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What If?

What if for a reckless hour

we smothered our consuming passion

to invade every nook and corner

of the world, weigh, measure, add it ups
what if, for once, we ceased

to arrange and organize and regulate

and turn all to practical account;

what if we gave up our stored up

and sorted-out intelligence,

shut down the computers

that measure the GNP, ended mass
production, forgot about sending men

to the moon, and gave up our grasping,
manipulative spirit, our calculative reason;
if, even for a moment,

we no longer approached the world

as something to be attacked and conquered,
escaped our stupor of knowledge,

but accepted instead

the simple enchantment of say

the windness of the wind,

the treeness of trees,

acquiesced to what they have to say,
abandoned ourselves and opened ourselves
to mystery--

would the world which now seems to be only
an inert and vast collocation of facts,

a cold vacuity, speechless,

touch us with insight,

enthrall our alienated heart

and sing jubilant alleluias

to the mystery of being
with the simplicity of its sheer presence?

—— T —

Curriculum Planning
or
Some Other Ways of Looking
at Things

By LAWRENCE OWEN

Chairman, English Department
Gustavus Adolphus College

Approximately 3300 years apoy 8 poettpr?phegggrzizf
named (perhaps) Moses, wrote: In the.beglnnlngh gl
ated the heaven and the earth,” Late"1n t?e l§t e
the German speculator Herder wrote: We live tﬁ a : o
we ourselves create,” In 1893, Anton Chekov, i geZter
cian-story teller-playwright, wr?te 1? a_perso?i.s Sovile,
to a friend: "I'll begin by saying I'm i1l. S
disgusting illness, not syphilis, sometyln% Yor:n't smor-
rhoids-~pain, itching, and nervous tensm.?n,'bkcS I
walk, and my whole body is so irritated it make s
to slip a noose around my neck. I feel th?t nod U Was
to understand me and that everyone is stuplq ant e
Herbert Dingle, in his last ad@ress"as pre§1den e
Royal Astronomical Society, said: "'The unlverszs.a; ot
a hypothetical entity of w?ich wha;ows SES:§Zeagain, e

negligible part. . . In cosmolog €
?;thhi%osgpherspof the Middle Ages, facing a w;:i? 3i$ost
entirely unknown," The keen observgr.of bees, arl von
Frisch, wrote: '"The evolution of living nature has bee
going on on this earth for millions of years, ans e
is no reason why it should stop now. Man.tqo,ha ey
of living nature is bound by its laws. lee.t etaSkS of’
Man has to adapt himself daily to the demanding

”"

life. o+ &«

These five assertions could h?ve bean tSEenétzzzh
slightly different wordings, from f%v?~~or 50 J-;f reing
sources. Each of them declares a vision, a way.cu1um -
ourselves, others, and our environment, A.currleCIectic
a vision, The curriculum,l announce here 1; anI e At
vision; from each of the five asserted worlds,

suits me.,

iests
1. From the God created world, where teachers azd g;;iino’
I take the vision of hell at the bOttOT of Dante Son J;das,
where Satan stands locked in jce; chewing forever
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and Brutus. The curriculum should include instruction {n
caring, in being loyal to friends, and in refusing to mur.
der.

2, From the human created world, where teachers are cre-
ators, I take the model of Albert Schweitzer, going with
Bach and Jesus into a human world to heal and sing.

3. From Dingle's hypothetical universe, I take Brecht's
Galileo, doing what is necessary to make it possible to
continue making hypotheses.

4, TFrom Chekov's painful world, I take the desire to come
municate my individual sense of suffering and being mis-
understood. I insist on cherishing my hemorrhoids, and
asking you to cherish them.

5. From the naturalist's world, I take the process of a
Henri Fabre spending decades asking questions of his pine
beetles., His vision sent him out to ask, perhaps even to
pray, certainly to hope, that his insects would show him
their ability to reason. His honesty sent him back to his
study, for decades, to record his latest observations that
showed that pine beetles cannot reason., Stated thus, I
conclude that we should have five departments, and that all
students should be required to take experiences (courses?)
in all five: Caring; Changing; Hypothesizing; Sharing; and
Observing.

The five visions imply ways of being in the world:
in the priest's world we obey; in Herder's world we create
societies, languages, law, art, etc,; in Chekov's world we
make hypotheses about our universe, we think, and, in Von
Frisch's world we adapt ourselves to the laws of nature,
or else. If it were possible for one person to be all
these, that person would be liberally educated, A curric-
ulum that encouraged students to try all these ways of
seeing and being would be a liberal curriculum, Here is
a definition of an integrated graduate of this liberal
curricalums A dutiful sufferer who, while participating
in the continuing creation of society, makes and tests
hypotheses about the universe, and studies those natural
laws which control the evolution of nature.

