a igsg;e;:A continued to teach grammar as best they could,

b

young person. He jg better off being himself, perhapskbut with the onus of being considered old-fashioned,

a little self—consciously himself i ici t and with an
. C » Perhaps a little | ive, with no official support a
dellberately-arChalc' So far as the school is con- ?ﬁgigiziizlgi%ficulty in maintaining the sequence.
Eer??dﬁ I think that the €ssential language of the | They came often to the point of having always to re-
nglish class should be a fairly conservative One, an | yiew the grammar instead of teaching it.
18 | 19
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There came then the impact of what is generall: pnsiderable number ever stammered out the sentence.
called structural grammar. - This developed through %-m;t happens is that the Customs man boards the train

researches of linguists of the 30's ‘and 40's, -and cay,t Calais or Modane, usually anxious to get back to

to general notice in the publication of Ch’ar'ﬂes'c'cxrp--aiS card games, says hopefully, "Rien a declarer?'" and
%u say, '"Rien a declarer," and go back to the study

ter Fries' Structure of English in 1952. This bruShGd .
away a number of ilTogicalities and inconsistencieg % your phrase book. The views of the people who write
of traditional grammar, promoted a more rational Viey %rase books on what phrases might come in handy are

of the very large problem of correctness, and satisﬁ ometimes peculiar. There's a Dutch book on useful

the needs.of some teachers who wanted grammar but wm‘illish words and phrases which contains the sentence

were quite dissatisfied with the traditional grammar,ﬁmr postilion has been struck by 1ightning.”_ One is
which had, until then, been their only alternative. ot likely to find use for this, which is a pity be-
Had I the time, I would like here to dwell on the |nause it's a sentence with a certain euphony and a

g the chances that a Hol-

merits of structural grammar. The contributionsof the kind of dignity. But in fact, :
‘Structuralists to our understanding of language havye lander visiting New York will have occasion to say,
been very large and, unfortunately, have often been iﬂm example, "Where are my suitcases?'" are not much
minimized by their successors. But time being what jj,reater than they are for "Our postilion has been struck
is, I will pass over them and point simply to theip gylightning.V They're a little greater, but not much.
essential weakness. They tended to teach grammar as,pe'd have to lose his suitcases first of all, a thing
closed system, and to base their recommeéndations for 4ot really easy to do, and then be in a situation in
language learning and language study accordingly.'Tm-mﬁch "Where are my suitcases?" is the proper thing to
work suggested that learning a language was essentiahsay, Maybe "A thief just made off with my suitcases"

a matter of learning a number of sounds, of words ang ,, "Has anyone seen any unclaimed suitcases in the
sentences, and sentence patterns and then using these jobby?" would be better. The order of probability of
as the need arises. Most systems for foreign languag mjhere are my suitcases" and "Our postilion has been
teaching evolved within the last few years have beep 'struck by lightning'" are quite similar. Both are near
based on this assumption and have therefore failed, 7ero.

Then the transformationalists, and particularly, Well, what does all this mean to the teaching of
of course,Noam Chomsky of M.I.T., came along in the English? I'm not so bold to claim that I know. JWhgt
mid 50's pointing out that language is not like that it suggests to me is that we ought to be more occupied
at all, that it's not a closed system but a very open|yith describing the underlying systems of the language--
one. The language is not the set of sentences one the systems that permit us to make new Sentencesf new
learns and uses at need. It is instead a system for words, pronounce them correctly--than with devoting
generating these sentences according to unpredictable:gyr energies to the haphazard pursuit of surface mat-
situations. Most of the sentences generated will be 'ters. Like whether it is better to say "Two plus two
hew ones never used before and yet accepted by the ig four'"™ or "Two plus two are four." The child who
reader or hearer as correcét and pbroper sentences of learns what it is that enables him to come up t? each
the language. The number of possible sentences avail- pey situation with the language that the situation re-
able to the speaker of English is, if not infinite, al quires learns to a considerable extent what it is that
least on the order of magnitude of the particles of makes him a human being. I cannot think that this
the universe. And the number of sentence types is notiknowledge is less valuable than that of history or .
importantly smaller. Thus it can be shown that apart yathematics or biology. It's also entirely possible
from the simplest formulas and greetings like "Hello" that conscious understanding of the mechanism of the

and "Thank you'" and trite expressions like "A good |language will improve his control of the language. If
time was had by all," the chances that any ‘particular |it goes. so much the better.

person will have occasion to- use any  particular sen- | ’

tence are quite small. This is so even in cases where! This is then roughly my position, my set of p?eju—
the needs of the person are pretty well known in ad- dices, on the teaching of English. Perhaps you will
vance. For example, tourists. Countless British fﬂunk,them too conservative or reactionary. It's
tourists preparing for Continental travel have memor;.wrtain1y conservative. I think we've been a little
ized the French, German and Spanish equivalents of I too quick in the last few decades to jettison cargo.

"I ‘have two pounds of tea  and three bars of chocolate Yet T wouldn't want to return to the Twenties even if
for my own personal use," bit it's doubtful that any 1we could. I would just like to recapture for English
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some of the old things of value, and to téach the
o

the help of the many important advances that ha f ‘
el fOCUS on teaching the humanities

rinﬁgeéfng:ngﬁ;géighgeg?‘%ogy’ put also in the undersy
: - iterature, because I thi &
is the most important of all sub- think tpy
Sl 11 subject matters i 3
tﬁa:oil:t’xet::l: bgst and lovellest, and most powerrflu{ 5 A NOTE ‘ON BIBLIGGRATIY

acher can set before the chi th FOR HIGH SCHOOL HUMANITIES COURSES

ild. '
BY WALLACE KENNEDY

Special Projects Coordinator of Bloomington Schools

[ Humanities courses being taught in Minnespta are as
yarious as the teachers who design and teach them. They

'follOW organizational schemes that are interdiscipli-
pary, chronological or thematic and they may be philo-

’sophically, historically or structurally focused.
Their bibliographies are better understood within the

| context of each course syllabus. They are probably

rbest understood from visitation to see them taught-.

A partial listing of teachers and schools that of-
fer humanities is given with the suggestion that appeals
pe made to those schools for information about course

content.
Humanities at Grade Eleven

! John Goodnature James Warren
Albert Lea H. S. Alexander Ramsey H. S.
Albert Lea, Minnesota Roseville, Minnesota

Gene Lohman Donna Marshall

F B Kellogg H. S. St. Anthony of Padua H. S.

Roseville, Minnesota 830 N. E. Second Street
Minneapolis, Minnesota

Humanities at Grade Twelve

Orville Gilmore Neal Luebke Donna Marshall
| Albert Lea H. S. Robbinsdale H. S. St. Anthony of Padua H. S.
Albert Lea, Minnesota Robbinsdale, Minnesota 830 N. E. Second Street
Minneapolis, Minnesota
Cornelia Nachbar John Loegering
# English Coordinator St. Louis Park H. S.
) I Indep. School District 271  St. Louis Park, Minnesota
Bloomington, Minnesota
Jerry Villars
Martin Wiltgen Stillwater H. S.
' Mankato H. S. Stillwater, Minnesota
Mankato, Minnesota

T Wallace Kennedy, a John Hay Fellow in Humanities at Columbia University in
1957-68, has taught English and Humanities courses at Albert Lea High School
and John F. Kennedy High School in Bloomington.
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WHERE ANGELS FEAR TO TREAD:
HUMANHTESPROGRAMSINTHESECONDARYSCHOOLS
BY FRED E. H. SCHROEDER
University of Minnesota — Duluth

In Planning a humani

danger of having fools rush in where angels fear tq
tread. I shouldn’ t ]
too literally,

¢ myself as
clothed in either identity, even though I havé hagqg
Some experience ip rushing in where angéls hag feargy
to tread. Some years ago I

high school "core,” a curricular term which antedateg
the more sophisticated-sounding "humanities."' What
I was eéxpected to do was to teach American

: » Whereupon they woulg ex-
ercise their learning in free-wheeling themes. But
I failed to do as I had intended, and ultimately

divided the two~hour period evenly: between history
and English,

Now, with the angelic credenti
American Studies angd five years:
ing college humanities courses,
about why angels may have feared
rushed in. Furthermore, I now se
involved in pPlanning any kind of
in the Secondary school,

als of a degree ip
experience in teach-
I know a little more
to tread where I had
€ a spate of problenms
humanities program

The first of these
the word "humanities"
maybe even bParents wil
understanding.
is the study of
Another valigqg de

broblems is that
So that teachers,
1 have some common
One valid definition of "humanities"
Humanism, that is, the "Great Books."
inition of "humanities"” ig the study
of the humanities, is, the arts and social stud-
iesT  The inclusion of social studies ig debatable,
but when it ig considered that many works which are
by any definition humanistic (Plato's Republie; More's

of defining
students, and
ground of

Utopia; Castiglione's The Courtier) are 3 SO unques-
tionably social studies, i Seems patent that any

humanities course of study m
_anq”themsociglwsﬁndies,_»Theudistinction between these
definitions of "humanities,”‘however, is easidy re-
'solved tf we regard“"humanities"'as an integrative

ust include both the arts

Study of man. of mants broblems, and of\man's—achieve-
ments. The Key term is integrative." There are two
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i i stud
itional academic methods of 1niegrgttggr:2§ matei-
trads ; first, offering courses which 1nd goffering
°f12a§£om the’various d1501pI12ﬁs;si3323t,t0 i
- which expose e nt .
gﬁﬁfﬁi 2§p§§§g§ ggrcse; ghereupon requiring some kind
disc r se ;
1(f)u?ntegrative project or seminar.
o ] i hod
The problem which develops.out of t2§c£;;St ?ﬁ:
he possibility of superficial eclercld methed ™
iioglem s ors ?uF Ofi;hifigﬁoa misunderstood
ive. Eclecticism ; i
ferm §€a§3§a11y implies educagiddzsleggiz; iioﬁnte—
i ose
i rces for the purp & o
varleg :gﬁle that incorporates.all of the Zeizequently
b eclecticism in humanities course Tacans
rac;tgein one's roaring up and qown tgetcig o ,
i ing off choice morsels passim. gog and,the _—
sklmmces thirty-week courses in Man, d.and R
. -with pictures. On the ether nan ,.n e
verseexposure to the several diSCiplineebility ar
i effective in e i - _ :
preparigﬁ :Ee usual poor viscosity in t%ﬁ {123 Ohis-
Whatuzication among the departmente of ndgwhat’with
o social problems, art end‘mu51c, a A
tgry;dditional problem of finding a. teac
the

such a task.

i i rating a humanitiee course
g2p extgersgizgzgogfo;nzﬁg teacher is the majzivind

2 stu@y, t ek The teacher must have an 1nte%raining

} eesentlﬁl haia§ be the result of his academic 1ra ning

r mlnd% Ki;cown natural talents, or all tootflareaf‘é bot

e 1 terests must be broad, not only as eythey im-

1 glie;nii his college trane;riptﬂaggthiizgizies E—

| . . . '

R enirited 1? h;Zc:igeoihi; sere too snobbish fortigﬁig—
Bie S 2noyill—disciplined for the more conyens °
lgﬁﬁraggoggams A humanities de%rﬁe 1z1§o$§21228i1y
. ) i i ches :
?Othail-part{cpaEigz.Wh;ﬁgtﬁg£;ore,_breadth-ef tg;szest
in the ?C?demis ﬁot always coupled with orgeniza81ip_

’ anq ?raln;ﬁg any interdisciplinary program 1st2 S

a:rllzgeature to hold onto, exasperatingly octop
1 ¥

En its direction..

iti C be.
Octopus or not, a true hnmg:itiﬁz :2zg;eb¥u::n S 4
i isciplinary. If one limits : y pon
;gze;gziieﬂélzﬁdyachievements to ph;lozgg:;z:lcgﬁﬁse
f - . . . - - - um N
pctis is philosophi E;uzigligg;aiy'achievements, it
~1limits the stu -ac b e
| ;f oniiié?ature course, not a humanities couize,it A
?2 2ne linmits the study to social achievements,.
i
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a history course. Moreover, merely lacing philosop
literature or history courses with a few slides angq a
warmed-over award-winning television documéntary ig
not integration. Nevertheless, such practices are a
step in the right direction and might very well be
planned as an intermediate stage in moving toward hy-
manities in the secondary school. It has been said
that if English teachers and history teachers did
their jobs, humanities and interdisciplinary studieg
would never have been needed.

