CONSIDERATIONS BEFORE
SETTING UP A HUMANITIES PROGRAM

BY MARTIN C. WILTGEN
Mankato High School

Many secondary schools throughout the United Stateg
have introduced into their curricula humanities‘courSeS
as an added elective course in the non-science brograpy
of studies. In many instances this has been the only
new addition to the non-science curriculum for too mapn
years. Charles R. Keller, former director of the Johp
Hay Fellows Program, states

Y

These courses constitute a needed challenge
to the present separate—subject—dominated'curric-
ulum, Knowledge is now compartmentalized: in the
familiar five-classes—a—day, five-days-a-week

pattern. Subjects have little relation to one
another. Fusion of knowledge; when it does
occur, results more from accident than from

design. The student's day, week, and year

are mad scrambles as he moves from subject to
subject, usually learning without being in-
volved, frequently simply overcome by continuous
€xposure to unrelated subjects. . Compartmental-—
ized education may have fitted a more unified
eéra when fewer people had much formal education.
It must be questioned in a more complex,
atomistic, disjointed period when so many

human beings are rootless, mobile, unconcerned
about others, and without standards of value,
(Charles R. Keller, "The Humanities in Our
Schools.” A talk given at an Institute for
Teachers in the Hamden, Connecticut, schools:
January 4, 1966,)

Generally, these humanities courses fall into three
types of course structures or combinations of these
three. They are most usually centered around the his-
torical, philosophical, or aesthetical approach.

I,

The historically structured humanities course is
most generally a class in world civilizations with the
emphasis on what has happened to what is happening.
Although it is not g2 history class
studying political and economic events, it has overtones
of a history of cultures course where the socio-ethnic,
cultural, and religious aspects of civilizations are
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,--govefEd-

The organization of the course ?s ch?onologlcal and

-often than not the program begins Wlth.the pre-
moreks and ends with the modern world with its emphasis
Gre; stern Man. The major concept desired fromvsgch a
OPStﬁrically structured humanities program is the ‘know-
?;dge of tradition.

i of course structure has the advantage 9f
Tg;Zagigition since it is usually c?ronological 1nt-
gasy proach to each civilization. It is most fFequen
1tstzgght by the lecture and discussion method with
4 mpanied readings. -Of course, many other.resources
accﬁ gs tapes, transparencies, films, recordings, and
Sggdes can be,and are utilized to add to the under-
‘ :tanding of each culture studied.

isadvantages of such a course are Fhat it
tteﬁgisdti cover %oo much in too short ? time gpg ‘o
2hat it does very little forhthe z?ud:p;aitgip:i;ég v
i i ings on the subjec :

gxpezzﬁggﬁeglziiﬁetaggaccumulation of factual %nforma-
;iog It tends to develop the "pqrrpt—complgx in
studénts, the ability to repeat the information pro
grammed into the student.

II. )
i i humanities course
The philosophically structured :  cC
usually E class in the history of ggltgsopgﬂézgg Egi
i i blems wi e c
study of phllosophlgal pro ! i o
student's capacity for reasoning. is 1y
: ggﬁrse that is centered around t{ﬁei‘Of p:;éo:gg:y
i i i etics, -
[ ethics, logic, epistemology, aes h g Gl woEs
ics~- and problems presented in eac ype,
| zgﬂz;c(s)f the "great Ideas" from the Great Books. The
l majority of the humanities courses stressing this
|

is

approach tend to emphasize Western philosophical issues.

‘ i ' isguised information
is type of class-is often a'dlsgulse d
| courgglandygt aims at problems which are baslcat}yhset
up for the class. More frequently than not,-g _;g
school course such as this is t?g}callgbgzﬁ:ntﬁ:t,have
| is, it is centered on speci icp .
:gazy; ﬁeen unanswered. At the high schpol lezelhilos-
detailed survey of the problemﬁ Ofttzenzg?eihgrégore
is rather difficult for t e stude ; there ,
2ﬁ2yp;ob1ems are centered or topically organized for

the students.

