' REVIEW Of BOOKS

Herbert J. Muller's “"USES OF ENGLISH’’
REVIEWED BY CLARENCE A. GLASRUD
Moorhead State College

In the January issue of the Minnesota English
Journal Angela Drometer reviewed John Dixon's Growth
Through English, the first publication to come from
the 1966 Dartmouth Seminar. In his preface Herbert
Muller explains this second volume:

This book is a report on the proceedings of
the seminar, designed for the general reader..
(John Dixon of England has written a report
addressed to the professional community.) In-
asmuch as the discussions ranged all over a
large subject and produced dozens of papers on
different topics, my account is highly selective.
I have skimmed over some problems that interest
chiefly specialists. But I owe some further
explanation to the general reader, too.

Before we consider these explanations, let us con-
cede that some of us may be drawn to the book because
it is written by the author of The Uses of the Past:
Profiles of Former Society (New York; Oxford, 195Z;
available since 1957 in a Galaxy paperback), A pro-
fessor of English who can write as a philosopher and
historian and can use his realistic analysis of past
civilizations to shed light on our own obviously has
a special claim on our attention. Professor Muller's
preface continues:

One reason I was asked to write this book was
an odd qualification. I knew little about the
teaching of English in the elementary and secon-
dary schools, which was the primary concern of
the seminar, and had taken only a casual interest
in it. It was thought that I would therefore be
uncommitted, unpréjudiced. I soon lost this
possible virtue, however, as I found the discus-
sions uncommonly stimulating and realized more
fully the importance of the issues at stake.
Although I have reported in the guise of a de-
tached observer, I should emphasize that all
these issues are highly debatable (a gentle way
of saying '"controversial'" - a word frightening
to some Americans) and that I am not in fact
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guch light on the really basic problems. Thus,

In the first place, children need an audience other
than the teacher. They write most easily when
‘they write for the class, are entertained and
stimulated by one another's fancies. English
teachers forget that with older children an
audience is no less important. . Too often

they assign the youngsters literary topics for
which there can hardly be a live audience except
the teacher himself. . They weaken children's
confidence by stressing their errors, stifle

their interest by making correctness the main end.

same chapter ("Writing and
respects to the .inconclusive-
ness of research findings on methods of teaching com-
position and makes one of his ''guesses" (which are
invariably shrewd and sometimes wise):

A little later in the
Talking'") Muller pays his

The clearest agreement was again that the study
of traditional grammar had a negligible effect
on the improvement of writing, or ‘even a harm-
ful one, since it takes up time that might have
been spent practicing writing. Little study
has been made of the effects of all the correc-
ting and grading on which teachers spend so
much of their time. My guess is that students
might improve more if they were split up into
groups and simply practiced writing for and on
one another, now and then bringing to the teacher
what they considered their best efforts; but

I suppose no experiment could conclusively

prove this.

The book often contrasts the way English is taught
in Great Britain and the United States. At first the
completely different points of view taken by British
and American teachers seemed likely to lead to nothing
but quibbling about aims and philosophies. Midway in
the book, however, it becomes apparent that much light
is shed on the whole problem of how to teach English
by contrasting the opposing British and American

strategies.

British participants in the Dartmouth Seminar kept
insisting on the importance of “the personal and the
inner life" of the child and resisted emphasis on "a
body of knowlédge or mere techniques,"'according'to
Muller. They objected to any systematic teaching of
language before the students were fifteen or sixteen,
and liked the stimulus' of creative writing better than
the American training in exposition. "The full: impact

53



: . 3 ol
of this English emphasis comes out in Muller's Chapge f pachers, from klnde?garteﬁ.thig;ggiigaggzig 3;?2 read
on "Creativity and Drama." Although the British teaéh-ﬂ” have been drawn 1nt? t }Shth ghapter.
e;s admitted tha{ crgativity was "not actua}éy the Cw;'me last part of Muller's eig
of their curricu um,” one of them, David Ho rook . " ia," covered
insisted that it should be the "basis of our appréach The same can be said about E:etegassoggglzéaig A
to English teaching as an art." Arriving finally a¢ jn the first part of the same g ug thé answaEs BEat
the use of drama as a teaching device, Muller Seems g4 report does pot attgmpt Fo'glvthe issues. Muller notes,
fully convinced as the Amherst English chairman Whom | ,jears the air and identifies

he quotes: ratefully, I think, that "most partlclﬁants élﬁeggi

. par tmouth Seminar) chose not Fo treattttﬁaTazere dia-
Benjamin DeMott, the most enthusiastic of the s simply thg enemy. Sone pOI?tidazzack was phbr
American converts, emphasized that drama brought tribes did little good; a frog inl here to stay."
the stuff of life into the English classroom - strategy, since they were cer ﬁ 1 ystudents to be less
the life of feeling, in all the variousness 'But the English teacher COU1T ihgm "to develop more
that textbooks reduce to academic order. Stu- assive in choices, coqld he b e of entertainment they
dents may learn the first principle of good giscriminating tastes in a sourc
writing: "What we truly have in good .writing were sure to feed on anyway.

is a moment-to-moment embodiment of the
breathing contradictoriness of the living -

Long before we come to the chapter on the mass
mind: we are given vouchers of variousness."