Ordinarily in history and literature courses we
cluster ideas around~some convention of the Prevailip
ethos, such as Romanticism or the Enlightenment. Such
an ethos will evoke intellectual creations in varioyg
forms. Consequently, there are often close relation-
ships among artists in the different creative fields,
Thus, in American romanticism, the cult extended from
the writers Bryant and Emerson to the painters Thomas
Cole, Asher Durand, and Washington Allston. Although
there can never be a one—for—one‘relationship between
the arts, common themes and attitudes are always there
and exposure to one medium will reinforce the image

g

™

Let me explain. A
I ga

in the other media. 1In a remarkable number of instan-
ces, too, artists worked in several media. William
Blake, Dante Gabriel Rossetti, D, H. Lawrence and

E. E. Cummings, for example, were painters. Hector
Berlioz, Richard Wagner, and Gian-Carlo Menotti were
at times their own librettists. Francis Hopkinson

and John Dowland were composers, and Thomas Jefferson
was an architect. Even where the relationships are |
not necessarily so immediate, the Jjuxtaposition of
artistic products from different fields . is valuable.
For example, one can relate Alexander Pope to Thomas
Rowlandson, Ludwig van Beethoven to Kaspar Friedrich,
Carl Sandburg to Aaron Copland, or Walt Whitman to
Matthew Brady. ‘Frequently, too, artists select their
themes from other artists. John Quidor pPainted scenes
from Washington Irving. Gustave Dore illustrated the
Divine Comedy. Deems Taylor composed music for Through
the Looking Glass, Henry Purcell for The Fairy Queen,
and Charles Tves illustrated Emerson, Thoreau, Haw-
thorne and Alcott in a piano sonata. These and many
other parallels and relationships can
brought into the English or history classroon--if one
can: locate and afford the supplies and equipment
needed for their Presentation.

This is the final
of study. It is expensive. Slides, both purchased
and specially made, film strips, movies, and record-
ings for only one course can cost up to $2000 or
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ties.
|

. faculty to support him,

| other cultures. : " e o
| ize, for example, in classics, or the

: ipment for presenting them as
o $5020%e223e3?: i%;:pexpendedpin ordering and-organ—
w}l aihe materials are additional costs. .Fo? this
2328 a modest budget spent to enrich ex1st1ng.courses
reasmslc’everal'years' time might be a better starting
qiﬁ than a full-blown humanities program.
p

Money isn't everything, though., A thousandtslégif
d a Schwann-filled music library are no aids X
an'on if the teacher is not able to use them.
;ted mine is no more than a salted mine, andtag ere
dent will strike intellectual pgydlrt frqm
2 ishment of a literary course with non-literary 1
g es He must be taught to see and to hear closely
Sourcri1.:ica11y and he must be taught by a teaghe? who
and clf sees and hears. The disciplines are disci- .
hHflsed The truly interdisciplinary must be proficien
I-)llnerc.'e than one discipline and at legst pgss;vely )
1nmgtent in all. An admittedly Botticelli-like quiz
C9mﬁt help explain my point: two paragraphs gbove
e thirty-five persons and titles were mgntloned: .
Someou are not quite familiar first-hand Wlth specific
Igrﬁs of, let us say, thirty of these artls?s! youOurse
grobably are not yet ready to teach a humanities ¢ 5

ca

i i temporary allusions to
if you didn't catch the con :
Fgggwannyand Botticelli you may not be the aesthetic

i ve thought yourself to be.
sylggeih:hiﬁiﬁz;-??zehiames meitioned are rather local
?nstime and place--they include no c1ass1cz} a;iu;ame
gions, no oriental allusions. Tpe only meliev In £
is Dante; the only Baroqug, p0531b1y Purci té .
short, there is no undisciplined short cu

All of the above, I'm afraid, has been ratherthe
negative, Let us suppose, howevey, ?ha? one paz

teacher with an integrative but disciplined mind, a
. and a generous budget. How

does one organize the course?

There are three approaches to interdisciplinar{hree
humanities courses, any of which are good. These

’approaches are area studies, period studies, and

|
be profitably |

i is usually
studies. In area studies, one is )
?iﬁ?izﬁ to American or British stgdles (orbziﬁieizgiﬁn
ions) because of the language n
B s ooltuce )In period studies, one could special

i o0ss
the enlightenment. Here, since one ranges acros

. . : is
iti * many national borders, reading works in translation
problem of a humanities course |

inci i i blem studies, the
rovincial. Finally, in pro st ’
2Z:cﬁgrpse1eCts ohe or more themes——rellglgg,t;;zgrty,
i —-—and examin
the image of man, for instance--an ) :
throughgut world’history. In the final accounting,
27




no matter which approach ig used, it
degree, a combination of a1l three

1500 A.D.--and will probably be furth
theme-~for example, the frontier ‘or a
alism or nationalism.
All the troubles involved, . howeve
The ideal of humanities courses hardl
In every sense of the word, they are

the student and the teacher who are free

specialization, from limited exposure

broducts of culture and from narrow cultu
cialism. Humanities courses can effectiv
ademic experience more than any otheyp

s and although they are, because of ty
Sophistication of the materials involved,

the student's ac
kinds of courses

for the high ability student,
the education eéxperience is equall
less able student. Nonetheless,

don't rush, where the angels have
Their fears have not been unfounded.

Fred E. H.Schroeder,fpnnerpub“c school teacher, and

will be, to g
Thus,‘American

r, are wdrthwhil
y héeds defensg
liberalizing fop
d from slaviSh
to the literary

best Suiteq

the sweeping variety of
Yy appealing to the
I still say step,
feared to tread.

a contributor to

SEWANEE REVIEW, E J, AMERICAN QUARTERLY, ETC., is now at the

University of Minnesota — Duluth.

HIGH SCHOOL HUMANITIES -
SOME WHYS, SOME HOWS, AND SOME WHY NOTS

BY BETTY S. STAINER

Lincoln High School, Bloomington

The place of the humanities course
school curriculum has

in the past few years,

humanities voices have b
and now the problem has

in the high

been a much discussed subject

Many English teachers have
wrestled with the problem of the feasibilit

ing humanities at the high school level.

the humanities Program rather than whether to teach

humanities,

AlthoUgh there are many aavantages

approach to English, there are also pitfalls.

of us who helped deve

year in the Bloomington high schools.
sketch of the development, philosophy,
continuing re-revision of the curriculu
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to a humanities

Perhaps a brief
revision and
m . will point up

e

e

—— ey e

— .

ﬂ.both these problems.

In the spring of 1964, four Bloomington highhsggfol

pnior English teachers were askedtpy thiufgg ;:ared

A humanities c
i to help prepare a t
Mﬁtﬁztzzp ten pgr cent of the senioﬁ 013sﬁéw ?é;gt:zt
2 i hat to teach an
restled with w :

slmmgrogee‘;ch part of the curriculum. We deveigpeglier—
spe?c philosophy which has not been {undaﬁggfg piovide
g e English curriculum s

. the honors Eng : :
o tgitunity for students to consider phllo:gszyéf
lePP architecture, and literature as. expres ve of
mzilg;evailing world "view" of avpgriedée g: 3ished
; i World, and sin

to the Western . ve Wwishe
et i literature, we include
i hasis to be on eI a .

°uﬂr2a;2u§?£s of expository writing, drama, novels,

e

and poetry.

humanities curriculum
) d of the summer the :
Bgag;e—egomplete with lecture a551gnment;h2n21:ss
i zo—day lesson plan for the whole year.100 ° cla
day_to be taught by six teache?s to about honox
wzidents While most of the time was Eﬁebgrigps o
: irec discussions,

-directed small group ; : :
2gge€her for lectures, films, and field trips

. re
At the end of the first year, we riviiigstgg ﬁ:d
iculum We had found that (1) The mate 1s we had

. %ull chosen did not always live up to ur e
e tati S'y(2) The tight scheduling threw teacher .
peCtazlggn%s into a frenzy when there_was a eu@digog p
. g ior class meeting, honor society 1n1tiad liﬁg
feStf = ad infinitum. (The irony of the sche ¥f"
:gzzagign-was that since we weretneailihzlgzéinngng of
i ! ents a 4 .
e Schiduiﬁegézigeﬁgstgglitxg weren't well orgznzﬁid),
tge %ii—airected group discussions are slow,bﬁge not_
- as fruitful as they mighi be, and veﬁ o
alwaysh a hard time not talking except when asked
cheys :veuestion by the students, and an eyent a{ec—
iigzrﬁgt %urning the answer int? a :zzg;ywziggli e
5 e of the more complex :
tzrz,né:)cigTd comprehend, such as leglc, Kere genior
ii:tie difficult for even the best high schoo

English student.

ent much time the summer of 1965 rexisigngzg
We‘Sp to teach the course in two high sc 0: S
gﬁigzrigichers (two former team members-angorv:e o
member) in each building.d ?g?;ggf§2ig ziipé. eoh
xchange lectures an t :
uiiiez diff%cult, and at times 1mp0551b1e,lsgisgr22e
gnd of the '65-'66 school year, a congenla
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was arranged, and though we have done some joint re.
vision, the two programs haVe'develdped,sebarately.
At Kennedy the class has not remained completely teay,
taught because of scheduling problems, so at Present
two teachers may work togethe; one peried, two diffey
ent teachers work together another period, and one o
the teachers may have a single section to. make a totu
of five sections. At Lincoln. the class remains tean.
taught. The course is now offered to approximately °
the upper twenty per cent of the senior class in botp
schools. Thus, the present structure of the Progragy
has changed, but the basic curriculum has remained
the same with minor changes in specific novels, Playg
and other material. . 1

At present the units covered include these: €Xpo-
sitory writing; Greek drama, philosophy, and archi-
tecture; Hebrew and Christian-philosophy, history,
literature; European Medieval and Renaissance art,
architecture, music, philosophy, and literature; mod-
ern art, architecture, philosophy, music and liter-
ture; and a Poetry unit.

ang

Specifically, materials.  covered in each period
are these: Greek period: Greek theater and theology,
pbhilosophies of Plato and Aristotle, forms of Greek
architecture. Readings include the Theban Plays of
Sophocles coupled with readings from Aristotle's
Poetics; The Oresteia of Aeschylus; readings from
Plato's RepubTlic. Lectures on Greek architecture in-

and of Doric, Ionic, and Corinthian styles. Students
write several essay tests, and either sketch or photo- |
graph samples of Greek columns found in Minneapolis,

Expository writing: review of stylistic teeh-
niques, discussion of semantics, the fundamentals of
syllogistic reasoning and its use in argumentation,
writing of several compositions including definitions
of concrete and abstract words, abstract ideas, and |
an argument which will be rewritten by each student 3
until he makes an A on the paper.

Bible unit: Lectures on Hebrew and Christian his-
tory and theology, Readings include the articles in
Life Magazine, December 25, 1964. This issue was de-
voted'entirely to discussion of Biblical lands, back-
ground material concerning translations of the Bible,
notes on archeology, and most important of all, a
sequential condensation of 01d and New Testament‘his—
tory, theology, and philosophy and excellent reproduc-
tions of religious art. Other readings include the
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i h, Job, Luke and
i books of ‘Genesis, Exodus, Rut ’ 5 ]
entlreand readings from’Leviticus, Isaiah, Psalms, Pro
Jo?gé Ecclesiastes. Students write essay tests, char-
ge 4

acter sketches, and parables.

ieval and Renaissance period: Lectures on

hilggﬁpﬂig;eof the Stoics, the Epicuregns, thg Cyn;izé
"Courtiers," and specific phllosophles of escar s

e al, Erasmus, More, and Luther. Lectures on music
pascGre’agorian chant, the troubadors, the madr}ga}s,
i lopment of Baroque music. Lectures and viewings of
deventine art, and European Renaissance art including
gziito, Michelangelo, DaVinci, Raph;el, Rgﬁzg;ng;,agigi

i er, to mention a:few. ) -
Eyciﬁr301?ﬁégadgﬁz a,local tour of churches which are
tecreseﬁtative of Byzantine, Gothic, Romanesque, and
repo ue styles. Readings include: parts of Beowulf
Bag ganterbury Tales, The Second Shepherg's Play,
ESeryman, Machiavelli's The Prince, More's Utopia,
Selections from CastigliEHE's.Igg.Courtler,lsgnngzidents
from Petrarch to the modern per;ogﬁeasgrggmrgaé fhden
write critical essays on some o rt’and

critical essays on a

aCtii S%ﬁtggziéiiznzgtiﬁe one day arc?itectural Four,
mgideﬁts spend a day at the Minneapolis Art'Instltutet
3iewing the collection of Medieval and Renaissance art.

i i d lectures on exis-
odern period: readings f?om an r
tent¥a1 phi?dsophy including Kierkegaard, glszzigggé
] an
r, Sartre, and Camus. Lectures on, C . _
gﬁbza&ples of’modern schools of grt_lncludlng the cg
bists, the Dadaists, the impressionists, ep art, an
0 a;t Listening to and lectures on modern music e
Engluding jazz, semi-classical, zpeig, :oigéiiéeclagen'é
i includes: Moliere's Pretentiou ies,
gﬁ:ﬁ;nif the People, Shaw's Pygmallon:c giCLeligéisg;BQ’
sk i k's The Insec ay, u
Chayefsky's Gideon, Kape ' S A, et e
1d Soprano, Golding's Lord o » Bou
gggeBﬁf a Hzro, and Camus's The Plague. Much critical

writing 1s done.