[
I d
r The philosophicalily structuied progz:?lh:: tgs'ﬁis—
- : . s _
tage of fairly easy organiza ion a } =
13gic§11y structured program., It is fésc1nat1ng and
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chal}epging for the teacher since it tends to encour,

participated involvement on the part of the Students,ge

F:r.the h;fh SChoo% student and the college freshmap

it is a very appealin

"self-identity" (o5 approach because they. are at gy,

growth, and they like to ig - emotional

entify the 1 i

trend of tho ; . Y mselves with g

ught and/or philosophical school. Ome

themselves and the tea
S ) cher or teachers. Ho
;sg%;ggetg}s pbrogram can be, it does have txgvigrghil~
isadvantage of becoming a vague and wateregan

down course
where not much i
X is . :
too much is covered, ever really decided if

I1I,

moreTgitgﬁszggzlcaily sFructured humanities Program ig
e O not a hlgply analytical observation of
philosbph %6 art, architecture, literature, ang
i theyé e.degrees of analysis are usuaily thre
Lol éhe crigpreilatlve levgl, the interpretive level -
o e ;ca 1eve1: Through these degrees of anai
AP diu enFs acquire the understanding of the 3
opeelln inrgen51ons gf each area hecessary for appre-
1 basiéall efpretaplonz and criticism. Such a cours
L xitﬁxgerlentlal"; that is, the students ar:
sééing slides;andh;ogggg g£ :it i?self ouen d oo
ing recordings and/or going toecgzz:;%sarts’ “nd hearg

The results desired
as this are the ability
grlticize works of art:
informed analysis of tﬁe

from such a course structure
to appreciate, interpret, and
and to develop sensitive’and
works studied.

The methods of instructi
ction used in this t
Sggzzinzgﬁug;uisrire ;he demonstration, the lggiugg
S. of art, music i 2
the lecture—demonstrationaéiscussioﬁnd Hterature, ang

This type of course structure is difficult to or-
problems in selecting works and
develop the capacity for criti-
the severe disadvantage of dif-

texts which will best
cgl analysis. It has

experience is lost.

H .
teacher or a team, owever, if well taught by one

< .
uch a course encourages involvement
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the part of the students whereby much is gained.

In addition to the historically, philosophically,
sesthetically structured programs in the humanities
e are combinations of all three structures or

tions of two.

gnd
gher €
comblna

: Iv.

There are, of course, some problems and dangers
that ought to be considered in setting up humanities
cmﬂses' Professor Fred Stocking reviewed present
school offerings and advanced what he called four
Lﬂong opinions concerning the planning of such courses.
gach is worth considering carefully:

1. There is no such thing as an ideal course
in the humanities for high school students: an
excellent course might be designed in any dozen
different ways, and the best course for any
school exploits the particular talents which are

available.

2. The better courses are usually taught by
two or more teachers - one from music or art,
one from literature, one from history, for in-
stance. But unless there happen to be two or
more teachers who share an exuberant desire to
work together in such a course, a single energetic
and enthusiastic teacher, with diverse interests
and a mastery of several disciplines, might well

be preferable.

3. The best courses awaken that kind of in-
terest in the humanities which is based on depth
of understanding rather than on a glib familiar-
ity with names and titles, or on the social fun
of field trips. That is, good courses never
make any attempt at coverage. One novel, one

—

painting, and one opera out of the middle of the
19th century might well provide more than enough

material for a semester.

} 4. The goal of such a course should be: first,

to arouse interest in the arts as providing experi-
ences valuable for their own sake; second, to show
that an art work acquires deeper meaning when
placed in its historical context; and third, to
make clear that a full understanding of-- and
delight in-- any one of the arts requires the
eventual mastery of difficult, compiicated, and
highly rewarding intellectual disciplines. (Fred

H. Stocking. "High School Humanities Courses:

Some Reservations and Warnings.'" The English
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Leaflet 53 (5): 37-38; Fall, 1965.)

Whenever a school decides to implement a prograpy
of studies in the humanities, :the planning staff mep,
ber or members should keep in mind thatitheyvshould
carefully evaluate the personality of the community
and the school and decide precisely what they feel
would best suit their particular circumstance, They
should ask;, "What is it that we feel our studénts
should have?" As a result of having asked this queg.
tion many schools have different programs in humanitj
Another factor which needs serious consideration ig
matter of very clear curriculum articulation; that j

of not duplicating a subject area that is already 00@4

ing certain academic disciplines. As a result of th

4ho i

bt

&3 ; :
anitting other valuable areas of instruction.
8

.th a well rounded and macroscopic view of the dis-
¥ 1ine and a high degree of interest. For adminis-
clptors it is a dream come true to find one teachgr

i s capable of teaching the program, thereby highly
.ninishing the. problem of scheduling. However, there
dlmcertain disadvantages to having a one-teacher pro-
em' The most apparent disadvantage is that_the
dents get only one point of view and one bias on

¢ material taught where many points of view should
thgiven; The material selected for the_one-peacher
fogram tends to be what that teacher thinks 1SAE§iEér
: antage (and this is not only true of the one-
Eziggr huﬁanities program) is the falling off of

gra
stu

ismﬁivation for the students by having one teacher

careful curriculum analysis, some programs in the hmuq ach the program; what is needed are many or several
e

ities serve a very important function in the school g4
being the only interdepartmental course where -severa]
disciplines are merged into a meaningful whole for the
students.

