
COLLEGE REQUIREMENTS FOR 

ELEMENTARY TEACHERS 

Committee on Preparation 
of Elementary Teachers 

(At last May's Spring Conference in Bloomington, one 

of the sessions concerned the newly-completed study 

of requirements in English and Language Arts for el­

ementary teaching candidates in undergraduate col­

leges of the state. This report and the resolutions 

approved by the Council at its annual business meet­

ing were prepared by the Committee on the Prepara­

tion of Elementary Language Arts Teachers, Sister M. 

Andre Marthaler, St. Cloud, Chairman.) 

The Minnesota Council of Teachers of English in its 

concern for, and interest in, the language arts instruc­

tion in the elementary schools of Minnesota, appointed a 

committee to examine the preparation required in English 

and Language Arts of the elementary education majors in 

teacher training institutions in Minnesota. 
Membership on the committee was based on willingness to 

explore, and interest in, the committee's objective, cur­

rent involvement in elementary instruction, and a commit­

ment to attend all committee meetings. Members were ele­

mentary instructors from each grade (1-6), a college edu­

cation department member who advises elementary majors and 

teaches methods in Language Arts instruction, and one Lan­

guage Arts consultant. Members were graduates from state 

and pFivate teacher training institutions. 

The committee began it-s work with a few basic assump­

tions: (a) today's student lives and will continue to live 

in a primarily verbal society, (b) the student whose per­

formance in language arts competencies is weak is also 

weak in those other areas of the curriculum which require 

reading, writing, speaking, handwriting skills, (c) the 

responsibility to adequately prepare the elementary major 

for classroom teaching belongs to the teacher training in­

stitution involved. But it may be that the English de­

partments should be alerted to the proportion of graduates 

in elementary education in respective institutions and 

then, to examine whether these majors are prepared to 

teach with some degree of competency in a classroom ori-
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ented to language, reading, speaking, and writing. 

Four members who work closely with student teachers as 

supervising and critic teachers and one who works closely 

,;.;,ith teachers in the classroom believe that college English 

departments need to become aware of the elementary major 

in their institutions; experienced teachers and the stu­

dent teacher show a lack of awareness of current research 

in language, literature, and composition for elementary 

instruction. The committee believes that English and Edu­

cation department chairmen should examine the program of 

required courses in Language Arts in their respective in­

stitutions so that the program is current, relevant, and 

realistic, and so that it evidences an awareness and study 

of the guidelines for the preparation of elementary teach­

ers in Language Arts as proposed by the National Associa­

tion of State Directors of Teacher Education and Certifi­

cation, the National Council of Teachers of English, and 

the Modern Language Association. 
A survey of required courses in English and in Language 

Arts was implemented by committee members in three areas: 

General Education, Subject-Matter Specialization, and Pro­

fessional Education. They wrote to English/Education de­

partment chairmen of all the state and private teacher 

training institutions in the state~ These chairmen were 

asked to send the Committee a composite of all courses in 

English and Language Arts required in the three areas for 

all elementary majors. The committee believed that a com­

posite would produce a more reliable report than could be 

obtained by checking bulletins. 
On the basis of the correspondence, the committee iden­

tified eighteen elementary teacher training institutions 

in Minnesota. Seventeen sent some form of composite. The 

eighteenth was visited by a committee member and a compos­

ite was obtained. The information is complete for all 

such institutions in the state. 
The tabulations were then compiled and charted in three 

categories: 
(a) General Education: English courses required of all 

students matriculated in the institution; 
(b) Subject-Matter Specialization: English/ Language 

Arts courses required only of elementary majors; 

(c) Professional Education: English/Language Arts cour-
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ses related to methods in teaching required of allele­
mentary majors. 

Teacher training institutions reported in this tabula_ 
tion are: Bemidji State College, Bethel College, Concordia 
College (Moorhead), Gustavus Adolphus College, Hamline 
University, Macalester College, Mankato State College 
Moorhead State College, Dr. Martin Luther College, Sain~ 
Benedict's College, Saint Catherine's College, Saint Cloud 
State College, Saint Scholastica's College, Saint Teresa's 
College, University of Minnesota -- Duluth, University of 
Minnesota--Minneapolis, University of Minnesota--Morris 
and Winona State College. ' 

The tabulations showed that there are three types of 
required language arts programs for elementary majors in 
the teacher training institutions of Minnesota. The types 
generally are related to the kinds of program requirements 
in the freshman year of college. 

In departments of English arid/or Education, in the 18 
teacher training institutions of Minnesota, the ·tabula­
tions indicate: 

GROUP I (13 colleges): In addition to a requirement of 
6-15 hours of literature and composition in general edu­
cation, six colleges require 3-9 hours of literature, one 
requires three hours of language, four require 3-4 hours 
of speech, two require 3-6 hours of speech as needed, with 
exemptions based on interviews. Of the thirteen, eight 
require 1-1 1/4 hours of children's literature as a sub­
ject matter specialization requirement. Nine of the thir­
teen require 3-5 hours of reading and language arts meth­
ods and one requires four hours of speech correction as 
part of the professional education requirement. 