Poetry Unit: As a basic text, we use Ingradg;tlon
to the Poem, by Robert W. Boynton and_Mi{narleaZed vith
(Hayden, 1965). Because we are especia { gt se
the approach to poetry presented in this te aé S g—
follow the outline of the boog and: add iny ;urgng e
from other sources which we flnq pelpfu %
unit students concentrate on writing poetry.

Although the material covered is divigeg ig:g z:;ts,
i ) tration rathe -
these are only units of concen c el
As each area of conc
rate compartments of s?udy. r
iration is studied, it is incorporated into what
31
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| students have studied breviously.

Hamlet and J.B., we still discuss the Greek ,tragic

hero.  Likewise as we read the Canterbury Tales,

Gideon, and as we listen to music angd look
archifecture of the Medieval Period, knowledge gainegq

; is incorporated into our discussion&

Thus,.as we reagq

In addition to the material covered,
must have completed an independent Project before Spri;
vacation. The project consists of a research paper
a creative production, and an oral report. Each sty.
dent chooses some humanistic subject, but is éncourage,
to pursue a field of interest he has not pbreviously
concentrated on. For example, students write and
produce plays, sculpt, do oil baintings, design -ang
make models of an "ideal home," design costumes for g
play, or work in sSome aspect of dancing. Students who
compose music, sculpt, or paint are hot graded on the
basis of ga perfect product but are reminded that even
if the sculpture cracks, or if the music sounds dis-~
cordant, they have at least learned what not to do.
The emphasis is on learning and on creating rather
than on - perfection.

each student

2

During the year students are taken on additional
field trips when opportunities arise, This year we
House of Atreug
and will attend a performance oF Brit-
opera Midsummer Night's Dream in the'spring.

Perhaps at this point an obvious danger of the
humanities curriculum will be clear. We began devel-
oping the curriculum with the intent of "in depth'
phiiosophies and works

some facets of the
lum into one year. When this happens, we begin to
place impossible homework demands on our students and

we lose depth coverage. We will revise again this
summer.

Another obstacle to the success of the present
brogram is the wider ability level of the students.
We moved from four ability groupings in English to
The placing of twenty per cent of the seniors
in the humanities program was, I feel, a mistake. We
cannot move as rapidly nor go into depth as much as
we were able to do with more select grouping; thus the
quality of the Program has suffered.
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itica- knesses of the human-
he most critical wea a
. Onergér:m this year is the 1grger "Smallegrgﬁpus
iFleS P This increase in group size was forci1 on us_
slzes.ater enrollment and larger teacher-pup

i at
i the English department. Most English teachers
in

0-160 students.
; i r carry loads of 14 der
Llnﬁoég §g¥;3yZiudents in each "small" humanities

i . . . we
Wltup productive discussion is more difficult.
ro s

18 students in
4 n there are more t@an stu t
e founghzgztighi significant loss in participation.

ooy’ i number for our human-
- an optimum

we feel 15 students is
jties discussion groups.

j h we
Though we have not avoided pitfalls, and(gﬁgugigY
the problems involved in such a pyogramsed e
s roblem is the tremendously increa eacher
B o in we feel the advantages of such a prog

preparation), the student gains a better

In such a course,

pe p t th 1 ‘of litex ature, and dOeS not
rs e(:l ive o he P ace 'O h -
V’Lew i t as bEi Ilg 1..5013 ted from the ’I‘eal World.

i to
forced to think, and
in such a course are ko
StUdezgsc;ﬁclusions for themse}ves. Thiylirenngdigec_
;026 Although the discussion is not ;gsin yand -dix
Lo i resource person,
e teacher remains a : C .
;ﬁgaczgve methods when direction is necessary

Along with the advantages'such a grogﬁiﬁgoiﬁiﬁsa

dents, teachers also benefit from each 3 e
B ce. A "English teacher wh0'does.any kln. T2
CIaSS.' bnin working with a humanities curr1c¥12Xible
e e den his knowledge, must become more ° teacﬁ
B Toas eto work with other teachers, and'mus fion
muztléziﬁnwith students'rather‘tha? 3mpar§d1§£?2milex—
e ith more knowledge a '
Fo.tbemi‘ Aatgzizgﬁ ¥;acher five periods a da¥:ttgﬁf
1b111t{u32nts in regular English classes benefi
giggcily from the humanities program.

English teachers in Bloomington hopﬁ t:§§t§22 can
i ram at Kennedy in llth-grade hum thes can
s ox progd' and so far as we. are concerned, e
s expandzoﬁ to believe that there is‘a placi asa
ixeiﬁerigth-grade honors English curriculum for

humanities program.

Betty S. Stainer teaches English and Humanities at Lincoln High School in

Bloomington.
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CONSIDERATIONS BEFORE
SETTING UP A HUMANITIES PROGRAM

BY MARTIN C. WILTGEN
Mankato High School

Many secondary schools throughout the United Stateg
have introduced into their curricula humanities‘courSeS
as an added elective course in the non-science brograpy
of studies. In many instances this has been the only
new addition to the non-science curriculum for too mapn
years. Charles R. Keller, former director of the Johp
Hay Fellows Program, states

These courses constitute a needed challenge
to the present separate—subject—dominated'curric-
ulum, Knowledge is now compartmentalized: in the
familiar five-classes—a—day, five-days-a-week

pattern. Subjects have little relation to one
another. Fusion of knowledge; when it does
occur, results more from accident than from

design. The student's day, week, and year

are mad scrambles as he moves from subject to
subject, usually learning without being in-
volved, frequently simply overcome by continuous
€xposure to unrelated subjects. . Compartmental-—
ized education may have fitted a more unified
eéra when fewer people had much formal education.
It must be questioned in a more complex,
atomistic, disjointed period when so many

human beings are rootless, mobile, unconcerned
about others, and without standards of value,
(Charles R. Keller, "The Humanities in Our
Schools.” A talk given at an Institute for
Teachers in the Hamden, Connecticut, schools:
January 4, 1966,)

Generally, these humanities courses fall into three
types of course structures or combinations of these
three. They are most usually centered around the his-
torical, philosophical, or aesthetical approach.

studying political and economic events, it has overtones
of a history of cultures course where the socio-ethnic,
cultural, and religious aspects of civilizations are

34
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] .ccqered I

The organization of the course ?s ch?onologlcal and

-often than not the program begins Wlth.the pre-
moreks and ends with the modern world with its emphasis
Greaestern,Man. The major concept desired fromvsgch a
OPStorically structured humanities program is the ‘know-
?;dge of tradition.

i of course structure has the advantage 9f
Tg;Zagigition since it is usually c?ronological 1nt-
gasy proach to each civilization. It is most fFequen
1tstzgght by the lecture and discussion method with
4 mpanied readings. -Of course, many other.resources
accﬁ gs tapes, transparencies, films, recordings, and
Sggdes can be,and are utilized to add to the under-
‘ :tanding of each culture studied.

isadvantages of such a course are Fhat it
tteﬁgisdti cover %oo much in too short ? time gpg ‘o
2hat it does very little forhthe z?ud:p;aitgip:i;ég v
i i ings on the subjec

gxpezzﬁggﬁeglziiﬁetaggaccumulation of factual informa-
;iog It tends to develop the "pqrrpt—complgx in
studénts, the ability to repeat the information pro
grammed into the student.

is
i i hilosophy :and the
1ly a class in the history of_p :
:iﬁgy gf philosophical problems with th§t09:cggﬁa{g; .
. X i
student's capacity for reasoning. is 1y
: ggﬁrse that is centered around t{ﬁei‘Of p:;éo:gg:y
i i i etics, -
[ ethics, logic, epistemology, aes h ; and meta-
ics~- and problems presented in eac ype,
: zgﬂz;c(s)f the "great Ideas" from the Great Books. The
majority of the humanities courses st?e551ng_this.ssues
approach tend to emphasize Western philosophical i 5

\
II. L
The philosophically structured humanities course

| This type of class-is often a'disguised ?nfi{mati:n
course and it aims at problems which are baslcah'yhse
up for the class. More frequently than not,-g _;g

' school course such as this is t?g}callgbgzﬁ:ntﬁ:t,have

| is, it is centered on speci ic pr .
:gazy; ﬁeen unanswered. At the high schpol lezelhilos-
detailed survey of the problemﬁ Ofttzenzg?eihgrégore

is rather difficult for t e stude ; there ,

2ﬁ2yp;ob1ems are centered or topically organized for

the students.

[
I d
r The philosophicalily structuied progz:?lh:: tgs'ﬁi;-
- : . s _
tage of fairly easy organiza ion a } =
13gic§11y structured program., It is fésc1nat1ng and
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challenging for the teacher since it tends to encour
participated involvement on the part of the StUdentsége
For the high school student and the college freshman
%t is a very aRpeal}ng approach because they. are 2n
self-identity" period in intellectual and emotioialth

her

the part of the students whereby much is gained.

In addition to the historically, philosophically,

daesthet,ic_ally structured programs in the humanities

e are combinations of all three structures or

growth, and t i i i
X hey like to identify themselves with some |“ pinations of two
oom -

trend of thought and/or philosophical school.

This type of class is usually taught by the lecty
el

reading-di i i h viewed presen
g dlSCuSSlOH method which €ncourages some extrem t oug re
€~ a d Stocking
t&WSeS. Professor Fre t i i t

gmmol offerings and advanced what he called four
trong opinions concerning the planning of such courses.

g

ly thou ht-pl Ovoklrlg dlSCUSSlOHS betwee.n the Stude
ntS

thenlselVGS and the teaCheI orY teaCheIS. I'IOWeVeI Cha1~

lenging this pbrogram can be, it does have the more tph

. Iv.
There are, of course, some problems and dangers
t to be considered in setting up humanities

probable disadvanta i ;
ge of becoming a vague and wateregq gach is worth considering carefully:

d n course r t C ever e y f
ow o] S Whe € ho mu h
1s
r all d601ded 1

III,
moreTgitgﬁszggzlcaily sFructured humanities Program ig
works oo muen2 not a hlgply analytical observation of
philosbph Tﬁ art, architecture, literature and
Db Losep y. € degrees of analysis are usuaily thre

: € appreciative level, the interpretive levegee~
s

igiiigzc qi?ensions gf each area hecessary for appre
ol basi’ in efpretaplon, and criticism. Such a co L
coapas :a 1y. experiential'; that is, the studentsurse
Sééingnsigdgétgngh;ogprk o£ art itself through readizg
: C . 1es of the visual 1
1ng recordings and/or going to concertsarts, “nd hearg

- tgggyzizu%;svdesi?ed from such a course structure

criticiée e ke ability to appreciate, interpret and [

e r s.of art; and to develop sensitive’
ormed analysis of the works studied =

courggesﬁﬁthgds of instruction used in this type of
"readings”ugfuisrire ﬁhe gemonstration, the lecture
S. of art, musi j ’
the leCture-demOnstrationaéiscusg{oﬁnd literature, and |
|

This type of course st i
] ructure is difficul
ganize because of the problems in selecting wir;g ;ﬁg f

teacher or g
a team, such a course encourages involvement
36
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ex i i
Perience is lost, However, if well taught by one {

1. There is no such thing as an ideal course
in the humanities for high school students: an
excellent course might be designed in any dozen
different ways, and the best course for any
school exploits the particular talents which are

available .

2. The better courses are usually taught by
two or more teachers - one from music or art,
one from literature, one from history, for in-
stance. But unless there happen to be two or
more teachers who share an exuberant desire to
work together in such a course, a single energetic
and enthusiastic teacher, with diverse interests
and a mastery of several disciplines, might well

be preferable.

3. The best courses awaken that kind of in-
terest in the humanities which is based on depth
of understanding rather than on a glib familiar-
ity with names and titles, or on the social fun
of field trips. That is, good courses never
make any attempt at coverage. One novel, one
painting, and one opera out of the middle of the
19th century might well provide more than enough

material for a semester.