Schools which have programs in the humanities gear
them to the types of students they want in the class,
Many of the programs in the humanities are geared for
the pre-college and/or accelerated student. The cri-
terion for being in such a humanities class is most
generally the grade point average of all subjects or
the composite average of English and history. Althoug
brograms with the academically elite
in content, student involvement, and
totally agree with the philosophy of offering the hu-
manities to a selected few. The humanities are the
huMANities-- for everyone who desires to undertake suc
study. The main criterion for humanities students
should be the desire to take the course.

Those who may shake their heads at this idea need
not worry about any resultant watered down program.
Although I am not in agreement with homogeneous group-
ings when it comes to the humanities, such grouping
can be done: schedule the more gifted in one group
and the "less gifted" (but just as interésted) in
another group. At the high school level homogeneous
groupings sometimes turn into groupings ranging from
the "intellectual” group to the "dumb-dumb" group or

any other inappropriate labels attached to such groups
by students and sometimes by teachers and administratm!area of art
To maintain a democratic and/or pluralistic feeling in ’

the humanities heterogeneous grouping is recommended.

Granted the difficulty in staffing for the humani-

ties programs,
lem.

it need not be an insurmountable prob-
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in them are rich
interest, I cannot

'7

What is needed is a teacher or group of teachers

gifferent "faces'" in order to keep the fire going.

In reality it is a herculean task to gxpect_one
teacher to be learned enough in a}l the diverse areas
of the humanities. This is especially true today
shere there are very few teachers Whg are graquated
4ith a major or minor in the humanities, and if tpey
pold such a degree it is most generally a degree in

the classics.

The most lively and interesting humanities programs
lsre those taught by the team teach@ng method. The teaT
has the distinct advantage of poo}lng together severa
valuable sources of talent. Whgt is of absolute neces-
sity for the team approach is 1t§ ggregment as.to s
lyhat the discipline of the humanltles is. One gf the
greatest setbacks in instituting the team tgachlng
approach to the humanities is Fhe Carnegie system--
six or seven hours of instruction for‘each‘day gf
school. Schools with modular schedgllng have circum-
yented the difficulty of team teaching.

Of the three types of programs in the.humanitles&—
the historical, philosophical, or aesthgtlcal approach--
two can be taught without too much difflculty by one
teacher: the historical and philosophical programs.

How well they can be taught by one Feaghe? depends on
.mat teacher's preparation in the qlsC}pllne. The
aesthetical program in the humanities is best taughF
y the team where each member of the team teaches his
literature, music, or philosophy.

The costs of the various types of humanities pro-
igrams vary greatly depending on jusF how many materials
and teachers are used. Generally, since textbgoks are
the main sources used by students, the historically
and philosophically structured programs are less
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expensive in setting up than the aesthetically Stryg.
tured programs. It should be kept in mind that goog
single texts are difficult to find and for that reasg,
paperbacks are most frequently used in humanities
classes. The aesthetically structured programs are moJ
expensive since they use many sources: tapes, Tecorgg
slides, books, films, transparencies, and the quip..
ment needed for them. '

Cost should not be a factor in education, but Singg
it is, the costs can be spared by the teacher or teap
if they would make their own materials with the Coop~
eration of the audio-visual department. Often, in fact .
a purchased set of materials doesn't meet the specifu”
needs for a particular school's program in the humanj_
ties. Schools can make their own colored slides by
taking pictures from art books with a 35mm camera,
making tapes of recordings that the public and/or schog!
library and other teachers may have, making full use
of the bulletin board, and the overhead projector.

One of the best sources for materials to be photographe
for slides, tapes made from records, and published ’
materials for transparercies is from the class itsels,

Recommended for further reading on the humanitiegs
are the following articles: ’
J.C. Baxley, "Humanities for the Less Able Stu-
dent," E J, 51:485-87, October, 1962,

W.A, Clark,"Humanities Program in the High Schoa
E J, 51:474-76+, October, 1962.

E.M, Copeland, "There Was a Child Went'Forth,"
J, 54:182-84, March, 1965.

| =

L.K. Frank, "Why Modernize the Humanities?"
Educational Leadership, 20(4) :220-24, January, 1963,

C.R. Keller, "Humanities in an Educational Rev-
olution,'" National Association of Secondary School
Principals Bulletin, 44:166-73; October, 1960. :

C.R. Keller, "The Wave of the Present,” E J,
54:171-74, March, 1964. -

Martin C. Wiltgen, Humanities teacher at Mankato High School, studied at the
University of Chicago as a John Hay Fellow in 1965-66.

'
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