"in an effort to produce a program of vigor, interest Looking back, I think the most important aspect of
practicality and challenge, - four year experience was maintaining the feasibil-
pur of the project. First of-all, I, as a department
In addition to this, the Board of Education has l&irman, needed to believe it could be done. Moreover,
seen fit to give extra pay to all of the various depamc[md to believe it was needed seyerely enough to be
ment heads, so that there is some remuneration for. Irth all the grief which Mr. Scribner forecast as pa?ﬁ
their efforts in the way of curriculum leadership. 1 gsuCh a program. Secondly, the members of thg Engl;sh
might also say that our English teachers this year are e artment, as well as the school poard and administra-
teaching only four hours a day. So we are giving then tjon would have to share these bellefs, All of us
more time to do individual work and more time to Speng ,oreed that the products of our English language teach-
with students. 1Interest in the new.English curricuIUm;ig left something to be desired. But what could we
was also responsible for at least two new teachers? ];oabOUt it? Where would we start? How would we pro-
decision to join our faculty this year. yide for differing opinions in t@e department? Since
pone of us felt expert in this field, how.would we
koW that our efforts would prove worthwhile?

I1., Mrs. Barbara Ramsell, The assumptions built into the NCTE check 1ist.for'
Chairman, English Departmeygyaluation of English programs gave us a set.of criteria
Cambridge High School #ofexcellence for -which we have been }ncreaS}ngly grate-
It provided an excellent inductive device for

This report of our four year English curriculum ﬂﬁél staff discovery of glaring dgficiencies in the
program is certainly not advanced as a model program, program., These weaknesses were evident at al} 1evels,l
If any of the ideas which have worked for us can be not just a few. The need for personal defensive argu-
useful to other small schools we will be pleased. nents and the ill will engendered by such arguments

But, since the basic tenet of planning such a program yere precluded. The project of upgradiqg the entire
is that each school must adapt it to fit its pecular program became and continues to be a joint venture.
needs, we urge caution in assuming that situations :
and experiences will be similar. Once we had convinced ourselves we might, by fol-
towing the check list step by step, improve our program,
Probably our English curriculum study in Cambridge two other problems threatened the project's feasibility:
would never have gotten underway had it not been for time and money. We knew it was useless to ask for ?he
the nagging of both men and ideas. One of the "nag- kind of summer workshop program already sugcessful in
ging" men was our former high school principal, the so many urban ‘and suburban schools. Even if our board
late Mr. R.B. Ernst. He regularly greeted me in the could have agreed to finance such a program, we coulq
halls of C.H.S, with the question: "When are you going not interest enough of the staff in staying in Cambridge

to do something about the English department?" The during - the summer to work on such a project. ‘And what
other man was Mr. Duane Scribner, then of the staff of about money? At the time, we had a department head
Moorhead State College, who blasted my comfortable who was neither paid for nor given extra time. The

alibis with information he gave at an MCTE meeting at |ﬂung wasn't feasible. “We might as well give up.
the University of Minnesota. It was there that I

heard about the NCTE check list for the evaluation of During oneé of ‘the buzz sessiops at\the University 
Fhe language arts program appearing in the April, 1962, of Minnesota Project English‘mget;ngs, somebOdY had o
1ssue of the English Journal. It was there, also, given a suggestion. - Why not hire lay help on a substi-

that Mr. Scribner asked his fateful question: "If you tute basis to relieve departmental teachers for curric-
haven't started a curriculum study, when are you going ulum work? We submitted the plan to the school board.
to?" Shortly after that, I heard about Project English|A list of qualified lay people was compiled for us by

at the University of Minnesota, and through partici- our local branch of the AAUW. Lay people were contacted
pating in it as well as the NDEA Institute held at and were enthusiastic about the idea. - The Cambrldggr )
the University two summers later, I finally felt par- Inglish department, grades 7<12, plus a representatlvg'
tially equipped to initiate an English curriculum lﬁ the "‘elementary school were released eyery*othe? Fri-
study for grades 7-12 at Cambridge High School. That ‘day for one hour 'to work on curriculum. We;were in
vas four years ago. business. True, the pay situation was-not ideal. The

lay helpers were paid, but the teachers were mot. In
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spite of this fact, most of the staff not only made

great efforts to help in the initial stages of Curricy
lum appraisal and revision, but also worked three tip,
as long in preparation for the released hour as the
hour itself. One cannot expect such initial dedicatim
to maintain itself, however. The next year, since oy
plan had worked so well, the board decided to use it
for a curriculum study in another department. It wag
also decided that we would continue our study after
school. Needless to say, the study ground to a Scregg
ing halt.

This time, when we approached the school board,
least we had the results of the year's work to show,
and the vision of a possible, but unaccomplished pro-
gram to present. The board agreed to provide, for the
first time in the history of Cambridge, a week's paig
curriculum study at the end of the school year., Thig
forty hour session was highly productive, and this
time the teachers themselves were paid for their work,
The fourth year of the study we were unable to assembl;
the staff during even one week of the summer ; therefom
we substituted regular Saturday morning sessions for
which the teachers were again paid. Our school boarg
at present recognizes that curriculum revision and
improvement is a continuing process and a responsibil-
ity of the school itself. We now feel that the prob-
lems of time and money for such a brogram will never
be insurmountable as long as the board, the administra
tion, and the staff can work out their problems coop-
eratively,

at

What procedure did we follow in revising curricul
Here again, we used the trial and error method. We
reasoned that we had very little time in which to Work,
that the sooner we could get something down on paper,
the sooner we could change, correct, improve. We
realized that the initial discussions of philosophy
can become delayed in semantic polemic, Since the
assumption of '"correct'" answers to the NCTE checklist
of questions comprised a philosophy in itself, we de-
cided to adopt it temporarily, plan our program around
it, try it, and then decide to accept or reject it. -
We then decided we could only attempt one aspect of
the check list at a time. Since our teachers had been

r.
teaching in almost complete isolation, one of the cry-| to take care of the needs of the slow reade

ing needs was to discover what was being taught.
arbitrarily started with literature.

large roll of newsprint and enumerated
taught, grades 7-12, left to right.