The best possible guarantee, and this an imperfect
one, that the curriculum will graduate such integrated per-
sons, is to expose the students to integrated professors,
No matter what names are used for courses, departments, and
divisions, the professed ways of seeing and lived ways of
being come from the persons in the courses. The curriculum
is an announced way of seeing, and it is also a very suc-
cessful concealment of persons who see. The English pro-

fessor who lives with Herder in a world that is continuously ¥

4

peing created by humans, could reaso?ably be plécgd in a
ndepértment" along with the sociologist and golltlca _sci-
ist who are persuaded that humans are busily cFe?tlng
e The historian who sees humans living out

ir own world. s h
t:izerns according to natural laws might just as well be a

iology department, if those
ber of the psychology or biolog -
gz:artments are staffed by persons who view the world as

did Von Frisch.

I can imagine a sort of Aristotelian curricu%um with
four departments: Knowing; Makings %ctlng; and Being. Tgi
raduate would be an intelligent artist who acts responsibly

toward others while being an independent creature.

1 can imagine a curriculum designed Fo egcoufage the deYel-
opment of human faculties: memorys; imaginationg reasm}::in
willy and the passions. In fac?, 1? sounds pre;;y excz Mei,
to think of students enrolling in Will 219, or Advance

oty 345, or The Passionate Person 499.

1 advocate the flexible curriculum. I t?ink we s?ould
write into the college constitution the inflexible rqulre—
ment that the curriculum be changed every ten yearsé ui;
riculum problems are taxonomy ?roblems. .If the pFo.i§so
are required to taxonomize thelr‘ptofe§31on§1‘actlvl 1es,_
once a decade, they might maintain their ability tg}tgg?m
ber the problems humans encounter when they start dividing

up the world.



Oral Storytelling and the
Child’s Development

By BRUCE KENT COWGILL
Assistant Professor of English
Winona State College

) A central concern among recent critics i '
llFer?ture has been the effect of storybook gini?:;dgzntﬁ
child’s psychological and emotional well-being. The mai g
arguments pro and con, especially visible in the storm iﬁF
broke a few.years ago over Maurice Sendak's controversial1Ch
Whgre ;Qg Wild Things Are, have received detailed consid
atlonuln such studies as Anthony Storr's "The Child and th
Book, vMichael Hornyansky's "The Truth of Fables," s
%acCann s "Wells of Fanc¥, 1865~1965," and Nat Heétoff"s
Amo?g the Wild Things,"! to name but a few. Recognizin
considerable value of these efforts to fathom the %nfl Sl
of a@ult creations on the child's psyche, I personall N
remain more intrigued by a related question which to gat
h?s Fe?elved much less critical attention: the ps choloe'
significance of that fantasy which the child himse{f creftcal
?nd expresses orally, As an example of the relevance of tﬁ?
Inquiry I want to examine a short story narrated by my own b
igur—yea;-old son, using analytical criteria similar to

ose which héve proven helpful in_the evaluation of th
written fantasy of older children. )

Donnarae

II

It had been a tradition in ou
. L r home to read Eric a
2i§:t%y'begt1?e sf$ry, and so when I suggested one evening
instead tell him a story of my own creati !
ion I
sure how he would respond. Perhaps because he was S
zccustomed to‘hearlng spontaneous fantasies during long trips
zecir,hhe quickly agreed to my suggestion, though with no
grea show of cagerness. I proceeded to narrate a short
conve?tlonal tale, stimulated in part by E, B. White's ’
classic fantasy, Charlotte's Web,3

The Little.Pig

"Once upon a time there was a Little runt pig in a barn-
gardItl H? was so small that he was always being pushed aside
Z the bigger pigs whenever he wanted to get food or water
at the trough. He would go to the trough and try to find a
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place, get shoved back by a bigger pig, go to the other end
and try to find a place there, only to be shoved aside by

the greedy hogs at that end too. This happened to him every
day. Finally he became so hungry and sad that he left the
trough, went to a corner of the pig lot, and cried. After a
while he heard a tiny voice asking him what was wrong. The
l1ittle pig looked around and didn't see anything, and so he
kept on crying. But once again he heard the voice saying
“What's wrong?'" This time it was a little stronger. The

pig looked around and finally saw a mouse, who had come out
from behind the barn to where the little pig could see him.
The pig told the mouse that he was hungry and sad because the
big pigs took all the food and wouldn't let him have any.
Suddenly the mouse had an idea. He told the little pig not
to worry and then ran away., Soon he returned, carrying in
his mouth a nut which he had picked up in the woods. Then