4. The goal of such a course should be: first,
to arouse interest in the arts as providing experi-
ences valuable for their own sake; second, to show
that an art work acquires deeper meaning when
placed in its historical context; and third, to
make clear that a full understanding of-- and
delight in-- any one of the arts requires the
eventual mastery of difficult, compiicated, and
highly rewarding intellectual disciplines. (Fred
H. Stocking. "High School Humanities Courses:

Some Reservations and Warnings.'" The English
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Leaflet 53 (5): 37-38; Fall, 1965.)

Whenever a school decides to im
of studies in the humanities, :the planning staff mep,
ber or members should keep in mind thatitheyvshould
carefully evaluate the personality of the community
and the school and decide precisely what they feel
would best suit their particular circumstance, The
should ask;, "What is it that we feel our studénts
should have?" As a result of having asked this queg.
tion many schools have different pro
Another factor which needs serious consideration ig
matter of very clear curriculum articulation; that
of not duplicating a subject area that is already co
ing certain academic disciplines. As a result of th
careful curriculum analysis, some programs in the h
ities serve a very important function in the school
being the only interdepartmental course where severgy
disciplines are merged into a meanin
students.

Plement a prograp

is

as
1
gful whole for the

Schools which have programs in the humanities geay
them to the types of students they want in the class,
Many of the programs in the humanities are geared for
the pre-college and/or accelerated student. The cri-
terion for being in such a humanities class is most
generally the grade point average of all subjects or
the composite average of English and history. Althoug
brograms with the academically elite in them are rich
in content, student involvement, and interest, I canng
totally agree with the philosophy of offering the hu-
manities to a selected few. The humanities are the
huMANities-- for everyone who desires to undertake su
study. The main criterion for humanities students
should be the desire to take the course.

not worry about any resultant watered down program.
Although I am not in agreement with homogeneous group-
ings when it comes to the humanities, such grouping
can be done: schedule the more gifted in one group
and the "less gifted" (but just as interésted) in
another group. At the high school level homogeneous
groupings sometimes turn into groupings ranging from
the "intellectual” group to the "dumb-dumb" group or

!

grams in humanitusw g

t
ishq

@ﬂ

4
[

!

ﬁ

Those who may shake their heads at this idea néedL

|

any other inappropriate labels attached to such groups

by students and sometimes by teachers and administratm!area of art
To maintain a democratic and/or pluralistic feeling in ’

the humanities heterogeneous grouping is recommended.

Granted the difficulty in staffing for the humani-

ties programs,
lem.

it need not be an insurmountable prob-

38.
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What is needed is a teacher or group of teachers

wiline and a high degree of interest.
¢

.th a well rounded and macroscopic view of the dis-
For adminis-

s it is a dream come true to find one teachgr
ato; capable of teaching the program, thereby highly
.ninishing the. problem of scheduling. However, there
e certain disadvantages to having a one-teacher pro-
1 The most apparent disadvantage is that the

iy
d
3

am.

g;dents get only one point of view and one bias on

zw material taught where many points of view should

jven. The material selected for the_one-peacher
ogram tends to be what that teacher thinks is best,

pritting other valuable areas of instruction. Another
ﬂsadvantage (and this is not only true of the one-

eacher humanities program) is the falling off of

otivation for the students by having one teacher
umwgwch the program; what is needed are many or several

gifferent "faces' in order to keep the fire going.

In reality it is a herculean task to gxpect_one
teacher to be learned enough in a}l the diverse areas
of the humanities. This is especially true today
shere there are very few teachers Whg are graquated
4ith a major or minor in the humanities, and if tpey
pold such a degree it is most generally a degree in

the classics.

The most lively and interesting humanities programs

lare those taught by the team teaching method. The team

has the distinct advantage of poo}ing together several
valuable sources of talent. Whgt is of absolute neces-
sity for the team approach is 1t§ ggregment as.to s
yhat the discipline of the humanities is. One gf the
greatest setbacks in instituting the team tgachlng
approach to the humanities is Fhe Carnegie system--
six or seven hours of instruction for‘each‘day gf
school. Schools with modular schedgllng have circum-
yented the difficulty of team teaching.

Of the three types of programs in the.humanitles&—
the historical, philosophical, or aesthgtlcal approach--
two can be taught without too much difflculty by one
teacher: the historical and philosophical programs.

How well they can be taught by one teaghe? depends on
that teacher's preparation in the disc;pllne. The
aesthetical program in the humanities is best taughF
by the team where each member of the team teaches his
literature, music, or philosophy.

The costs of the various types of humanities pro-

igrams vary greatly depending on just how many materials

and teachers are used. Generally, since Fextbgoks are
the main sources used by students, the historically
and philosophically structured programs are less
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STUDYING THE HUMANITIES: HEAVEN ON EARTH?
BY DAVID WEE
St. Olaf College, Northfield

expensive in setting up than the aesthetically strye
tgred programs. It should be kept in mind that g00d\
single texts are difficult to find and for that reg
paperbacks are most frequently used in humanities %
classes. The aesthetically structured programs are p [
expensive since they use many sources: tapes, recorghe
slides, books, films, transparencies, and the quipus’
ment needed for them. '

"This was a piece of heaven in an otherwise bleak
s 51mmer," Few of us teachers in the humanities would
Cost should not be a factor in education, but si mmlicly, assert, I suppose, that our teaching provides
it is, the costs can be spared by the teacher or t Jcg Jpyone with a corner of paradise, although most of us
if they would make their own materials with the coeam ‘pay be secretly sure that the celestial omnibus embarks
eration of the audio-visual department. Oft . “Oohy from our fields more regularly than from the scienti-
a purchased set of materials doesn't méet tﬁg,sln fa?,;ﬁﬁ laboratories. But we do believe in the ultimate
needs for a particular school's program in the ﬁi;;ﬁ;c impor tance of humanistic studies, and wish to impress
ties. Schools can make their own color 1 = ipis upon a generation of young people weaned on the
taking pictures from art books with Z ggmzlégszr:y Emmational and cultural emphases spawned by Sputnik
i i ; Y to the moon. So last s er at St. Olaf
?igiggytzgzsozieieiord;ngs S S publ}c and/or SCh%'Mflggg azciaught thg humanizie: forug?ve weezs tg °
of the bulletin boaigf siz Tﬁg gsgﬁﬁeggkgggjggiiruse Iggxty high school juniors and seniors. ©Not all of
One of the best sources for materials to be photo.r ythen reacted like the student quoted above, but almost
for slides, tapes made from records, and publisheg apm’mmnimously they expressed gratitude for exposure to
materials for transparerncies is froﬁ the class itsels an exciting new learning experience. For some it was
' ‘gven a pivotal personal experience, as it was for the
Recommended for further reading on the humanities student who responded, I think without hyperbole,
are the following articles: ' 17- wish to thank all four professors from the depths

“ﬁ my soul."

J.C. Baxley, "Humanities for the L =
dent," E J, 51;485~87, October, 1962. ess Able Sty For over a decade, St. Olaf has conducted highly
siccessful summer science institutes for talented

W.A. Clark,'Humanities Program in the High Schog secondary school students, and the college has long
wanted to provide a similar opportunity in the human-

E J, 51:474-76+, October, 1962.
ities. Last year the Louis W. and Maud Hill Family

E.M. Copeland, "There Was a Child Went Forth," Foundation granted funds to establish a pioneering

E ’ pumanities institute at St. Olaf. While more and

Jd, 54:182-84, March, 1965.
. |more high schools are now beginning to offer general
L.K. Frank, "Why Modernize the Humanities?" humanities courses, many schools 1ackvthe_resources

Educational Leadership, 20(4) :220-24, January 1963'u>offer interdisciplinary courses, especially to

’ ‘" large numbers of students. We wanted to introduce

C.R. Keller, "Humanities in an Educational Rev- students to the breadth and inter—rglationshipsfof
olution," National Association of Secondary School the humanities, not only because this has intrinsic

merit for any human being, but for the practical rea-

Principals Bulletin, 44:166-73; October
’ ’ » 1960. son of supplementing the students' subsequent high
C.R. Keller, "The Wave of the Present," E J, ﬁch?Ol and college freshman courses in various human-
54:171-74, March, 1964. - = 'istic fields. We hoped to send the students back to
their senior year in high school or their freshman

year in college with a zest for the humanities that

Martin C. Wiltgen, Humanities teacher at Mankato High School g night intensify their academic careers and rub off on
igh School, studied at the some of their classmates as well. The enthusiastic

University of Chicago as a John Hay Fellow in 1965-66. ; ;

g ;student reaction during and immediately following the
institute has given us high hopes for such far-reach-
king results. Furthermore, the institute taught us

'
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’ much about teaching the humanities interdepartment

We will offer it again this Summer under another H
Foundation grant, and we expect to improve
cessful venture.

aly,
i1
upon a gy

The initial cause of the institute's success 1ay.
long months of hard advance planning. The four of yg |
who taught the program -- St. Olaf professors of phul
ophy, music, art, and English literature -- met alm%?
weekly for a full year to plan the institute beforeig
existence was assured by the foundation grant, angqg the

for another frantic five months before it began. Tpe
.resulting esprit de corps contributed immensely to our
Ffom T T *

teaching effectiveness,

We had discussed our plang S0
often that we almost felt

prepared to give each Oothep
lectures. Virtually every physical and academic detay
of the institute fell upon our shoulders, making it

impossible to be less than fully committed to each

other and the program. This factor can hardly be undey
estimated, as those who have taught without it will T
testify. ¥

Our most trying administrative task. was Screening
the applications. One hundred and twenty students ap-
plied for the sixty positions. Their almost uniformh
high ability was insured through preliminary Screenipg
by their teachers, for in order to assure widespreaq |
rYepresentation we asked that no high school send us
more than two applicants. The application required
transcripts, rank in class, scores on national exam-
inations, an essay by the applicant, and written reco
mendation by a teacher. The sixty applicants we admit
ted included eleven who ranked first in their class,
thirty who ranked in the top ten, and all but two who
Tanked in the top quintile. These two came from cul-
tural deprivation, but bearing impressive letters of
recommendation about their intellectual potential.

One of our goals had been to accept creative students |
whose intellectual potential might have been obscured
by mediocre grades; we wanted to try to release latent
student abilities through an exciting intellectual
climate. But few schools sent us this kind of appli- |
cation, and our resulting class was a group of students
who had already proved themselves with honors. We
hope that in subsequent years the letters of recommen-
dation will lead us to more students whom we might
lead out of acadenmic indifference into excitement and
real scholarship. Qur concern lies less in having an
"honors section" than in creating excitement about the
humanities in both individuals and classrooms.

5

Early in the
ticism:

planning we chose our topic: "Roman- *
The Expression of Man's Limitless Self.'"
42

I EEEEEEE———

f

felt that this period of history, and th}s german-
et element of every man, would prove especially g
e itful for an understanding of cultural ghange an
frulhuman expression of revolt, both of which concern
tgzay}s young people. Virtually any carefully-chosen

ln'subject could serve the purposes of a humanities in-

i i bject seemed particularly timely
Stlt:zifogﬁgi;glztﬁgegts to some kindred spirits, and
o creating a cultural perspective so many of them
thui The students expressed almost unanimous approval
i;ctﬁe topic, and we will use it again for this sum-

per's institute.

We treated the Romantic period topically Eathﬁzn
than chronologically except.for the f}rst geg ﬁagti—
each presented an historical overview o omar :
w@sm in our field, taking care to relate the perio 1t

i; antecedent impulses of the Enlightenment. We fe
that Romantic conventions needed to be dlﬁplﬁyige
against the contrastin% bzckg;ou?gtiigﬁurelcfor iz—
emerged and often revolted. n : eoclaséical ¥
stance, the first 1ecturg Qutllne n A R
ions and critical standards; t is lp
iﬁzrgtﬁggzigt;gcognize the magnitude of Romantic in-
novations. The subsequiné fouiigig§§ izguiggpgggg ‘o
mphases o oman . )
iﬁgrpggzﬁri%seagtitude toward nature, its ?eigbyi:1on
of the inner self, and its search fo? the in 1n;S it
This structure proved to be most satlsfacgoii,r ey
permitted us to interrelate our lectures ed e
any other organizing principle we considered.