GROUP II (four colleges): In addition to a requirement 
of 3-12 hours of literature in general education, two col­
leges require 6-8 hours of composition, one requires four 
hours of language and composition, and two require four 
hours of speech. Of the four colleges, two require three 
hours of children's literature as a subject matter spec­
ialization requirement. One college requires three hours 
in methods in reading and language arts as part of the 
professional education requirement, one requires three 
hours in developmental reading, one requires nine hours in 
reading, language arts and curriculum methods, and one has 
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no language arts or English in the professional education 
program. 

GROUP III (one college): In addition to three hours of 
speech in the general education program, this college has 
no English/Language Arts requirement in the subject-matter 
specialization and requires five hours of methods in ele­
mentary education. 

Summary 

Of the 18 teacher training institutions in the state of 
Minnesota: 

++Sixteen require no preparation in language for ele-
mentary teachers. 

++Fourteen require no preparation in American litera -
ture, the native literature of the majority of elementary 
school children in Minnesota. The four which do require 
American literature are included in Group I above. 

++Nine require no preparation in oral English/speech. 
++Eight require no study of children's literature, ei­

ther in English, in Education, or in Library Science. 
++Two require no work in composition. 
-++Five require no work in special methods in reading or 

language arts. 

MCTE Resolutions 

As a result of the report and discussion, the member­
ship of MCTE passed the following resolutions at the May 
business meeting: 

''WHEREAS, 
The Minnesota Council of Teachers of English has stud­

ied the college requirements in English Language Arts for 
elementary majors in the teacher training institutions of 
Minnesota, and 

''WHEREAS, 
'The Minnesota Council of Teachers of English is inter­

ested in the teaching of English Language Arts in the ele­
mentary schools of the State of Minnesota, 

"THEREFORE, BE IT RESOLVED 
"l. That the Minnesota Council of Teachers of English 

direct letters to the English department chairmen and the 
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Education department chairmen of the teacher training in­
stitutions in Minnesota stating its concern with the inad­
equate college preparation of elementary teachers in the 
English language arts, 

"2. That the Minnesota Council of Teachers of English 
direct or appoint one of its members to send stories/arti­
cles to all major newspapers in the State of Minnesota to 
inform the citizens of Minnesota of the importance of Eng­
lish Language Arts instruction in the American system of 
education and invite them to examine the English Language 
Arts curriculum in the schools in their cormnunities. 

"3. That the Minnesota Council of Teachers of English 
send letters of cormnendation to academic deans of the tea­
cher training institutions of Minnesota which have regu­
larly offered or which now offer in-service courses par­
ticularly for teachers of elementary Language Arts and 
English. 

"4. That the Minnesota Council of Teachers of English 
encourage, by letter, academic deans of the teacher train­
ing institutions of Minnesota to provide in-service edu­
cation, in literature for elementary children, in the Eng­
lish language, and in composition. 

"5. That the Minnesota Council of Teachers of English 
encourage English and education department chairmen to be­
come alerted to the English Language Arts needs of the el­
ementary teachers whose formal education in Language Arts 
is dependent on English and Education departments of the 
teacher training institutions which accepted the students' 
applications -for admission." 

A NOTE ON SECONDARY ENGLISH IN MINNESOTA 

Gerald Kincaid, State Department of Education consultant 
in language arts, provides-this estimate: Of approx­
imately 3,700 teachers of English in the public sec­
ondary schools of Minnesota, about 60 percent are,!!£! 
full-time English teachers. 

TEAM TEACHING IN ENGLISH 

Margo Elvin 

(One of the most interesting recent developments in 
secondary school curriculum has been the growth of 
teaching teams of various kinds. This article in­
vestigates some current practices in English at the 
secondary level. Mrs. Elvin teaches ninth grade 
English at Valley View Junior High School, Edina.) 

Team teaching as an organizer for subject content has 
gained impetus in schools throughout the United States in 
recent years. It has met with widespread approval and en­
thusiasm which is reflected in the growing number of phys­
ical plants designed to accormnodate large lecture groups, 
small discussion groups, and independent study areas. The 
problem in defining the team teaching concept is similar 
to that of attempting to find an adequate definition for 
the English curriculum. Definitions of team teaching 
therefore vary from theory to theory and theory to prac­
tice: they range from any attempt to economize teaching to 
complete revamping of the curriculum. Generally one might 
consider team teaching as a system designed to economize 
teacher resources while at the same time improving in­
struction; this two-fold aim becomes the primary objective 
of ·any team teaching plan. 

Extensive reporting of team teaching theory is to be 
found in professional journals; however, fewer reports 
have been made of actual experiments in the schools, few­
er in the field of English, and fewer yet in junior high 
school English, probably because team teaching requires 
maturity in students. Studies of team teaching vary from 
carefully controlled experiments, analyses and evaluation 
of results to informal attempts within a given school. 
The remainder of this discussion will attempt to examine 
several such studies of team teaching. 

Only those studies directly relevant to the teaching of 
English are included. Several aspects are common to all 
programs. Where a particular advantage or disadvantage of 
team teaching has been mentioned once, it is not repeated 
in discussion of a subsequent report. 