[,mdia we have become aware of Muéler'i cogiirn ggozzkes

iety"' ssures toward conform ) .
. 3 . SOC}ety o th i ercial establish-

This chapter, like some others, ends with a look g1, o concessions to tbe.Amerlzﬁn nggsures Jsstableney

o difficulties: ment, nor d?es he E}nzﬁii; gepis always aware of the

! shiness'" or medio . ) :

;;iZer issues, and he frequently cites Fhe 1mpag{ig:-

'our industrialized, urbanizeq, computerized civi

tion on the teaching of English.

Few English teathers in America have been
trained to teach such dramatic activities; ‘
many might feel as uneasy as the older stu-
dents if asked to start improvising. The ; s he
seminar therefore recommenged thatga team of At times Muller plays the eg;zzﬁngrt§62232ﬁzrapar-
American teachers be given the opportunity to credits ideas and.sp§01flc igggf Amherst (Professor
tour British secondary schools that have a ticipants, to Benjamin DeM8TE Spring Convention on
strong program in drama. Assuming that Amer- DeMott will speak at the Md oprondon to Albert

ican schools do get interested in experimen- April 20th) or Barbara garni Whitehead,of Sheffield;
ting with a similar program (as I would hope) , . Kitzhaber of Oregon or ra-dentify many divergent and
another problem arises. Dramatic activities and eventually we come to i tributed to the Dart-
cannot be carried on in the conventional | stimulatipg viewp01nts1§hifscigle is much more than
classroom with its rows of desks. They i mouth Semlnar: But Mu he ST S el
require space, moveable funiture, rostrums, this. As he discusses the : rs, he frequently adds
ideally equipment for making a tape or a of English in his ten chap eokés Suzanne Langer or
book, "publishing" the work done. A large- ( observations of his OWp,flng or Marshall McLuhan.
scale program in drama would require the David Riesman, Nancy Mitfor

overhauling of both our schools and the cur-
riculum, at some éxpense - maybe as much as [
a fleet of bombers costs. As always the ques-— :
tion is: Are school boards, Superintendents, F
lawmakers, taxpayers and barents willing to
Support such a program?

In his preface to John Dixon's book Albe;ttxgrgg;t_
' wardt of Princeton noted that the lastfday gimity D
mouth Seminar '"produced a rare burst o unz interérets
Dixon's book, says Marckwardt, pﬁesengs ??sh—teaching
"eleven points of agreemen?" to "the ngtld Sreach
profession' in Great BriFalp ag? thie22;t§ o divérgent
toore is matter in The Uses of English - including § Herbert Muller characteristically p

imply says that no
questions raised and topics scarcely more than men- | views aired at Dartm9utg a:d ;gtgg ihig geemg S
tioned - to occupy all of us for years. "Myth,' for . conclusions were arrive ‘ai% on the final day.
instance, is a much larger, more cemplex subject than reassuring than the unanimity
the literary uses of mythology and fable. I hope all =
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Muller cites topics or areas that should have beep
explored and were hot, and he has the confidence to Teo
port others very briefly. . Even when ”subscribing to
the consensus'" on some issues he faithfully records
"tiresome complications” or "practical difficultieg"
that he feels must be faced. So honest, bositive, ang
broa -gauged a study of the English bPredicament deserveg
to be read widely. Long before I finished it I began
to plot sStrategy: how to con or cajole my fellow teacy.
ers into reading it.

Clarence A. Glasrud, professor and chairman of the Department of English ot
Moorhead State College, has taught in a one-room rural school and in junior
and senior high schools in Pelican Rapids, Lake City, and Mankato.

Rebecca Caudill’s
‘“DID YOU CARRY THE FLAG TODAY, CHARLEY?"

REVIEWED BY TOM WALTON

I
-Ely Elementary School [
Each year I attempt to find a few new books to add .
to my list of material to be read orally to my fifth
graders. Last year our librarian Tecommended Rebecca
Caudill's Did You Carry the Flag Today, Charley? (Holt,
Rinehart, & Winston, 1966) as one of the books I might (:

like to add. 1t met with so much approval from my tep-
year olds that I took it along with me to use for a
demonstration class in Children's Literature at U.M.D,
during the summer. Though the age spread in the demon-
stration class increased to encompass nine to thirteen-
year olds, the book was received with as great, or
greater, enthusiasm.

wise choice for oral Teading by the teacher and as a r
topic for discussion. Charley Cornett is a character

who leaves no doubt as to his verisimilitude. He ig
five; His world is in a constant, humorous disharmony
with that of his beers and the adults who are guiding

his development. Either because of their own hearness ’
to his age and problems or because of their contact with !
children of his age, both the children and adults could [
understand the problems toward which his curiosity

could lead him. Charley is a person with whom it is |
easy to identify. ,

There are many ways to fit Charley and his étory r
into areas of study if there is a heed to correlate the
book with subject matter. "Little School" is Appalachia'sf
answer to the Headstart brograms that receive comment
in local bapers. Mountain living blends into many areas
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