The normal class morning included a dlscgssto§e
period from 8:45-9:45, a snack break, and'a' eg gnto
from 10:30 to 11:45. The students were dlvidz )
eight discussion groups of seven or eight, eiorg
the four professors and the\fpur St..olaffseg g
who worked as full-time tutorlgl assistan sdan'S G
itory counselors.«The-%ﬁoupsldtzguizgguﬁge tﬁﬂs 28

i d reading before e rela ) b
iéﬁ?iging the%r independent reagtlons. Throgg:o::cn
the institute these groups remained 1ntact,f u o2
week they had a different leader -- two,prg{zsiSSidns
and two assistants. Students found thgse 'i ie -
to be one of the best features_of the 1nst; ut ém
everyone contributed with conslderable enthuséiudént
They seemed to prefer discussions led by the studen
assistants, for in our absepce they felt fieive .
challenge our lectures. Thls year we may teleadEFEhip
of the formal discussions to college studen

Monday through Thursday we took turn§‘1ectgring,
one of us each day, to show how the week's .topic
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emerged from Romantic literature, art, music,
losophy. Each week we rotated the order of our leca
tures, and we attended all the lectures with the clgg
The art lectures were presented with constant use of
two simultaneous slide projectors; the music lectures

made frequent use of recordings; and all four of ug 0

gave the students dittoed material to accompany the %

lectures. 1In our desire to cover extensive materia]
in a single lecture, we too frequently embraced the
pedagogical temptation not to quit, and too many lecw
tures ran until noon.
unaccustomed to long lectures and panting for an DVer.
due lunch. This year we will probably give two forty
minute lectures each day, with a good break or the
cussion period in between.

-

The most unsuccessful enterprise of the institute
was the Friday 10:30 panel discussion, when the four
of us answered questions passed up to us on paper froy
the class. Only occasionally did the students en
us in active dialogue, and their interest flagged as
it did in no other institute activity. On the other
hand, one of the surprisingly effective matters was
the humorous ''war' between two of us professors. Dur-
ing the first week one of us prefaced a lecture with
an insulting joke at the expense of another
who retaliated in kind the next day. The students ex-
pressed such gratitude for our unexpected (by them)
ability to take ourselves lightly that we continued
the barbs for a month, while the students eagerly
anticipated the jokes and the other two teachers feigyp
innocent abhorrence for such unthinkable animosities,
After the institute ended, many students cited this
repartee as a real joy for them. We arecoenvinced by
their response that we should plan some such regular
humor in any subsequent institute.

Four afternoons a week the group met from 1:30 to
3:00 in what we called for want of a better term a
humanities workshop.
in some regular creative or critical activity in one
of our fields. There were two series of workshops,
each running for roughly two weeks.
workshop in a "verbal” area (literature or philosophy)
and one in a '"non-verbal" (music or art), changing
workshops after the first series. Between ten and
fifteen students comprised each group workshop, and
several pursued independent study for their project.

The art workshop was a studio experience in paint-
ing, silk screen, or sculpture. Most of the partici-
pants had 1little technical experience in these media,
so the instructor provided daily problems in design
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This was disastrous for StUdmuJ

dis,

gage |

professorJ

Several students took such interest in
their creations that they returned to the studios for
cmmtless late hours of work, and proudly took home

qndamentals.

sTﬂom the institute the result of their first extensive

rtistic efforts.

The music workshop consisted of individual or small-
roup research in Romantic period music, such .as the
Romantic oratorio, the symphonies of Beethoven, Wagner's
wfristan and Isolde;' Chopin's concert etudes, and the
wench art song. The research was both literary and
auditory, involving the extensive recordings, reference
'ljprary, and listening equipment of St. Olaf's Chris-
tiansen Hall, Each student turned in a final written
qumary of his study-listening procedure and his con-
¢lusions. Many institute students had remarkable
mqusical talent, and were fully capable of handling
this experience,

The literature workshop involved three types of
activity: - interpreting fiction, independent research,
and creative writing. Twice the workshop met as a
group to discuss the themes and techniques of a pre-
assigned short story; this was, for many of the stu-
dents, their first experience with close, critical
reading of fiction. - Then every student pursued a
yroject either in independent research on a litgrary
topic related to Romanticism, or in creative writing
of poetry or fiction. Those doing independent research
net two or three times with the instructor in tutorial

Everyone took mmﬁyllogisms, and material fallacies.

sessions, and then produced a paper or an oral report.
The creative writers met every day as a group unde?
the direction of student assistants, read and criti-

‘cized each other's work, and turned in the best of
[meir efforts.

|
‘more advanced work in this discipl;ne.
We wanted to involve each studentet together every day, studying first the nature of

The philosophy workshop provided an elementary in-
troduction to logic, as few students were prepared for
The students

logic, then the nature and definition of terms, th
formulation of and logical exercises with propositions,
All the work was
done through exercises during the workshop session.

The second workshop series included a drama work-
shop, organized by the students with the help of two
3t. Olaf drama majors attending regular summer school.

fMter brief but intensive work, this group gave a

delightful production of part of Moliere's The Imaginary
tvalid at the institute banquet during the ;asf week,

The workshop experiences, then, were various in
45



nature, in time consumption, and in result. But the
students were able to choose two activities that hag
captured their interest, and they pursued thenm with
gusto. Students evaluated the workshops favorably,

M a reserve reading list.
D

i i ith the stu-
e institute exhausted us. We were wit
ghevery day from 8:45 to 4 or 5 o'clock (seldom

and the change of pace from the morning discussiong dent h activity stop abruptly at 3) and two
and lectures was refreshing for all of us. [%gnzggswgrgzeg? then weyraced home to prepare lectures

S i de examinations, and to
rkshop material, to gra ! ,

o gothe material in,each other's fields, for.we'had

zalead discussions on.readings in every discipline.

Three other regular institute features deserve
mention -- visiting lecturers, field trips, and a fily
series. These ranged from attendance at lectures b : . for evaluation
Carleton College and St. Olaf professors on subjecis gven OUX ?ﬁrn1¥§e°§f£§2n2§63§r§2duﬁsgd, too. The
related to the week's theme; berformances at- the Guthriefuld plangs gifered for full college credit at St. Olaf
Theatre and guided tours of the Walker Art Museum anq cours® wtudent so requested (57 of the 60 asked for
the Minneapolis Institute of Art; a piano recital by 1ift?e N d we taught it on a college, not a high
St. Olaf professor DeWayne Wee of Moussorgsky's "Pic. credit) , anl Thisgmade the students scramble, es-
tures at an Exhibition" which many students later school level. ntered unfamiliar vocabulary in
cited as an institute highlight; a picnic at the feally oS Ny Sacountered unfam gave two difficult
college farm retreat; and experimental and other filpg |philosopPhy an

pIOduced b b()th l) a i i i i But the
i || t i tlonS 1nclud1ng a 2 houl‘ flna!.. -
y I‘OfeSSana].S and CO ege S udents. Vexamln ? ! : 2 ,

grades than many college classes. Their academic future
looks bright.

We had considerable difficulty choosing texts for '
the course, especially in determining the balance of

-primary and secondary works. We finally decided on importantl judging from the six-page evalu-
these, all available in paperback: ﬁiogoigrmmge gave iﬁertudents on_the last day, f:e
Jacques Barzun, Classic Romantic and Modern :nﬁtitutevapparent}y a?compllshed 1S pu?poszséhat

3 2 | rovided an intensive intellectual experienc

Marcel Brion, Art of the Romantic Era

J.W. von Goethe, Faust (Abridged'version, trans,
Louis MacNeice) _

John B. Halsted, ed., Romanticism

Howard E. Hugo, ed., The Portable Romantic Reader f

David Randolph, This Ts Music

’ ifo 2 th of humanistic
‘introduced students to6-the bread

;udies, and excited them for more. In the process
they learned much about themselves.

David L. Wee is assistant professor in the Department of English at St. Olaf

J.-J. Rousseau, The First and Second Discourses College.
Robert D. Spector, Seven Masterpieces of Gothic
Horror l
THE NEW COMMONWEALTH:

Students displayed the usual widely various reactions | WORLD LITERATURE WRITTEN IN ENGLISH
to these texts, but their comments have led us to re- BY WILLIAMD. ELLIOTT
consider texts for this year. We had them read most of i e
Barzun during the first week, but this proved too Bemidji State College
heavy and bored them. 1If We use Barzun again, we will In its November, 1967 Newsletter, M.L.A,'s Group

Spread out the reading over five weeks, as the studentslz presented the issue of what has formerly been called
were unable to profit from so much secondary material Briti 1th Literature:

: . . . X ,British Commonwea
during their first few days. Readings in Hugo were as- ’

signed throughout the course. Hugo's anthology is 'World Literature Written in English' has
organized topically, and dovetailed well with our own been adopted as the title of our newly-estab-
weekly topics, but students tired of reading bits and lished Group to show that our principal concern
shippets. Many requested that we assign readings from is the spread of the English language and Fhe
fewer authors, and that we include one or two long | English literary tradition beyond their orig-
Romantic novels, such as Wuthering Heights. Faust was | inal confines in the British Isles from the
pbopular, but gothic horror they considered camp. Next 3 late sixteenth to the present. (Joseph Jones,
summer the readings will include a greater ratio of WLWE Newsletter, November, 1967, 15.)

. . . . H
primary sources, with most of the secondary material =
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Comgonwealth Literature, once the attempt to brj
together all the literatures under’ the British Empif
into one body for viewing, has experienced a Scholaﬁz Y = hich
growth important to students of literature and teach@ m;tative of the various na?lonal.lltera?uﬁes wd = -
alike. With the growth of thejcountries_onCE_a partgr seke up world literature ertten in Eng}ls ,fan e
of the Empire, a significant body of literature hag ’Mve their own unity within thg boundar}eg o] ad g
emerged that must be studied as a part of the.tradiu o2 put must be allowed academic recggpltlon an y
apd history of English literature, since it is for mo chin and without the country of origin.
most part written in English and has been inspireq b; i
English cultural borrowings, English education, ang
written by English expatriots and emigrants. Perhapg It becomes even clearer, indeed, that teachigg and
the best example is the Australian novelist, Henry dying Henry Handel Richardson and her Australian
Handel Richardson, author of what is considered by s St?lg y must be a process of discovering what is im-
bobe the Great Australian Novel - her trilogy, The tr;ltaﬁt without the country of origin; and to this
Fortunes of Richard Mahony. She was born in MelEEEEM port must be included Wole Soyinka in Africa, Hugh
achieved her early education in the English-modelegq ’ HsLennan in Canada, and particularly Doris Lessing
Presbyterian Women's College of Melbourne, her late, @ 43¢ her Children of Violence. We must understand the
education in the Music Conservatory in Leipzig, and andtral disciplines of English Literature so that, as
Spent the rest of her life in London and Londos R fossor Jones tells us, we can be concerned with
Society. "Eiﬁerever- and whenever the first has been used and .
the second has appeared in the English-speaking world.

(Jones, 15.)

’ T ept of the éxpanw
. rly realists that held the'concep : 3
theeeale?i.rsurely Victorian novel in their minds. A

s

S ious combination, but a typical one; and so repre-

While her influences were Australian in inspirath
her education was British and German; and only by the
wildest stretching of the imagination could we consigg
her literary apprenticeship natively Australian; it hat ) . .
its roots in the novels of Hardy and Eliot, and inflyf For the students of any college and high school i?
ences are even traced, in her trilogy, to her awarenesy yipnesota, a study of Canadian literature 1sd§spec;a y
of the novel of stream of consciousness as written by | important; but just as vital is an understan 1ggt20n
Dorothy Richardson and Virginia Woolf. As to her in-| the place Canadian literature holds in the tra E P
terests in the Australian "tradition," she tells us inl of literature as it is and has been written in ?g
her article, "Some Notes on My. Books': { and the world. To such an end, the study of MQ{°eynd

Callaghan, for example, and Hemingway, is usefu i.a
[even the study of Richardson and White of Australia,

So far, all the novels about Australia : .
and Tutuola and Soyinka .of Africa, serves as a ready

that had come my way had been tales of ad-

venture; and successful adventure: monster fmeans of comparison in the context‘of poth the't.

finds and fortunes made in the gold fields, Canadian tradition and the 1arger>Br1t1sp tradition.

the bair-raising exploits of bushrangers, fWhat must be cultivated is-an.understandlng and a

and so on. But there was another and teaching of the comparative literatures tpat.makg up
very different side to the Picture, and | this vast body of imaginative work, 'As.W11%1am il .
one on which, to my knowledge, no writer New tells us in "The Commonwealth in Print," para ‘ets
had yet dwelt. What of the failures, | in the Commonwealth literatures exist to such a po;?

to whose lot neither fortunes nor stir- ’that the countries often face similar literary problems.

ring adventures fell? (Henry Handel Richard-
son, "Some Notes on My Books," Southerly I, e

1963, 14.) f
. | The first international conference on

‘Her concerns lie, finally, with the traditions Commonwealth literature, held in Leeds in
butside of Australia, in this case traditions that 1964, testifies to this. People came to it
together make the British tradition important as it knowing their own literatures, but left
was infected by the movements in realism on the Conti-| knowing more; more important, they left know-
nent; and what we find is not another romantic story ing each other, having discovered that prob-
of Australian settlement, but a deeply pessimistic lems with a language, an identity, an indi-

vision, born of the most inveterate of realists and
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genpus people, a relationship with Britain
and even with the practical matters of publi.
capiop were in some way common to them all,
(Wlll}am H. New, '"The Commonwealth in Print n
Canadian Literature 30, Autumn, 1966, 53.) i

Willifxm D. Ellio.tt invites students and teachers from Minnesota to his summ
session course in Literature of the British Commonwealth, at Bemidii State 2
College.