he left again, and a little while later he returned with all
of the other mice in the barn. Every mouse had a nut in its
mouth, and soon a big pile of nuts began to form. It kept
getting bigger and bigger until it was huge. By this time
the little pig was so happy he didn't know what to do, but
he thought he should thank the mice for helping him. Then
he began to eat. He ate, and ate, and ate, until he became a
big, big pig. Finally he was so big that he went back to
the trough. The other pigs looked at him and couldn't believe
their eyes. And do you know what they did? They looked at
each other, and then slowly moved over and made a place for
the pig at the trough, He never had to worry about not
getting food again."

Eric's response during the narration was noticeably
different from his reaction during earlier spontaneous
narratives he had heard. The rather frivolous atmosphere
which had typified our story exchanges while traveling was
clearly not present here. Instead, he listened to the tale
with great seriousness, although it differed little in content
from several he had heard on other occasions. That my
narration had replaced something which he was long accustomed
to take seriously--the bedtime storybook--may well account
for this change, investing 'The Little Pig" with a legitimacy
which it otherwise would not have had,

In any case, no further mention was made of the story
after Eric went to bed that night. A few days later, how=-
ever, I came home excited about some research I had been
doing into children’s writing and mentiomed this to my wife
that evening at dinner. My inquiry, which to that point
had dealt primarily with written fantasy, was concerned with
what the child is able to create once he has attained a
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rudimentary awareness of form, I was especially fascinated
by the possibility that an emphasis on genre conventiong doeg
not serve to stifle the child's imagination, as our
unstructured efforts to stimulate "creative writing" withip
the classroom have often implicitly assumed, but rather ip a
very real semse to liberate it. Put more succinctly, T ywag
intrigued by the argument that getting a waX of saying leads
the child to a more profound way of seeing.

As is usually the case at our dinner table whenever his
parents are discussing a subject too complex for him to
understand, Eric that evening felt ignored and made several
efforts to change the subject. I finally asked if he would
like to make up a story and tell it to us. He was immediate

1
willing, but unable to think of anything he wanted to tell, %

and thus after urging him unsuccessfully to "think hard" 1
suggested a story about an animal in the jungle who has "j
big adventure," Agreeing that this was a good idea: he soop
decided to tell about a giraffe, which he said was his
favorite animal, and quickly moved into the narrative:

Once upon a time there was a baby giraffe. He
lived with his mother in the zoo. The baby giraffe
couldn't walk, and he kept falling down, and getting
up, and falling down. His mother told him he had to
practice. Once they were walking along and saw a
couple of birds. Then the zoo keeper came and put the
food in the trough, but the baby giraffe couldn't reach
it, and her mother wouldn't help her. She looked
around and saw two birds at the feeder so she got
something to eat there. Then she went back to the
trough, but she still couldn't reach it. She asked
her mother if she would pick her up, but the
mother couldn't, so she laid down and took a nap.

She had a dream and the dream told her to drink a

lot of water and she'd get big. She could reach-

the water trough so she went over and drank and drank
and drank and drank and drank until she was big
enough to reach the trough, Then she went and ate out
of it. Then she laid down and took a nap. And that's
the end,.

When he had finished I asked Eric to tell us more about
the zoo keeper. He said that he had a moustache, a nose
and mouth "like yours," and a little dog. Then I asked how
the zoo keeper treated the animals. "Kindly," he said. I
also asked what the mother giraffe was like. "A little kind
and a little cruel," he answered, adding that she was "a
little bit cruel because she wouldn't help him,"5 My final

\

)

|
|
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i " all the story?", Eric first
on, 'What do you want to ¢ )
que;:;ed’"ciraffe Not Helping," but he soon decided that
;nswould rather call it "Wildlife" and settled on that as
e .
the better choice,

III

Even a superficial analysis of the story, I thi?k, not
only supports the theory that an awarene§s.of form llberatﬁs
the child's imagination but suggests adlelonally tyaF suc
an awareness can effectively be promoted at a surprisingly

ly age. "Wildlife," in both length and cohere?ce, fér
eiipasses any story Eric had created up to that-tlme, his
:wn awareness of its relative superiori?y becoming very .
apparent in his frequent referﬁnces durlﬁg the nextlfew Z;e S,
unprompted by his parents, to "my s?ory. In recalflzﬁ e
details of my own narration, I r?allzed that wany of 1e pio
conventions Eric had used came directly from Thg tht.eh ig,
and indirectly from dozens of other bedtime st)rles.whlc
likewise focus on the struggle of a small, comparat1vel¥
weak protagonist for security in a wor%d of large ang [} gen
hostile forces (Stories otherwise as dlsparate'as Rudyar
Kipling's The Elephant's Child, Beatrix Potter's Pe:er
Rabbit, Dr. Seuss's The Five Hundred H?ts gi.Bartho omew
Cubbins, and even Sendak's Where the Wild Things é;g comeld
immediately to mind, though I suspect.a compl?te l1§t woul
include a sizeable share of the favorite st?rles which Eric
and most other children have heard by the time they enter
kindergarten.)

