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[ An March, the Upper Midwest Regional Educational
a)wboratory sponsored a five-state A,S.T. conference gn
”wacher competence in six different subject matters. It
sfws the task of the conference members to study the Stan-
jord University Performance Criteria in Teaching and to
qdapt these criteria to particular activities of special
quibject matter areas, The English committee is quick to
|acknowledge that what follows is not new material. As
they now stand these criteria do, however, represent
tione consensus of high school and college teachers of
fnglish and supervisors of student teachers of English,
jorked out under the support of two organizations con-
cerned with developing performance criteria in all sub-
i ject areas by means of which student teachers can be
g judged.

The guidelines were devised to foster better train-

fmg of teachers and to expedite communication between

the student teacher and his cooperating teacher. They
.{un improve teacher training by providing a positive
gand discussible chart, instead of a nebulous and prosy
lset of maxims. This chart does not replace the need for

teacher decisions. Once the student teacher has decided
what to teach, the performance criteria can help him to
%moose suitable activities and to consider how these can
ybe implemented. The guidelines serve as a check 1list

fmr the student teacher, the cooperating teacher, and

the supervisor, and help the student teacher and the
|woperating teacher to communicate.

l This committee's adaptation of the Stanford Perform-
ance Criteria centers on one activity which is pertinent
‘to teacher training in language arts—--the writing of a
tcomposition. The criteria were developed for student
teachers, not for experienced teachers. They were de-
vised to be applied as needed and are intended to be
I flexible. The activity that results in composition is
divided into stages: preparing for the assignment,
guiding the writing of the composition, evaluating the
\work, and returning the papers. The compositionprogram
yis organized around rhetorical principles, and the cri-
|teria are designed for assignments in exposition or
ipersuasion. For certain writing assignments which have
Jtheir own unique writing patterns, these criteria are
imot pertinent. They are, however, applicable to many
¥riting assignments in academic areas other than
English.
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It was_impossible for such a
ouF recalling and discussing some
which they had individually or col

group to confer Withe
of the abysses ing, !

EXPLANATION

y : lectively fallep
Such considerations led to the statement which is éd jote: fille ngierical ssphpls pregeding fpe coifsh el s
dressed to student teachers and which is attached toqt jow are keyed to related items in the Criteria section.

last section of this paper,
1.1

CRITERIA

AN ADAPTATION OF THE STANFORD UNIVERSITY '
PERFORMA
CRITERIA IN TEACHING TO AN ACTIVITY IN LANGUAGE Aggg

ACTIVITY: WRITING A COMPOSITION

Observable Performance Criteria
I. Preparing to write
The teacher

1. Chooses an auspicious time to be
experience.

yI.Z-
gin a writu{
Develops sources for composition.

N 1.3.
Identifies and explains the rhetorical prob-
1em'tp ?e emphasized in the composition (e.g
def1n1t19n, generalization and specificatiop!
explanation by example, etc.) - f
Provides models. |

|

fi';I.,2,

1.4.
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Since writing is a subtle, elusive, and difficult
endeavor, a composition assignment should not be
initiated when pressure of school activities di-
verts the students' attention or when time is lack-
ing to develop and to complete the assignment.
Sometimes the failure of a composition is related
to a flaw in the assignment. It is good practice
for a teacher to follow his own assignment and
write a composition himself. Such a procedure can
show a need for clearer directions, can help him
to anticipate students' problems, can determine
the amount of time to be spent on the paper, and
may even show whether or not the plan is worth
pursuing. In some situations the teacher can show
his composition to the class in order to inspire
confidence and trust.

The teacher extends the possibility of the students'
finding ideas  to write about by using such materi-
als as serve the purposes of the rhetorical prob-
lem: literature, mass media, personal experience,
contemporary issues, .etc.

The choice of a particular rhetorical problem to

be emphasized in a composition helps the teacher

to arrange for a sequence of content to be taught.
Such a choice of emphasis helps the student to de-
velop and master a specific skill. He is also helped
to choose the arrangement of his material which is
best for a specific audience.

Rhetorical principles are applicable for writing
in other fields of study such as science, social
studies, etc.

3. In making the assignment, the teacher not only
discusses the matter of the assignment but also
isolates and demonstrates the rhetorical strategies
to be used in accomplishing the assignment,

The use of professional and/or peer models can
encourage and direct students as well as clarify
the assignment. Use of flawed professional prose
can effectively demonstrate the difficulties of
writing. A good treatment of the problem by one of
the students can be shared with the class while it
is working on the assignment. The teacher who uses
students' themes for demonstration should use them

anonymously.
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CRITERIA 4 EXPLANATION
1I. Composing 'ﬂ,l.
The teacher

1. Observes to identify specific problems ang
general progress.

The teacher provides for the major part of the
writing in class., He keeps an eye on the process
of composing and anticipates problems before they
arise. Observation also alerts the teacher to the
range of individual differences and needs. A matter
of immediate concern will be the differing amounts
of time students will need to complete the same
assignment satisfactorily. The teacher must be
flexible and resourceful, respecting the reality
of these differences and attempting to meet them.