THE GINN SEC-
ONDARY
SCHO0
ENGLISH LAN-
GUAGE AND
COMPOSITION
SERIES

start at Ginn and Company. Write
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for circular No. 345-154. Home
office: Boston. Sales Office: 450
W. Algonquin Road, Arlington
Heights, Ilinois.60005.

REVIEW Of BOOKS

Herbert J. Muller's “"USES OF ENGLISH’’
REVIEWED BY CLARENCE A. GLASRUD
Moorhead State College

In the January issue of the Minnesota English
Journal Angela Drometer reviewed John Dixon's Growth
Through English, the first publication to come from
the 1966 Dartmouth Seminar. In his preface Herbert
Muller explains this second volume:

This book is a report on the proceedings of
the seminar, designed for the general reader..
(John Dixon of England has written a report
addressed to the professional community.)
asmuch as the discussions ranged all over a
large subject and produced dozens of papers on
different topics, my account is highly selective.
I have skimmed over some problems that interest
chiefly specialists. But I owe some further
explanation to the general reader, too.

In-

Before we consider these explanations, let us con-
cede that some of us may be drawn to the book because
it is written by the author of The Uses of the Past:
Profiles of Former Society (New York; Oxford, 195Z;
available since 1957 in a Galaxy paperback), A pro-
fessor of English who can write as a philosopher and
historian and can use his realistic analysis of past
civilizations to shed light on our own obviously has
a special claim on our attention. Professor Muller's

preface continues:

One reason I was asked to write this book was
an odd qualification. I knew little about the
teaching of English in the elementary and secon-
dary schools, which was the primary concern of
the seminar, and had taken only a casual interest
in it. It was thought that I would therefore be
uncommitted, unpréjudiced. I soon lost this
possible virtue, however, as I found the discus-
sions uncommonly stimulating and realized more
fully the importance of the issues at stake.
Although I have reported in the guise of a de-
tached observer, I should emphasize that all
these issues are highly debatable (a gentle way
of saying '"controversial'" - a word frightening
to some Americans) and that I am not in fact
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uncommitted or free from bias.
haye'tried to do justice to the
oplnions expressed,
write a wholly imper
obliged in any case
what seemed to me th
raised at the semina
add some commentary.
introduce the first pe
that I am expressing m
also to remind the rea
opinion and therefore

Naturally I
different

but I have not tried to
sonal report. While

to select and interpret

€ most important questions
r, I have felt free to
Often I deliberately
rson to make clear

y own opinion, but’ i
der that it is an [

debatable.

seﬁondary and college, may |
: ; chapter entitled "What
This is a question which ) N
ish? i _ no one can a
Zﬂghlg ;s 3 queition that must be raised in begigﬁgﬁé'
ndamental inquiry as this. i b i
for "the general reader. ' Daz tmouth Semiprioh
: ) . If the Dartmouth Semi y
findings and Mr Muller's i verly of
- . observations seenm 1 ’
vious to some of us, it is becau roughy o
: se we have though
1ong and seriously about the problem and have a%rg
arrived at the same conclusions. *q

Many working teachers,
be discouraged by the first
English?"

N Xgii zioushwiil Sti}l have this feeling through
Chapters, 'Democracy in the Classi "

and "The Development of the Chi mes the [
' v : hild." Sometimes

;gglniﬁ's findings and Muller's comments are 1122§e

ne gon an common sense or, more properly, the concensuys

of¢c ;grned and open-minded and experienced teachers
nglish. Even so, it is not a bad thing to have

your findings and opinions supported and reinforced

Certhginning with chapter four,
alnly interest most of us and mal i
‘ ay be especial
Z;1¥?E;§iggst npw.th”Good English" exploresptheari{e
ics in e English program The
: . next -
and Szg:iégii: of %;tezature," discusses approachggap !
in ¢ teaching of the subj
chapters are lucid, fair : neaa: it o
and well-balanced: i
Solve no problems énd do’ ' Ered
: not help us out of i
mas, they sort out much infor i lsinformscon)

, Lt ormation and misinf i '
brejudice and Propaganda Her ' 0rmat10n,|
the Dartmouth Seminar - = S 1ater_Mgller v '
e bt S ) serve us well by airing these |

|

however, the book will

. A first impression o
in too much territory.

Dar tmouth Seminar gave m
education, perhaps too m
can be said about writin
primary grades .and also
Surprisingly, this wide

f this book is that it takes

I should add at once that the
uch attention to elementary
uch in Muller's opinion. . What
g that applies to the early

to the last high school years?
-ranging look at English sheds
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guch light on the really basic problems. Thus,

In the first place, children need an audience other
than the teacher. They write most easily when
‘they write for the class, are entertained and
stimulated by one another's fancies. English
teachers forget that with older children an
audience is no less important. . Too often

they assign the youngsters literary topics for
which there can hardly be a live audience except
the teacher himself. They weaken children's
confidence by stressing their errors, stifle

their interest by making correctness the main end.

same chapter ("Writing and
respects to the .inconclusive-
ness of research findings on methods of teaching com-
position and makes one of his ''guesses" (which are
invariably shrewd and sometimes wise):

A little later in the
Talking'") Muller pays his

The clearest agreement was again that the study
of traditional grammar had a negligible effect
on the improvement of writing, or ‘even a harm-
ful one, since it takes up time that might have
been spent practicing writing. Little study
has been made of the effects of all the correc-
ting and grading on which teachers spend so
much of their time. My guess is that students
might improve more if they were split up into
groups and simply practiced writing for and on
one another, now and then bringing to the teacher
what they considered their best efforts; but

I suppose no experiment could conclusively

prove this.

The book often contrasts the way English is taught
in Great Britain and the United States. At first the
completely different points of view taken by British
and American teachers seemed likely to lead to nothing
but quibbling about aims and philosophies. Midway in
the book, however, it becomes apparent that much light
is shed on the whole problem of how to teach English
by contrasting the opposing British and American

strategies.

British participants in the Dartmouth Seminar kept
insisting on the importance of “the personal and the
inner life" of the child and resisted emphasis on "a
body of knowlédge or mere techniques,"'according'to
Muller. They objected to any systematic teaching of
language before the students were fifteen or sixteen,
and liked the stimulus' of creative writing better than
the American training in exposition. "The full: impact
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of this English emphasis comes out in Muller's Chapte, f pachers, from klnde?garteﬁ.thig;gziigaggzig 3;?2 read
on "Creativity and Drama." Although the British teagp| yno have been drawn 1nt? t }Shth ghapter.
ers admitted tha{ crgativity was "not actua}éy the cw;'we last part of Muller's eig
of their curricu um,” one of them, David Ho rook . " ia,'" covered
insisted that it should be the "basis of our appréach The same can be said about E:etegassoggglzéaig R
to English teaching as an artJ"A Arriving finally a¢ jn the first part of the same ¢ ug thé anshats Retd
the use of drama as a teaching device, Muller Seems g4 report does pot attgmpt Fo'glvihe issues. Muller notes,
fully convinced as the Amherst English chairman whon clears the air apd 1dent1f%es ticipants (in the
he quotes: : ratefully, I think, that '"'most parti tE s s
partmouth Seminar) chose not to treat e m

- i hat mere dia-
Benjamin DeMott, the most enthusiastic of the as simply the enemy. Some pointed out t

r
American converts, emphasized that drama brought tribes did little good; a frogtiilatEZ§g ¥2SS€2;_H

the stuff of life into the English classroom - strategy, since they were cer ﬁ 1 ystudents to be less
the life of feeling, in all the variousness 'But the English teacher COU1T ihgm "to develop more
that textbooks reduce to academic order. Stu- assive in choices, coqld he b e of entertainment they
dents may learn the first principle of good discriminating tastes in a sourc

writing: "What we truly have in good .writing were sure to feed on anyway.

is a moment-to-moment embodiment of the
breathing contradictoriness of the living -

Long before we come to the chapter on the mass
mind: we are given vouchers of variousness."

[ ller's concern about
i e have become aware of Mu :
'Iﬁg;inwsociety's pressures toward confqrr{utyé b¥isﬁakes

. 3 1 i i ercial esta -

This chapter, like some others, ends with a look g1, o concessions to tbe.Amerliﬁn nggsures Jsstableney

the practical difficulties: nent, nor d?es he E}nzﬁii; gepis o m ik o S

! shiness" or medio . ) :

;;iZer issues, and he frequently cites Fhe 1mpag{ig:-

bour industrialized, urbanizeq, computerized civi

tion on the teaching of English.

Few English teathers in America have been
trained to teach such dramatic activities; ‘
many might feel as uneasy as the older stu-
dents if asked to start improvising. The ; s he
seminar therefore recommenged thatga team of At times Muller plays the eg;zzﬁngrt§62232ﬁzrapar-
American teachers be given the opportunity to credits ideas and.sp§01flc igggf Amherst (Professor
tour British secondary schools that have a ticipants, to Benjamin DeM8TE Spring Convention on
strong program in drama. Assuming that Amer- | peMott will Speak at 'the Md oprondon to Albert

ican schools do get interested in experimen-— I April 20th) or Barbara garni whitehead,Of Sheffield;
ting with a similar program (as I would hope) , . Kitzhaber of Oregon or ra-dentify many divergent and
another problem arises. Dramatic activities and eventually we come to i tributed to the Dart-
cannot be carried on in the conventional | stimulatipg viewp01nts1§hifscigle is much more than
classroom with its rows of desks. They i mouth Semlnar: But Mu he ST S el
require space, moveable funiture, rostrums, this. As he discusses the : rs, he frequently adds
ideally equipment for making a tape or a of English in his ten chap eokés Suzanne Langer or
book, "publishing" the work done. A large- ’ observations of his owp,flng or Marshall McLuhan.
scale program in drama would require the David Riesman, Nancy Mitfor

overhauling of both our schools and the cur-
riculum, at some éxpense - maybe as much as [
a fleet of bombers costs. As always the ques-— :
tion is: Are school boards, Superintendents, [
lawmakers, taxpayers and barents willing to
Support such a program?

In his preface to John Dixon'slbogdelbg;ttﬁirgg;t_
3 g

: Princeton noted that the las f 1 D
3§§2§ giminar "produced a rare burst of unan}mtti.rets
Dixon's book, says Marckwardt, presents a?dhlzezcﬁing
"eleven points of agreement' to "the Englls étates
profession” in Great Britaip ag? thieggzzgdthe divérgent
toore is matter in The Uses of English - including § Herbert Muller characteristically p

imply says that no
questions raised and topics scarcely more than men- | views aired at Dartm9utg a:d ;gtgg ihig geemg S
tioned - to occupy all of us for years. "Myth,' for . conclusions were arrive ‘ai% on the final day.
instance, is a much larger, more cemplex subject than reassuring than the unanimity
the literary uses of mythology and fable. I hope all =
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Muller cites topics or areas that should have beep
explored and were hot, and he has the confidence to Teo
port others very briefly. . Even when ”subscribing to
the consensus'" on some issues he faithfully records
"tiresome complications” or "practical difficultieg"
that he feels must be faced. So honest, bositive, ang
broad-gauged‘astudy of the English bPredicament deserveg
to be read widely. Long before I finished it I began
to plot sStrategy: how to con or cajole my fellow teacy.
ers into reading it.

Clarence A. Glasrud, professor and chairman of the Department of English ot
Moorhead State College, has taught in a one-room rural school and in junior
and senior high schools in Pelican Rapids, Lake City, and Mankato.

Rebecca Caudill's
“DID YOU CARRY THE FLAG TODAY, CHARLEY?"”
REVIEWED BY TOM WALTON
-Ely Elementary School

Each year I attempt to find a few new books to add
to my list of material to be read orally to my fifth
graders. Last year i
Caudill's Did You Carry the Flag Today,
Rinehart, & Winston,
like to add.

took it along with me
demonstration class in Children's Literature at U.M.D,
during the Summer. spread in the demon-
stration class increased to encompass nine to thirteen-
year olds, the book was received with as great,
greater, enthusiasm.