Yet the indebtedness of "Wildlife" to''The Little Pig"
extends beyond the noticeable similarity betwee? two §mall
animals who must somehow get big enough to obtal? their
rightful share of food from the trough. Less.obv1ous than
this conceptual resemblance but surely more important t? 0
Eric's development as a storyteller is_tye structural simil-
arity between the two tales, more spe<:1flcallyz the use tn
both of repétition as the central device by wﬁlc& the ma I
erials of the narrative are organized., Thus in "The Little
Pig'" the runt makes repeated attempts to eat at the trough
befoxe retiring; the mouse speaks, is not.seen, and so
speaks again more loudly; and once recognized, he goes to .
the wood for a nut, returns, then leads the"mouse SOC}ety o
the wood for more nuts, etc. In "Wildlife . the reliance 4
upon repetition is even more pronounced. Er%c ?as structure
his narrative around three sets of repea?e? %nc1dents: N
1) the falls of the baby giraffe, which initiate the'plot y
suggesting the baby's insufficiency; 2) the three trips to

9



the food trough, the last of which successfully resolveg the
central dilemma by conclusively establishing that the
is now sufficient; 3) the two naps, the first a troubleq
dream indicating a way out of the difficulty and the

been resolved,

To note the similarities between "The Little Pig" and
"Wildlife," however, is but to establish a frame of referepney
for the very significant differences between the two, differ,

for purposes of aligning his fantasy with what he perc
as everyday reality, and ultimately to
of this fantasy is cathartice-a means o
with the anxieties of growing up.

eiveg
suggest that his yge
f dealing concretely

ing instead a domestic environment which may have been stim-
ulated by the feedlot in "The Little Pig,"
similarity serves emphatically to underline a noticeable

departure from the source, for if the runt pig finally pre-
vails entirely through outside assistance the baby giraffe

It is also significant that Eric adds two characters whe
have no counterparts in "The Little Pig": the zoo keeper
who briefly appears as a bringer of food, and the more
whose unwillingness to help the baby

modified, unself—consciously yet by
project a four-year-old's perspect-
ive of the family unit, In this world view the mother is by
necessity a more central figure than the father, who is not
present during most of those waking hours which the pre-
schooler spends at home and whose mos t identifiable domestic
role is, like the zoo keeper's, to.provide. He can thus be
seen as "kindly" in a way that the mother cannot, for upon
her inevitably devolves the primary responsibility for
releasing the child from the womb~like protection of infancy,
That she is perceived ambivalently, as partly cruel, is

10

no means haphazardly, to

giraffe 5

e S

— — B

ric's obvious realization and subsequent
wu?terbiizzcigeb{agylgiraffe is not only able to walk by
dellghg but eventually to achieve complete indepe?dence and
himS?11 ent. If the mother seems to become mofe %mpoFe?t as
fulf1L0 ;ogresses it is perhaps due to Eric ﬁ 1ntU}tloE
I StﬁF{epwalking can soon be learned through "practice,
. ;other advises the baby giraffe, attaining trus §e1f-
asfz?ziency will not occur until the child has become 'big
su

i --is able to
enough.' This no mother--and no helping mouse--is

provide .
v

What general conclusions are to be drawn fro€ tZiz

onal experience? Certainly not that as parents a
persh rs we submit every childhood fantasy to intensive -
teachelo ical and structural analysis, however fruitful this
psbe: oﬁ occasion turn out to be. Nor that from.one
?gglated example we can safely make lirge i§ium§;;otie

-schooler's perception of reality

a?ouFozgi Ezgv2§tions he ﬁses to project it, Fhoggh my gue§sl
fzctéat systematic research would show "Wildlife" to be fairly
i

typical .