We

We obtained a
selections

When we attached

this chart to two walls of the small room in which we |
glaringly apparent overlap.

met, we were amazed at the

We were, for example, teaching the same poem at four
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ﬁfferent levels! Currently, a permanent fﬁature of
gr written curriculum study is an "overlap' page on
%ich are listed problem selections and placemen? rec-—
mwndations arrived at by the entire staff. This

;ge is revised annually.

From this initial analysis of our teaching of lit-
erature have come, for us, far regching changes., We
pov have planned studies in the field of mytho}ogy,,
rades 7-12; we are making efforts to use multi-level
aterials aimed at student independent regd}ng skill
&velopment; we are systematically determining the
reading level of the selections Which we tgach; we are
naking an effort to match the ch11d's_read1ng ability
yith the selections taught; we are maklng grgater use
of paperback books and mass media coordination. Pro-
fessional materials to aid the slow.reader are now
used sequentially, A film 11b?ary in the humanities
yas purchased in cooperation W}th three other schools
in the. area. Recently, we reylsed our program for
greater coordination with social studies, 1nto_an. )
imerican emphasis in tenth grade agd world emphasis in
deVenth. In 1968 we hope to provide from four to
seven possible areas of elective courses for our twelfth
graders. From the initial selection-oriented literature
program, we have moved to the more flex;ble studept or-
jented thematic unit program. These units emphg51ze
the behavior aspect of language study. We are indebted
for many of our ideas to the University of Mlngesota
High School and Project English. We are also indebted
to the Language Arts Consultant of the State Depar?ment
of Education, Mr. Gerald Kincaid, anq to.our superin-
tendent, Mr., Melvin Norsted, for their aid and gulqance.
Although we have gained many ideas from other curricu-
lun studies which we have been able to buy, from dis-
cussions at professional meetings, from summer school
sessions and from professional articles, most of our
ideas have come from the staff members themselves Who,
each year, discuss, evaluate, sugges?,.rev1se and im-
plement new developments. These Fevisions are gathered
together during the summer by the department head and
are printed in the new booklet.

We need a bhetter program

We need
a consistent vocabulary program which produces results.
¥e need a better program to help the poor speller. 1In

We have many problems.

' spite of the fact that we are trying to teach a language

oriented curriculum, language studies are of?en bypassed
by teachers who seem afraid to try‘new.materlgls. A

new series of Saturday morning in-service tralnlng ses—
sions is now being planned to help new teachers with
unfamiliar materials. They, in turn, should be better
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able to evaluate these materials at th
; m e end of ¢t
Wednow haye regommendatlons concerning both compgg
$n 1spelllng given us by former staff members. It
eg:hd seem,.howeve?, that these recommendations are °
b;eneisggo 1mpr§ctlca1 or too obscure, since they hay,
very little. The problem of i %
- y pPresentin
ﬂzgsriiisiuc01nczly enough to be used by bewilde%ed
year teachers is a ’
the small school with its d turnever ogrven for

ity

Our gains are encouragi
2 ging, however,
sevegty-flve page booklet whiéh seems to be used b
gzid §g§h§§5: egademic department chairmen are noi
€1r time and given extra time i i
work on department business C Lty londens pal®
or t . ommunity leaders h
participated in our pro abe
$ gram and are enthusiasti
it. Our teachers seem to b i i the BN
; € more involved in t
Eggii ggfilshwprogram and seem to be more inspiE:d by
: 5 € are better able to provide f indi
: or i =
Z;gual dlfferences among our students. Our mateggil
more interesting and varied. We are offering g :

more comprehensive pr : .
less often. progam. We are duplicating effort

We now have 4

We hope that future tests wi
) 1 : will prove that our
i;sh stgdents are }mproving in pbroficiency, undersggia
g, and appreciation of man's use of his own 1anguag;

This report was given at the MCTE convention in Rochester in May, 1967.

rapid turnover of bersonne]

A WORD TO THE WISE YOUNG POET

By JOHN HASSLER
Bemidji State College

Rhyme and reason
Are out of season.

HARBRAGE
COLLEGE HANDBOOK

Sixth Edition

by JOHN C. HODGES,
late of the University of Tennessee
and MARY E. WHITTEN,

North Texas State University

This compact, practical guide to the fundamentals of grammar and
composition has been the standard in its field for over 25 years. In the
Sixth Edition, published last spring, the authors have revised the Hand-
book extensively to reflect current usage. To cite just one example, this
new edition is more positive in tone: labels “right” and “wrong” have
been replaced by labels that indicate accepted levels of usage as recorded
in the Standard College Dictionary. The general character and format
of the Handbook remain unchanged, however, as does its emphasis on
the primary objectives of writing—good subject matter, clarity of organi-
zation, and effective style. With Instructor’s Key and Correction Chart.

500 pages. $3.95

Drill materials provided in the Handbook may be supplemented with
additional exercises in grammar, mechanics, and usage from the Harbrace
College Workbook, Form A, by John C. Hodges and Sheila Y. Laws. An
alternate edition, Form B, using the same explanatory sections but dif-
ferent exercises, will be published in the spring. With Instructor’s Keys.
Form A: Paperbound. 180 pages. $2.45

Form B: Paperbound. 192 pages. $2.45 (probable).
Publication: Spring 1968

Harcourt, Brace & World, Inc.
New York / Chicago / San Francisco / Atlanta





