
m~chine ca~e from students who liked to work rhythmically· or 

visually with sentence structure and who needed a panoramic • 

rather than the linear chronological sequence of the record view . er. 

~11 in al~, we think the advantages of "Talk: Write 11 • 

outweigh the disadvantages. We'd like to see the technique 
1• · d • . used 

ear ier in e ucational life and become optional later. Even 

though we' re held accountable for two lost reco~ders .. 

Summer Calendar: 

Ma ,"Reading in ~he ?O's" Conference, June 22-26, at Saint 

ry :o;i;~~:e in Wtona: ?irected by B:other Leonard Courtney. 

ature, July 6-17 ~~g~~!~~:.a~d Rhetorical Analysis of Liter-

Lorraine F. Cecii. i Ji tate College. Directed by 

Second Annual Upper Midwest w · , 
t B • d.. ri t~r s Conference, July 20- 31 , 

~yce:~~-Ji State College. Write to Bill Elliott or Ronald 
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~OCllS 

appRoach€s to compos1t1on: 

n€W-BORn an<) R€0€W€b 

Mr. Bacig's "A Humane Rational For Composition" and 

/.lr, Larmouth's "Models in Remedial English: an lntermin Report" 

are planned as complementary articles. The writers have team­

taught a course in remedial composition and have co-operated in . 

~writing the articles. Neither feels that the different approaches 

illustrated by the articles are sufficient in themselves. An 

effective composition program, like effective writing, will 

balance the demands of freedom and discipline. In addition, 

the writers feel that effective writing programs demand a care­

ful analysis of the various tasks involved in the composing 

t'process. Such an analysis suggests that we may need to use 

, radically different techniques to help students achieve freedom 

of expression and technical competence. The articles, then, are 

an attympt to suggest some strategies for helping students to 
1 write, speak and think imaginatively and skillfully. 

( 

A Humane Rationale for Composition 
by TOM BACIG 

University of Minnesota, Duluth 

ln my first year of teaching I told my class of high 

school seniors that while I would justify most o_f what I taught 
1 on "shaky" humanistic grounds, I could with equanimity claim 

that what I taught them about writing would be useful, would 

help them to achieve success in college, or would make them 

better equipped to survive in the busines~ jun.gle. At this 

I moment I can only attribute my arrogance at that moment to a 

~view of the arena of discourse no wider than the Freshmen 

English course and the col!ege paper, and a naive faith in the 

efficacy of teaching a paragraph rhetoric.·· That same naivete 

produced a three. week wri tin~ oni t, taught simultaneously to 

three sections of senior English, requiring students to write 

( a paragraph a day and the teacher to read 75 paragraphs a day. 
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