More important, it seems to me, is what the expe:ieiﬁz
implies about 1) the potential importance of.fant:f.sy1 o
zigld's maturation® and 2) the adult's role ;n stlmz Zt;;g

i ingful fiction can be create
an environment where meaning : Normomts
i i istic skills are still en y
the child whose linguis ey e
it i that to some extent is
Now it is undoubtedly true bs environ-
i ore effort than i

nt evolves naturally, with no m
?:ad good fantasy to children as early and as OEtE? as E?;Zr_
seem to enjoy it. But I think we can go beyond : ;z;gphis

i i i that we are ta
i making it clear to the child :
;iZtggn serigusly. And to take it serlousiy Eea?s,izs;ezf
inci i i lysis of the fan

ipp convincingly shows in his ana t 2 0
z?dzg children, something more than merel{ llitizlzgazz ;EUIt

i i At the very leas
with interest and approval, . "

i i i fantasy in the same way
ealization that the child uses C y .
;ature fantasists have always used it, to explore rﬁéiétgozz
order the chaotic elements it presints. Egatfzgi Eh;t [ Joes
i t obscure the

so unself-consciously should no hat e
doing it, often to objectify everyday fears and anxieties

But taking children's fiction seriously goes beyqnqtt?i:o
responsibility to be a receptive, perceptive llstengz; it a
implies an active role for the adﬂ}t. lIﬁﬂfﬁfiﬁziL o

i ’ illingly tha
example, that we ourselves do wi
askigg ;ur children to do--namely, to create fant;syc:?id
narrate it orally. It assumes also that we ask the

11



questions about his fantasy similar in design to those we
would raise when considering an adult novel or short stor
we were particularly interested in--questions of plot, detai;
character motivation, and thematic meaning--pursued out of s
genuine curiosity yet in language the child can understang,

And it finally assumes, once the child demonstrates suffi,
interest, that we raise simple questions designed to
illuminate important similarities and differences between
tales of the same genre. In such ways can the adult Streng.
then the child's intuition of those formal features which frea |
the imagination by providing for it a functional idiom, a 4
means of expression, ]

ient !

NOTES )

-

1The essays are all conveniently reprinted in Only
Connect: Readings on Children's Literature, ed. Sheila
Egoff, G. T. Stubbs, and L. F. Ashley (Toronto and New York,
1969), pp. 91-96; 121-132; 133-49; 323-46,

. =

2See especially two essays by Les Whipp of the
University of Nebraska: 'Understanding Children's Writing,"
and "Morning Haze," in Essays and Addresses on Composition,
ed. Geoffrey Summerfield (Lincoln, 1968-69), pp. 37-50;
51-65.

3Not anticipating the subsequent developments, I did not
record on tape either this story or the one to follow, and
thus the versions given here are not verbatim. Both, however,
are close paraphrases of the originals, the details of plot
and character exactly as they were described. The differences
are consequently mostly syntactical, since I have streamlined
both narratives a bit by omitting those elements ("And you
know what?" etc.) clearly irrevelant to the meaning.,

e ] | ——T

4Whipp, PP. 61-65.

5The inconsistency of pronoun gender so moticeable in
"Wildlife'" is not uncommon in children's fiction throughout
the pre-school and elementary years. Cf. Whipp, p. 43.

6
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preceding is less the exactness of my interpretation, which
admittedly is in part tentative speculation, than the
conclusions to which any convincing interpretation of "Wild-
life" must surely lead concerning the cathartic value of
children's oral fantasy.

12

Thus I would emphasize that the significance of the W
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Swan Song

It is peaceful here tomight
with these tame wild ducks,
these geese, few people

and this swan.

As graceful in water

as she is awkward on land,

she knifes her bill under the surface
like the stroke of a violin bow.

Quiet, and moving as effortlessly
as a woman stepping out of her bath,
I say she is beautiful

preening and ruffling herself.

As easy as a glance

over a shoulder, she was home
but will glide on my memory
like a swan.

Dale S. Olson
St. Cloud, Minn.
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Reading Can Be Fun

By ROBERTA BLOCK

English Department
Lindbergh High School, Minnetonka

When I became convinced that many students in high
schools never learn to like reading or to perceive it as a
pleasuradlsz way to spend leisure time, I designed an Inde~

pendent Reading elective in which students would spend thejy

class periods reading, I wanted to offer an alternative to
the elective class in which the teacher decides upon the

the whole class the same book to be read, discussed and
There seemed to be a need for a course that
would allow students to read at their own pace books that
they would individually choose,

Whea setting up this course, I dacidad to use a class-

room in the back of the library to help provide an atmog-
phere conducive to reading., The librarian, who was very

excited at the prospect of having classes of students meeting

regularly in the library, offered her services as a consul-

tant and provided a large cart on which I could place paper-

backs and hardbacks that we thought students would like to
read or should be exposed to. We included novels, short
stories, plays, poetry, essays, autobiographies and biog~
raphies that spanned centuries, interests and reading
levels. Most of the students initially choose books from
the cart, which was kept in the classroom, Eventually, as
students felt comfortable in the library, they began to
browse through the stacks to find other books.

