
English education we must discard the lesser things 
and see that the full force of our Dwight Burtons, 
Nick Hooks, Robert Pooleys, Walter Lobans and their 
counterparts on every campus is felt among our begin­
ning teachers-out in the field-in the classroom; at 
a time when it will pay off richly in future divi­
dends. The responsibility for looking critically 
at this problem is clearly one that the profession 
can no longer ignore. 

I would remind you of resolutions passed at the 1962 Con­
ference on College Composition and Communication and the Aller­
ton Park Conference of College English Chairmen on the methods 
of teaching English and the status of those involved in English 
education. We have our charge and it must be.met by the com­
bined efforts of all those involved in the training of teachers-­
professionals in college departments of English and departments 
of education, cooperating teachers, supervisors, and the long 
line of classroom teachers from whom candidates have learned 
much both positive and negative about their future profession. 
We must as colleagues in a common venture profitably share in 
what Daniel Fader calls the" ... freedom to experiment and 
freedom to criticize," that is typical ofany viable discipline. 
Our job is essentially too important to go our separate ways. 
The founding of the Minnesota Conference on English Education 
should provide a significant power structure to improve the most 
important link in English education - the teacher of English. 

* * * 

Graham Frear is assistant professor of English 
and Education at St. Olaf College, and is in charge 
of the English Education program. As newly elect 7d 
Vice Chairman of the Minnesota Conference on English 
Education, he was prepared to deliver an inaugura~ 
address, but instead presents it to MCTE members 1n 
the printed forin that appears above. 

The other officers of the MCEE are: Chairman­
Gene L. Piche, associate professor of Secondary Edu­
cation, Speech, Communication and Theater Arts, 
University of Minnesota; Secretary-Treasurer -
Leonard s. Golen, chairman of Department of·English, 
Central High School, Duluth; .and Executive Committee 
Members at Large - Naomi C. Chase, professor of 
Elementary Education, University of Minnesota; 
James Elsenpeter, chairman of Department of English, 
De La Salle High School, Minneapolis; and Ruth Lysne, 
chairman of Department of English, Faribault High 
School. 
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Three by Cunningham 
Reviewed by TOM WAL TON 

f John F. Kennedy Elementary Schaal, Ely 

. Remarks from adults attending meetings about children's 
l1terat~re and_my own reading, rather than any great enthusiasm 
from children 1n ~he sch?ol, has led to a review of three works 
by the author Julia Cunningham. 

Dorp De~d (Pantheon, 1965) was the selection first brought 
to my attention. Comments from adults concerning the book were 
~favorable. _My ?wn :eaction to the book was a negative feel­
ing when c?ns1der1ng 1t for classroom circulation. The book 
breathes violence; not group violence that we are exposed to 
today th:ough many media, but violent feelings and actions from 
adults directed at or surrounding a child. The credibility of 
~ orphanage that would send a child into the home of a recluse 
1s stretched further when it becomes obvious that Gill h 
b t t 1 • • y as 
~en sen o 1ve with and work for a man who is bent on homi-

c~d7. Appearances of the "Hunter" further confound the feasi­
b1l1ty ?f the situation as this man confronts Gilly in a moment 
of_emo~1onal escape and exhibits a gun that he carries, but 
wh1c~ 1s unloaded. If this is a message about the conditio 
o~ circumstances in life that lead adults to a one way out ~~lu­
t~on, ~he book would better be found on the adult shelves in 
l1brar1~s where people with more experiences could sort out 
the believable from the other degrees of fiction. 

Attempting to further explore Julia Cunningham's message 
led me to the card catalog and from there to the shelves and a 
book about Gilly as a younger boy entitled Onion Journey 
(Pantheon, 1967). This encounter brought contact with a boy's 
se~rch for_understanding. Since the theme centers around an 
onion and 1~s s~mbolism of life unfolding a layer at a time, I 

I w
onder,. again, ~f ~ Y?ung audience can grasp the concepts put 

there_w1thou~ aid 1n interpreting. The surface story hinges 
on this premise of life unfolding and confronts the child with 
the need to understand. 

One book remained on our shelves. I had my doubts about 
~ac~roon (Pantheon, 1962) and found them groundless. Here is 

?1rl'. a stor~, an id 7a accepted by boys as well as girls. 
~rika 1s a ~el1evable imp of a girl with a problem of feeling 
nwanted, with outrageous physical responses to inner conflict, 
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'and with a convincing ability to talk to the raccoon who seems 
so wise and who accompanies her through her troubles. Maybe it 
is well received by children because it so well follows the sur- j 

face hardness of children and shows the gradual weakening to 
allow them to identify with the experience. 

No doubt the reading of Macaroon would lead to encounters 
with the other books. I would recommend that emphasis be placed 1 
on the fact that the books are fictional, that Dorp Dead is not 
a suspense story in the sense of suspense/mystery stories as the 
children usually encounter them, and that there is an idea 
running under the surface in both Dorp Dead and Onion Journey. 

shakespeaRe on staqe 

A Review of J.L. Styan's 
"Shakespeare's Stagecraft" 

By GEORGE SOULE, Carleton College, Northfield 

When I first saw productions of Shakespeare's plays, I 
I would not recommend~ Dead for children who have insecure 
feelings about their relations with adults or for children who 
are not with their parents. 

f could hardly believe that what I saw on stage was really the 
same play I had studied in class. On stage, everything was so 
much livelier and usually funnier. But when I checked my copy 
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of the Works, I would usually find that, sure enough, the scenes 
and speeches that struck me in the theater were there in 
Shakespeare's text. 

Many people have told me the same story. The moral I draw 
is that we usually read Shakespeare in a woefully incomplete 
way, and as a result we teach his plays inadequately. Not that 
our usual concentration on theme and character is totally wrong. 
We should continue to ask if Brutus was right in killing Caesar, 
and we must puzzle about what kind of a man Hamlet is. But we 
should also try to give our students an idea of what the full 
experience of a Shakespearian play is like in the theater. 
Obviously, we can pack them off to the Guthrie ~r we can show 
one of the several good Shakespearian films.· But if we our­
selves don't have any idea of how to read Shakespeare's scripts 
as notations for a performance, we won't be able to discuss 
what we've seen. 

Luckily, several recent booKs can help us to develop our 
talents. Bernard Beckerman's Shakespeare at the Globe (Macmil­
lan paperback) is lucid on the nature of Shakespeare's stage, 
his acting company, and how the plays were probably acted. A 
more brilliant treatment of these matters, though a more specu­
lative one, can be found in Styan's Shakespeare's Stagecraft. 
Styan contrasts the usual modern theatrical condition (action 
behind a proscenium, audience passive) with the involvement and 
intimacy of the Elizabethan theater. His is the first book that 
has made me feel what it must have been like to be there. Like 
Beckerman, he discredits some earlier critics who assumed that, 
because some sort of inner stage and balcony were available, 

l Shakespeare did in fact use them often. (One result of such 
theories appeared in the Guthrie production of Hamlet: our 
hero discussed whether he should kill the praying Claudius on a 
tiny platform tucked away high up in the wall at the back of 
tne stage.J Both Beckerman and Styan see much of the action 
taking place pretty far forward on the mammoth (43'X 27 1/2') 
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