In discussing this 'book with my two groups of chil-
dren and the adults who observed the demonstration
class, I found several reasons that made the book a
wise choice for oral Teading by the teacher and as a
topic for discussion. Charley Cornett is a character
who leaves no doubt as to his verisimilitude. He ig
; his world is in g constant, humorous disharmony
with that of his beers and the adults who are guiding
his development. Either because of their own hearness
to his age and broblems or because of their contact with
children of his age, both the children and adults could
understand the problems toward which his curiosity
could lead him. Charley is g berson with whom it is
easy to identify.

There are many ways to fit Charley and his étory
into areas of study if there is a heed to correlate the
book with Subject matter. "Little School"
answer to the Headstart brograms that receive comment
in local bapers. Mountain living blends into many areas
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1 study in the field of science.

A five year old's
i d
of ivity, need for understanding adults, an
d for activity, - : n
igd for getting the upper hand once in a while as

; i racter
=£n¢ves for independence will lend nicely to cha

i i he need for children to_see that
SWdi:sdiﬂ?tf;iia;s succeed in holding children down.
sdt er study of reading skills will.offer a chancg to
Adeege possible hidden implications in the expression
exp -0 the flag’ though it outwardly is a reward for
%arrgehavior in this book. Rebecca Caudill also uses
WOd ood similes and they make a fing refgrenge if
ﬁﬂ? ire being studied as a class project in literary

I techniques.

For the teachers' own interest,_tpe adult response
to Charley and his antics is a teriéf;c stggxaggiﬁgme
derstanding people. It cou e a
VerZrlilgnce to compare their own inward response as
%gy identify with the book's adults.

I feel tha i Charley?

hat Did You Carry the Flag Today, y
.‘ a rainy day book. Charley's uninhibited aggressive-
' is y y y

fers chances to guess at

" czgagisrézggﬁg?rr2?202£Uds and darkness are soon
Outcgntlten. The illustrations and frequent opportuﬂl-
ﬁgg for facial dramatization'by an oral reader make
1it a delightful reading experience.

[ Tom Walton, elementary school teacher in Ely ‘und Roef,fwu.s a de;r;o?stL(wf?‘n
f school teaclier in a Summer Institute at the University of Minneso .
I
|
[
J
i
J

is Appalachia'sf
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JUSTIFYING LITERARY STUDY IN AESTHETIC TERMS
BY DAVID V. HARRINGTON

Gustavus Adolphus College, St. Peter

_sigree in the history of culture: works of art, in-
?dding poetry, are worthwhile; the greatest poems stand
olt test of time; they are worth preserving as records
twour cultural heritage and justify strenuous stgdy

: one to perceive their full value; beagty has its
fo'reward; art is autonomous, not subordinate to‘other
Wiws——social, theological, practical, philosoph}cal,
Vditical. But it is very difficult to state a simple,

pwssailable definition of the value of literary study.
u

Would it be a distortion of recent trends in MCTEI
activities and policies to say that the values ip
literary study are more nearly taken for granted thanl
openly defended? In the past ten years or so, the
leaders of the NCTE as well as our state leaders haye
emphasized the need for more emphasis on linguisticg
and rhetoric, the need for more systematic attentiop
to composition teaching, to the point where just
about any conscientious classroom teacher might fes]
ashamed of himself for devoting most of his time to
the study of literature. 1In fact, we devote very
little time to discussion of the values of literary |

One can admit this difficulty; but the Engl?sp teas
per must nonetheless: face up to the respon51p111ty
¢ defining the values of literary stgdy. My impres-
ohn is that students in their schooling a?‘any‘level,
Z%h school, college, or grade school receive 11Ft1e
gidance in formulating such definitions. 1In spite of
the enormous amount of critical writing and scholarly,
jecturing about literature, fgw people go to the trou-
ple of trying to define why literature §h9u}d be §tud-
jed. In any of the major school§ Qf_crltlclsm—-hls—
torical scholarship, the ''new crltlc}sm", mythaarchg—
typal studies, even romantic aesthetics--one can gain
countless insights into the structure, the ideological

study. Pmnent, ambiguities, subtleties of all kinds, an

Nobody connected with our profession is actually
opposed to literary study. We are not told to give
it up or neglect it or even minimize it. But, on the
other hand, nobody is advocating more emphasis on

wareness of recurring themes and pattgrns. Bgt many
of the simplest and most basic aesthetic questions are
‘ot answered. The critics and the scholars rarely
mticipate the students wondering "Why should one read
this?'" "What is of value in poetry?" '"Does one learn

literary study, exalting it, urging its necessity for |jything from such study which is transferrable into

all students.
me as peculiar for such a large and sophisticated
group of English teachers. It seems to me that most
of us are attracted to the field of English through
the experience of literary study.
many English teachers are capable of defining in
clear logical terms what there was about the appeal
of literary study which drew them into the fold at
the moment of their decision to major in English, or
to teach English, but it was the appeal of literary
study. The more practical motive of a general short-
age of English teachers may cause many people to be
English teachers, but usually these people if oppor-
tunities were equal would prefer to do something else.
I am speaking only of those people who are committed
to English. The decision in each case, as explained
by people who have confided in me, was largely the
result of an intuitive response, a semi-conscious
need, which is fulfilled through literary study.

To be sure, any student of English when pressed
for a reason for his engaging in such study can offer

commonplace answers, all of which have an ancient
58

It is this negative trend which strikes /common experience?"
rmmdergraduate and then as a graduate student, the

I doubt whether jnutially intuitive.

As 1 remember my own years as an

qestion "Why should one read a poem?" never occurrgd.
The typical English major's response to literature is
One recognizes nearly all the
wrks traditionally included in courses in literature
to be satisfying, more or less immediatgly.‘ Thrpugh
consideration of critical approaches whlchillluylnate
parts of the poem, pointing out interrelatlonshlps,'
subtler implications, historically relevant assumptions,
me learns to like most poems even better. But the
teacher of English majors does not face all thg prop-
|Mms that one faces in teaching non-English majors in
farequired literary course. The student who pas ngver
been much attracted by reading, and whose mot}ves in
mtering college (whether we admire these motives or
10t) are basically practical if not brazenly mercenary,
|is naturally suspicious of a required course in liter-
Jature. Even some people from pious? moralistic back-
{irounds appear dubious about some kinds of_poetry. ‘
fow do we anticipate the questions about literary art:
"that is the value of literature if it won't neces-
sarily make a person healthier, wealthier, more
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comfortable, or more virtuous?" "Is it a frille"® "Is
it comspiracy on the part of English teachers to gaip
employment?’” "Is there any reason why a student shoyjg
receive instruction in literature rather than in ipo
come tax laws, accounting, or some kind of handicrafis,
Stupid as such questions might seem to the person Wh&
has long ago devoted his life to literary study, we
should nonetheless recognize that such questions aye
fundamental. They are not asked all the time,
ing upon how awesome an image of himself the teacher
manages to project, one may not hear questions resep-
bling those I have suggested for years at a time., I
wish to point out, however, that such questions as
these may very well be at the root of some students!
antagonism towards literature.

It simply isn't enough to fall back upon the
simple answers that poetry is of value because it
gives pleasure or because it is fun or because it is
commonly considered by most competent critics to be
beautiful; even though each of these statements may
be true. These are not sufficiently convincing an-
swers to the student who does not immediately derive
pleasure or fun or an aesthetic response from the
poem placed before him. We have all seen the sus-
picious look on the face of an unsuccessful literary
student whenever we have told him that he will enjoy
the poem after he has scrutinized it longer or after
he matures.

The object behind this review of problems is to
suggest a need for greater attention to fundamental
aesthetics. This is not to recommend another required
course for all English teachers. Heaven forbid that,
in view of how aesthetics is usually taught, with
hair-splitting arguments over terminology.J Even the
traditional historical survey of literary criticism,
from Plato to Cleanth Brooks, is of dubious value
for solving the questions I posed earlier in this
essay. Rather this is to encourage concentrated
reading in the works of those aestheticians who come
closest to solving basic problems concerning artistic
values. As one of the few leading philosophers to
bay systematic attention to aesthetics, Benedetto
Croce deserves primary consideration. His Aesthetic
is not easy reading, but his distinguishing intuitive
or particular knowledge is a good start.

If one can convince the student that there is a
genuine value in looking at specific things to see
what makes them distinctive, singular, individual,
or unique, one has a chance to clarify the difference
between aesthetic and logical knowing. A clearer,
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| poetry, History (Oxford, 1966).

!
|
|

Depeng.|

ore systematic reading text tpan.Douglas A@nslie's
ranslation of Croce's Aesthetic is the article by
tI'oce on "aesthetics’ in the I14th edition of the
mwyclopedia Brittannica, 1929, recently re?ranslated

eci prigge and included in Croce's Philosophy,
One should go on from
toce, however, and read Susanng K. Langer's'major
wyorks on the subject. Her germlngl study Philosophy
in a New Key (1942) is available in paperback as a
flentor book; but this study should be;pass?d'over in
favor either of Feeling and Form (Scribner's, 1953),
clearly her best book, or Prgblems.of Art, a popular-
ized collection of lectures in Scribner paperback,
1957. Langer emphasizes the importance_of art as a
form of knowledge. In her terms,."art is the crgatlon
of forms expressive of human feellpg." Her studies
emphasize the complexity and non-discursive character
of knowledge about feelings.

All of these works need more popularizing to mean
much to students. They are essentially tools for the
teacher. But no matter which major school of moderg
aesthetics the teacher enrolls in, @e should recognize
pis obligation to teach literature in such a way that
the lectures and discussion questions are aimed at
answering the fundamental questions about the nature
and value of art. We should teach the Student.to fgcus
pis impressions through literary study, to refine his
sensitivity, by recognizing that works of art are ex-
pressions of complex feelings by unusual}y varlgd
people. By comprehending the inngr emotlongl 1}fe of
pan as it is given formal, emphatic expression in works
of art, one comes a good bit closer to reallzlng’hlsx
potentiality as a fully developed human personality.

It is by encouraging this kind of awareness that we )
can justify the study of literature as a vital academic

course.

A Selective Bibliography

Croce, Benedetto. Philosophy, Poetry,.Histpry. Oxfowrd,
1966. $16.80. Expensive but very big, giving us
glimpses in 1135 pages of Croce's remgrkablg range
of achievements in philosophy, criticism, history.
Good for inclusion of both aesthetic theory and
practical literary criticism.

Langer, Susanne K. Feeling and Form: Scribner's, 1953.
$4.95, The best book for a definition of those qual-
ities which all the arts havé in common; combined
with careful analysis of the distinctive character
of each major art form.
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Reco {
mmended Paperbacks ! GUIDELINES FOR STUDENT TEACHING:
Cary, Joyce:. Art and Realit . ' ADAPTATION OF THE STANFORD UNIVERSITY PERFORMANCE CRITERIA
Art and y. Anchor Book. lst Iy
1958. $ .95, An interesting study by a distiﬁubr IN TEACHING TO AN ACTIVITY IN LANGUAGE ARTS
g BY LUCILLE DUGGAN, Richfield High School, and

noveli i ; ui
ist, partly autobiographical, partly criticai SISTER ST. ALFRED, College of St. Catherine, St. Paul
An March, the Upper Midwest Regional Educational

of what is involved in the creative process, 1|
Collingwood, R. G. The Princi g |
Book. lst’pub. 19387 —%%§§3§%§§é§5 AE%' Oxtorg Galy,pporatory sponsored a five-state A,S.T. conference gu
derived from, Croce's aesthetics y ;e Eted to, and”wacher competence in six different subject matters. It
tematic. - »  TerNnaps more sy f.s the task of the conference members to study the Stan-
jord University Performance Criteria in Teaching and to
Croce, Benedetto. Aestheti . qdapt these criteria to particular activities of special
Ainélie, Noonda§_p?€§§12isiraﬁslaFedI?y POuglas quibject matter areas, The English committee is quick to
$2.25. A pioneering study c?uméiin : alian 1902.|wknowledge that what follows is not new material. As
The first part, "Theory of,Aesthet'y "r?nS1at?d' they now stand these criteria do, however, represent
superseded in many respects by th ehevel basl? but<,ne consensus of high school and college teachers of
article referred to previously € encyclopaedig fjnglish and supervisors of student teachers of English,
ye jorked out under the support of two organizations con-
Fry, Roger. Transformati cerned with developing performance criteria in all sub-
$1.45. By an art criiggs.vgg;hzzcﬁogkér;ﬁ;-pub' 19§ :ect areas by means of which student teachers can be
2 . 1 A
Olg ﬁchooli but deserving respect for arguin; 2§a? judged.
ar as value because it points out relatio i i i i 9
not mere - : - nships, The guidelines were devised to foster better train-
ly because it depicts objects. fmg of teachers and to expedite communication between
Langer, Sus _ . ' . the student teacher and his cooperating teacher. They
1§t ﬁub. iggg K‘Hggi%EEE%EX 1n a New Key. Mentor]h{un improve teacher training by providing a positive
the way for Feelin 1ESF important book, which payysd discussible chart, instead of a nebulous and prosy
tions of SymBBTg_T% %E? Yorm. Analysis and defini-{set of maxims. This chart does not replace the need for
ad to a definition of art. teacher decisions. Once the student teacher has decided
Langer, Sus i gyhat to teach, the performance criteria can help him to
1§t pub iggg Kélprgblemirgé Art, i?i}bner paperbam%moose suitable activities and to consider how these can
0. . . .25, repetitious, and un- {he implemented. The guidelines serve as a check 1list
even, it ’ . ’ % g
for &ystii?egeggéigﬁéﬁzs the best introductory text (for the student teacher, the cooperating teacher, and
¢ the supervisor, and help the student teacher and the
|woperating teacher to communicate.