When designing the requirements and writing activities
for this course, I had to be realistic about how much stu-
dents might accomplish in four 35 minute classes each week
for twelve weeks., 1T decided that they would not become
bored by reading every day and that I would'assign a mini-
mum of two hours of reading to be completed outside of
class each week, In order to encourage the students to
think about their reading, share their opinions with class-
mates, help me establish a dialogue with them and enable
me to keep track of their progress, I required that each
student buy a standard sized notebook to use as a journal
and to write approximately three pages about each book they
read.

14

On the assignment sheet for the journal, I spizzf;ed
t for recording entries. When §tudents star S
i formihe were required to list the title, author, numfc?ll
g es Ythe date they began, and to leave a space t? i
ot pig d;te they finished the book. I listed s?ggesFloni
in~the1nc1uded writing about the types of conflicts 1n't e
E changes that took place in the character, the’51g-'-f
bgggéance of the title, a comparison to ahmov;e Eeri;:; ;ad
: imilarities to other books
. h:geiie?e:?iég:anziﬁlthe characters' d?cisio?s'and
rgad,t les, and how they might have reacted in a similar
llfestzon ’ I was adamant that they only refer to the plot
Situamean.; of proving a point. At first, most of the
:ﬁtires were book reports, but as I egc?tnzszeghzOSTaz:o-
vocative journal writing, I du?l%cate 11 e o
assmates ournals help :
. i:ﬁgptﬁz gi??eiince betweeg summarizing and Critl;
u?dszz and also became a forum for sharing new books an
;;;s of writing about them.,

Halfway through the course, I a§signed.a pépe;oiz
which they had to examine some of the%r Feadlnisln mor
doing in their journals.
th than they had been
ispics included writing a lengthy letter to antautzgrﬁt
gting several pages of a diary that a ch?rachgrh cﬁarac_
;Zve kept during a crisis, writing a piay 1naz iﬁthor
i i t, doing
from different books might meet, an os
:izgy, rewriting the ending of a book :; ertizgpie;:i:tion
i ifi blication.
ok reviews for a specific pu . 0
ggrbihose topics which required researc?,tﬁheciigr::;:Tog
lain the use o e ’
came to each class to exp e
i ious other reference .
the Readers' Guide and var e books.
iti thor proved most pop
Writing a letter to an au pu ax and Je
tually sent their
le because some students ac L
g;azare of the publishers and received personal respomnses

from the authors.

When I had prepared my course objectives, activit;gs
and claésroom for the four groups of flftee? ssuiﬁztslw
elected Independent Reading, I ?uz?k%guzi?izgeClasses nd

i 1

d to define my role in thesg individ S

::tablish a format for our daily meetlngiﬁ Iddizliﬁi to
i i hole group gatherec

begin each class with the w s ; )
li%}ary classroom for attendance, for Sha;lnﬁ tﬁ;irﬁzglgien
j i i ducing a new boo

ournal entries or for intro
idded to the cart. The students were then free Ez ;Zkihe

] ir favorite corne

their-books and journals to their C ers ir
liﬁiary while I circulated among them, holding 1nd%V1d§:;
conferences on their reading and journals, suggesting
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books, offering encouragement and criticizing when neces

sary. The pace

was often hectic,

talk with each student at least 3
meetings. As time passed, I soon

of spending the first class of eac
with each student and then dividin
into more lengthy conferences,

to read and orally comment upon
while the student was present th

write comments.
feedback and the

students was ess

but I was usually able to
out of every 4 class
established the patterp
h week quickly checking
g the other three classeg
It was much more productiyg
a student's journal entry
an to take it home and

The students seemed to value the immediate

opportunity to ask questions about wha
. . 3 t
meant, Frequent individual contact between teacher and 'I

ential in motivati

to respond to and analyze their re

ng them to read more ang
ading,

Aftgr the first two weeks of the course, I realized
that the Jour?al entries were not sufficient for keeping
track of reading progress or lack of it. I then began to

use what I referred to as a
piece of paper for each stud
date that I had conferred wi

"conference sheet," a plain
ent on which I recorded each
th that student, the page of

the book t@at he or she was on and my comments about
completed journal entries,

The followin

sheet,

g 1s an excerpt from a student's conference

Conference Sheet

Name

Class
Date
12/17 Anna Karenina p. 315
12719 W A" )
/i1 " P. 330 (Christmas vacation)
1/14 " - pP. 629 ( 1" i )
/15 " 5 Pe g*l’g .
/16 " 3 P

p. 737 (absence)