2. Confers to encourage and motivate students,

3. Demonstrates to provide solutions for gen-
eral problems of content arrangement, style,
usage, and mechanics as they arise.

! When the teacher is free to do so, he should walk
about the room, examining students' work to make
sure they are working on the specific rhetorical
problem assigned. This observation should express
interest in the students and give significance to
the process of composing.

4, Signals conclusion of writing and gives
final instructions before the collection of |
the compositions.

IITI, Evaluating
(While the evaluation of a finished composition
is not capable of being translated into obser-
vable performance criteria, the process is a
crucial one and thus deserves special consider- . . -
ation. For some help in this evaluative process, help him to learn how to evaluate his pwn work.
see Explanation for Criterion 1 under Section Some arrangement or schedule should be devised so
iv.) that every student has a conference with the teach-
3 er while he is workingon his composition. In the
causes of courtesy to other students and of prac-
ticality, these conferences should be at the teach-
er's desk. An extra chair should be provided so
that teacher and student can sit down to confer.

11.2. The conference keeps the student in contact with
part of his audience--the teacher. It should also

IV. Returning the papers
The teacher
1. Comments on specific strengths and weaknesses,

2. Measures achievement against assigned rhetor- ;

ical problem. The teacher does not tell the student what he

should have written. He asks questions. He asks

the student to justify the rhetorical choices he

has made. He asks the student to explain meanings.

‘ He guides the student tc alternate choices where
necessary.

3. Shares representative papers or selected pas—|
sages from papers with class.

4. Counsels for revision or correction where

desirable. :
‘11.3. Meeting these problems as they occur eases the

5. Invites qguestions on evaluation of paper. writing process, strengthens good writing habits,
uses teaching time economically and effectively,
6. Induces student evaluation through exchange and cuts down the amount of time a teacher must
of papers. spend on final papers.
|
7. Extends the experience. IIV.1. Some methods for identifying strengths and weak-
1 nesses

The teacher
Skims a sélected group of themes in order to
sense the achievement of the group.
Skims each composition before making any com-
ments on it.
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EXPLANATION Lsticipants at the Five State A.S.T. Conference, Eng-
ﬁﬁbsieﬁgézﬁé Daniel, Wisconsin State University,
Measures success against the specified rhe. |M1p1atteville, Wisconsin, associate professor of
torical principle and/or pbreviously demop. Education, Methods teacher, and off-campus s?per—
. strated competency. ) | yisor of English and speech student teacheri,
Places emphasis on ideas, not on mechanical | yps, Lucille Duggan, Richfield Sr. High School,

el sl Richfield, Minnesota, English teacher and supérvisor
Gives evaluative comments rather than letter' tudent teachers: .

or: number grades. f OfGzrald Kongstvedt; J.I, Case High;Schoql, Racipe
Glves specific recommendations which Provigs MrWisconsin English department chairman and superf

alternative choices for solving specific visor of étudent teachers, who -served as cchairman

rhetorical problems. for the group;

i MacDonald, Alverno College, Milwaukee,
Qi T [Eessie- mRy \SIES studshifs’ fhenes by use 0# Slaigzoggii Rzgsistant préfessor of English,.depart-
the overhead projector, by dittoed copies of the' Eent chaifman, Methods temcher, and supervisor of .
themes, or by public reading of the themes, Pr&l student teaching; » .
sent papers anonymously to prevent embarrassment gister St. Alfred, College of St. Catherine, St.

to students, : istant professor of English,
1, Minnesota, assistant p ”
ﬁzzhéds teacher,and supervisor of student teaching,
IV.7. Extend the experience by using such things as who served as recorder for the group;
displays, publications, exchange of themes, Mrs. Harriet W. Sheridan, Carleton College, North=

public reading, filing. field, Minnesota, professor of English, Methods
2 >

supervisor of student teaching.
Have a folder for each student in which all of I teacher, and sup

written work or a representative sample of that ntatives included Ronald Brandt, Miss
work is kept. Both teacher and student should >$ﬁﬁ2 g;giﬁ?eand Mrs. Barbara Long; A.S.T. representa-

§§§§§ztyge§§ogiﬁeii ssiigg;cally to assess thg tive was John Pearson, Wisconsin State University.

“ Jrs. Lucille Duggan teaches English at Richfield High School and supervises
'. student teachers. )

To Student Teachers Sister St. Alfred, assistant professor of English at the College of St. Catherine,

i aching.
As students work with the process of composing, help’des'heMem°dsc°wseondsuPuV$esswdﬂ“te ’
them to be aware of audience and of point of view,
Give students help in discovering topics, and demon-
strate the necessity of limiting their topics. )
‘Anticipate problems to be ready to help students f
solve them effectively.
Assign short papers.
Have students do most of their writing in class.
Be aware of and provide for individual differences |
in writing speedwand in manner of composition. For
example, the teacher does not have to be rigid ‘about |
a due date if more time would be an honest benefit to i
a student. .
Not every paper needs to be evaluated. Some papers
are to be skimmed, some are to be evaluated for specn]
problems, and some papers require thorough evaluation.
Overcome the tendency to overcorrect themes.
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