Langer, Susanne K (ed.) Reflecti
. . ions on Art. O ]
Galaxy Book. lst pub. 1958. $T1.95. ~& coIlecifgﬁdof
eéssays by a variety of aestheticians and artists
More useful for experts in the field. ’

This committee's adaptation of the Stanford Perform-
ance Criteria centers on one activity which is pertinent
‘to teacher training in language arts—--the writing of a
tcomposition. The criteria were developed for student

Shaﬁg, ?Sg% %%E Shape of Content. Vintage Books. 1st teachers, not for experienced teachers. They were de-=
zx iai il .25 .Ey'a painter. Very good for vised to be applied as needed and are intended to be
b ning the artist's need of freedom, problems iplflexible. The activity that results in composition is

:;:;uatlon, the inexhaustible subject matter of the /divided into stages: preparing for the assignment,
‘ guiding the writing of the composition, evaluating the

\work, and returning the papers. The compositionprogram

David V. i i ; . »is organized around rhetorical principles, and the cri-

Colvlleg;l_ Harrington is associate professor of English at Gustavus Adolphus Tteriagare designed for assignmeﬁts inpexp:)sition or
ipersuasion. For certain writing assignments which have
Jtheir own unique writing patterns, these criteria are
imot pertinent. They are, however, applicable to many
¥riting assignments in academic areas other than
English.
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It was impossible for such a P T
R % group to confer wij
out recalling and discussing some of the abysses \;;Eg’:. EXPLANATION

which they had individually or collectively fallen
: jote: The numerical symbols preceding the comments be-

Such considerations led to the statement which ig ad
g jow are keyed to related items in the Criteria section.

dressed to student teachers and whi i
ch i
last section of this paper, = Attachiey tog

1.1, Since writing is a subtle, elusive, and difficult
endeavor, a composition assignment should not be

| initiated when pressure of school activities di-

i verts the students' attention or when time is lack-
ing to develop and to complete the assignment.
Sometimes the failure of a composition is related

CRITERIA to a flaw in the assignment. It is good practice

for a teacher to follow his own assignment and

write a composition himself. Such a procedure can
show a need for clearer directions, can help him
to anticipate students' problems, can determine
the amount of time to be spent on the paper, and
may even show whether or not the plan is worth
pursuing. In some situations the teacher can show
his composition to the class in order to inspire
confidence and trust.

AN ADAPTATION OF THE STANFORD UNIVERSITY '
PERFORMA
CRITERIA IN TEACHING TO AN ACTIVITY IN LANGUAGE Aggg

ACTIVITY: WRITING A COMPOSITION

Obsgrvable Performance Criteria y
. P;ﬁzaiéggh:s write i Tpe Feapper~extends the possibility of the students'
1. Chooses an auspicious ti to bBewi . finding ideas  to write about by using such materi-
experience ime to begin a writig als as serve the purposes of the rhetorical prob-
- lem: literature, mass media, personal experience,
contemporary issues, .etc.

2. Develops sources for com iti
position.

3 L 1.3. The choice of a particular rhetorical problem to

. Identifies and explains the rhetorical prob- be emphasized in a composition helps the teacher
1em't9 pe emphasized in the composition (e.g to arrange for a sequence of content to be taught.
gefinltton, generalization and specification, Such a choice of emphasis helps the student to de-

xXplanation by example, etc.) - j velop and master a specific skill. He is also helped

[ to choose the arrangement of his material which is

4. Provides models. I ~ best for a specific audience.

[ Rhetorical principles are applicable for writing
in other fields of study such as science, social
studies, etc.

#1.2,3. In making the assignment, the teacher not only
discusses the matter of the assignment but also
isolates and demonstrates the rhetorical strategies

| to be used in accomplishing the assignment,

1.4. The use of professional and/or peer models can
encourage and direct students as well as clarify
the assignment. Use of flawed professional prose
can effectively demonstrate the difficulties of
writing. A good treatment of the problem by one of

| the students can be shared with the class while it

, is working on the assignment. The teacher who uses

students' themes for demonstration should use them

anonymously.




CRITERIA EXPLANATION

1I. Composing 'ﬂ,l.
The teacher

1. Observes to identify specific problems ang ’
general progress.

The teacher provides for the major part of the
writing in class., He keeps an eye on the process

of composing and anticipates problems before they
arise. Observation also alerts the teacher to the
range of individual differences and needs. A matter
of immediate concern will be the differing amounts
of time students will need to complete the same
assignment satisfactorily. The teacher must be
flexible and resourceful, respecting the reality

of these differences and attempting to meet them.

2. Confers to encourage and motivate students,

3. Demonstrates to provide solutions for gen-
eral problems of content arrangement, style,
usage, and mechanics as they arise.

When the teacher is free to do so, he should walk
3 about the room, examining students' work to make
sure they are working on the specific rhetorical
11.2.

4, Signals conclusion of writing and gives
final instructions before the collection of

the compositions. N
po f problem assigned. This observation should express

interest in the students and give significance to

IITI, Evaluati
B Al R the process of composing.

(While the evaluation of a finished composition
is not capable of being translated into obser-
vable performance criteria, the process is a
crucial one and thus deserves special consider-
ation. For some help in this evaluative process,
see Explanation for Criterion 1 under Section
v.)

The conference keeps the student in contact with
part of his audience--the teacher. It should also
help him to learn how to evaluate his own work.
Some arrangement or schedule should be devised so
that every student has a conference with the teach-
er while he is workingon his composition. In the
causes of courtesy to other students and of prac-
ticality, these conferences should be at the teach-
er's desk. An extra chair should be provided so
that teacher and student can sit down to confer.

IV. Returning the papers
The teacher
1. Comments on specific strengths and weaknesses,

2. Measures achievement against assigned rhetor-

ical problem. . :
should have written. He asks questions. He asks

the student to justify the rhetorical choices he
has made. He asks the student to explain meanings.
He guides the student tc alternate choices where
necessary.

f The teacher does not tell the student what he
3. Shares representative papers or selected pas—|
sages from papers with class. ‘
4. Counsels for revision or correction where
desirable.
‘11.3. Meeting these problems as they occur eases the

5. Invites questions on evaluation of paper. writing process, strengthens good writing pabits,
uses teaching time economically and effectively,
6. Induces student evaluation through exchange and cuts down the amount of time a teacher must
of papers. | spend on final papers.
7. Extends the experience. |IV.1. Some methods for identifying strengths and weak-
1 nesses

f

The teacher
Skims a sélected group of themes in order to
sense the achievement of the group.
Skims each composition before making any com-
ments on it.
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EXPLANATION Lsticipants at the Five State A.S.T. Conference, Eng-

- ection: . .
1ﬁh52 Edythe Daniel, Wisconsin State University,

Measures success against the specified rhe. |M1p1atteville, Wisconsin, associate professor of
torical principle and/or pbreviously demop. Education, Methods teacher, and off-campus s?per—
_strated competency. ) ' visor of English and speech studen? teacheri,

Places emphasis on ideas, not on mechanical | yps, Lucille Duggan, Richfield Sr. High School,

el sl Richfield, Minnesota, English teacher and supérvisor
Gives evaluative comments rather than letter' tudent teachers: .

or: number grades. f OfGzrald Kongstvedt; J.I. Case HighjSchool, Racipne
Glves specific recommendations which Provigs MrWisconsin English department chairman and superf

alternative choices for solving specific visor of étudent teachers, who -served as cchairman

rhetorical problems. for the group;

* Milwaukee
i Mary Roy MacDonald, Alverno College, kee,
IV.3. The teacher may share students' themes by use o# Slaigzon:ii, agsistant préfessor of English, deparit-

the overhead projector, by dittoed copies of the ment chairman, Methods teacher, and supervisor. of .
themes, or by public reading of the themes. Pr&t student teaching; .
sent papers anonymously to prevent embarrassmepy gister St. Alfred, College of St. Catherine, St.

to students, : istant professor of English,
1, Minnesota, assistant p ”
ﬁzzhéds teacher,and supervisor of student teaching,
Iv,7. Egtend the expgriepce by using such things as who served as recorder: for the group; '
displays, publications, exchange of themes, yrs. Harriet W. Sheridan, Carleton College, North=

public reading, filing. field, Minnesota, professor of English, Methods
2 >

supervisor of student teaching.
Have a folder for each student in which all of I teacher, and sup

i : i . : ndt, Miss
Fork 15 Kept “Both Leachcr dnd Seoachs spoula BRIL Teprosentacives dnoluded Romald Brandt, Hisg
§§§§§ztyge§§ogiﬁeii ssiigg;cally to assess thug ﬁge was Joan Pearson, Wisconsin State University.

" jirs. Lucille Duggan teaches English at Richfield High School and supervises
[smdentieuchers. . .
To Student Teachers Sister St. Alfred, assistant professor of' Englltshd attireeufﬁilr::ge of St. Catherine,
As students work with the process of composing, help’des'heMem°dsc°wseondsuPuvwessu o
them to be aware of audience and of point of view,
Give students help in discovering topics, and demon-
strate the necessity of limiting their topics. )
‘Anticipate problems to be ready to help students F
solve them effectively.
Assign short papers.
Have students do most of their writing in class.
Be aware of and provide for individual differences |
in writing speedwand in manner of composition. For
example, the teacher does not have to be rigid ‘about |
a due date if more time would be an honest benefit to j
a student. .
Not every paper needs to be evaluated. Some papers
are to be skimmed, some are to be evaluated for specn]
problems, and some papers require thorough evaluation.
Overcome the tendency to overcorrect themes.
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slowest readers are more attracted to com
pact, colorful paperbacks. than to mor-
formidable looking cloth bound books. 5

tures of paperbacks which
and add a new dimension
like . .. durability.

. Asparkling clear laminated plastic coat
ing enhapces and protects the artwor];
from soiling. Binders boards keep cover,
rock-hard ar;d free from dog-eared cor?
ners. A special new adhesive locks Pageg

into .a resilient bindin , so the
fall out. & v conng

-The durability of PERMA-BOiINDs

youngsters like
which you will
\

You will eliminate the costly replaci
paperbacks which wear out so q?licilllf 9
Choose from our catalog of over 4¢
PERMA-BOUND paperback titles esp%?
cially selected for schools and libraries —
gr }(et us rebind the old or new paper-

ACKS NOW In your possession. Eithe
PERMA-BOUNDS will put “fun’l: v;,:g’(;
your reading programs.

PERMA-BOUNDS are eligible for purchase wij
Federal funds under Titles I, 1, 1l "

BACKS
ﬁitAh’;EaﬁIity “huilt 1N

Every paperback in
PERMA-BOUND binding is
_GUARANTEED for 50
circulations or 2 years,
whichever comes first.

Educational studies show that even the

PERMA-BOUNDS retain all of the feql

will save you precious time and money, |
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PERMA-BOU‘ND
Hertzberg-New Method, inc. Dept.
Vandalia Road, Jacksonville, lllinois

Please send a FREE - ith-
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liEACHERS AND LIBRARIANS
|, KE PAPERBACKS

'eachers and librarians like paperbacks
icause they induce teen-agers to read—
! 'perbacks have psychological appeal for
|igen-agers. Paperbacks give the teacher a
Lew flexibility in assigning reading materi-
aliostudents of different abilities and skills.

[DUCATIONAL PAPERBACKS

TEEN-AGERS LIKE PAPERBACKS
Outstanding students are assigned more
paperbacks than slower readers. No longer
are teachers and students chained to one
anthology, one reading pace. Teen-agers
prefer paperbacks because of compact
size, light weight, ease of handling, and
attractive artwork on covers.

(NOT REBOUND)
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Immediate delivery — all titles are in stock. Your orders will be picked,
packed and posted at once.
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Please send paperback catalog and full price
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