1/22

Journal--good use of

! " p. 806 (finished)

examples and quotations to

—

contrast the characters., Need i
: ’ s to explain
in her own words, = e

When I periodicall
much about a stude

or she was doing the minimum weekly r

Yy examined each conference sheet, I learned

1 .
nt's reading pace,
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eading outside of class.
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From the first day of the course, when students asked if
1 would be grading them by how many books or pages they read
jn comparison to their classmates, I was careful to emphasize
that this was an individualized course in which they would
pe graded on their own progress, effort, amount of reading
accomplished and the qualjty of work on their jourmals and
papers. Of course, this answer did not quiet their fear(and
mine) of the grading becoming very subjective, for the omnly
grade they were to receive during the course was on the paper,
I told them that I would be asking them to grade themselves
in an evaluation they would have to write at the end of the
course and that they would be asked to determine a grade for
themselves by counting the quality and quantity of their
reading as 407%, their journal as 25%, their paper as 207 and
their general attitude and attendance as 10%. The final
process of grading was much easier than I had anticipated
because the conference sheet I had kept for each student, the
grades on their papers and their astounding homesty in their
self-evaluations gave me more than enough information to
determine an equitable grade,

As I was planning the course, I realized that it would
be very difficult to evaluate its short and long range effects
on the students' attitudes about reading and writing. In
order to acquaint myself with the students' reading habits
and attitudes at the beginning of the course, I designed a
questionnaire which asked about the frequency of their
reading and their attitudes about doing reading on their own.
When the course was over, I gave them a similar questionnaire,
but added items which asked how many books and pages they
had read, how they felt about the journal, the paper assign-
ment, meeting in the library, and the course itself. They
also had to respond to questions which asked what they had
learned about reading, what they had learned about themselves
by working independently, and what suggestions they would
have for improving the course. Twelve weeks after the course
was over, I administered a final follow=-up questionmaire which
asked about their present reading frequency, plans for summer
reading, present attitudes about reading and feelings about
the course,

An analysis of the students' achievements in this
course must take into account the type of student who would
elect an Independent Reading class., My first assumption
was that only students who already liked to read and whose
grades were above passing would choose this course, After
examining their records, speaking to their previous English
teachers and meeting my students, I found that many of them
had low grades and were considered poor readers, Some of
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these students told me that they were taking this course
because they wanted to improve their reading and were
attracted by the opportunity to read what they wanted to apg
receive credit for it, In my initial conferences with
students, a few admitted that they had mever really finisheq
a book before because it had been sufficient to just sit bagy
in other classes and listen while other students discussed
the book and then to read a plot summary before writing a
paper,

I felt particularly pleased when these students did
finish books and were so obviously proud of themselves, T
knew when a student had actually completed and understood a
book because of the conferences we had in which I asked
challenging questions and they provided intelligent answers,
In contrast to the group of non-readers, many of the students
expected to go on to college and said that they were taking
this course in order to learn to discipline themselves and
structure their own time as they knew they would have to do
the next year,

The preliminary analysis of the questionnaires (n=60)
indicates that prior to the course students read an average
of 3 books on their own every 12 weeks, and read an average
of 10 books and an average total of 2500 pages during the
course, From students' comments when the course was over, I
learned that some of the students had inflated the number of
books they said they usually read on their own before the
course in order to impress me. In their journals, students
wrote an average of 37 pages, When commenting upon the
course, many students noted that they were amazed to realize
that they had read and written much more for this class, in
which quantity hadn't been specified, than they had for
courses in which it had,

As 1 stated earlier, one of my primary objectives was
to have students perceive reading as a more pleasurable
activity after the couse than they had before. Although many
students initially reported that they liked to read, 71%

indicated on the final follow=-up questionnaire that thev now
read more on their own, after the course was over, than they

had before they took the course, Eighty percent reported
that they planned to do more reading in the summer of 1974
than they had in previous summers, When questioned about
the value of the journmal, 477 said that it had helped to
improve their writing and 647 said that it had encouraged
them to think about their reading., When asked to evaluate
the course when it ended, 627 rated it as excellent and 327
as good, On the final follow=-up questionnaire, 73% rated it
as excellent and 267 as good. None rated it as fair or poor.
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Although these statistics indicate a posit%ve change in
udents' perceptions of their reading and writing, ¥ would
st o like to offer some quotations from the students’ answers
" gestions about aspects of the course. When asked, "What

gidqyou learn about reading?" individual students wrote the

following:

1 like to read more than I thought T did., 1It's a good

substitute for watching T.V.

After reading a book I feel smarter. My mind feels

energetic,

T can read faster than I thought I could. I have a
better attitude towards reading because I found some-
thing can be learned by it.

Sometimes I used to think that people might put you do?n
or think you're really strange if you were always reading
or carrying a book around, but I've found that there

are so many books I want to read and who cares about

what people think,

I generally didn't read challenging books until I took
this class., I didn't want to test my values as much as

1 do now.

I really valued the class, I do read more and plan Fo
do a lot of reading this summer and the rest of'my life,
I enjoyed the class., I want everybody to take it.

When asked, "What did you learn about yoursekf and about
working independently as a result of this course?" students
said:

f'iggfned that sooner or later I'm mot going to have

people telling me what to do so I am going to have to

get myself to do my work without teachers or parents
telling me to.

I thought that working by myself would be tough because
I have never before been able to do ite Now I found
out that I can.

I learned that I don't work well independently.because
I need a lot of pressure and more self-discipline,

I think I would like to write a book someday.
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When asked to describe their feelings about writing in
the journal, some students said:

It helped me to clarify thoughts and discover ideag I
didn't know I had,

It helped me to improve my reading comprehension,

I had always thought of doing book reports (which T

hated), This class taught me to show how the book
related to me,

I felt like I knew my characters better after writing
about them,

I wrote a lot of feelings in my journal and I'm not so
afraid to write about them anymore,

I will Probably continue keeping my journal,

The following responses are Tepresentative of those T
received to the question, "As a result of your reading and
perhaps the paper you did for this course, what did you learn
about the school library that you hadn't known before?"

They've got a lot more books than you'd think and
magazines plus all the other resources,

I never realized how many different types of books and
information that the library has,

I learned how to use the card catalogue, where to find
reviews written by professional critics and how to look
up information about the lives of authors,

I learned that librarians are friendly,

When asked, "What Suggestions do you have for changes
that should be made in the course requirements, length,
activities, or the teachers role?" many said that the class
format was fine but that the course should last for more
time,
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The above comments would explain why d;stﬁzigggﬁggghts

ocnie i yree Eeadi?glggszESZningeZding should feel

o table wi o ths D of an individualized class,
zgmfortabiﬁ':1:;pzh§fmi23§:2egzes not entail dailY }e§sin
Mjhoug?t d;es require extensive planning at the 1n3t;a -
o flexibility to make changes as they are neelem;-nous
E s, very efficient use of class time, vo T'b ou
i classg.; and the frequent availability of a 1d¥ Ve
journal rga zoié from the individuals' progress in gea ;Eg
k- re‘:]a?ns and from the opportunity to diagnose an w:
andn??iZiygwith each student's strengths and weaknesses,
inte

One of the indicators of the success of.th:tgguziea:s
many sophomores and juniors have d§31gg Ko

tha? i t choice for next year that we will be o Sxiok
thﬁ;rszzizons during each trimester sg szi: mogzczzzee:tUdents
4 e 1 eir sche .
i 8b12 tosiéirizseznzingience in reading for p%;;su:gt
B t;rive in a class which offers a fo¥mat di :rents
e Seigeioelectives, it is important that English departm
from 0

offer this opportunity and alternative,

INVITATION FOR MANUSCRIPTS

An invitation is extended to teachers anq oth;z ef:s:;;r:o

secondary, and college-unlyers y : e
= eleTentaTYA changes in classroom practices which res
;:2;6";g?3is:on"Aor reflection or from extirzzios;egizzzéures

i ribe a change in cla P
rele ?rtliletizotigcﬁizz of feading, writing, sPeaklE%ils
iiii:;?gg,oor to student evaluation, comguntga;;ozeZCherS:
ia, i on studen

e s :edliénizgifon;icge::zgzle, which can range up tht
OSOSHYO:SSershould describe the new practice, whethe;wgr
% 5 sucéessful, and what stimulated the t:hange].3 v
- fes hould be mailed before April 15 to Alle? e %h ’
C°Ple§ " ouClassroom Practices in Teaching qullsh,lb ita
33132;§§E§ of Alberta Education Centre, Edmonton, Albe ”

Canada.
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The Move Toward Reality:
A Study of the Poetry and Poetic
Philosophies of Charles Olson
and Walt Whitman

By WILLIAM MEISSNER
St. Cloud State College

Introduction

One hundred years after Walt Whitman's first publica-
tion of Leaves of Grass, the late Charles Olson was writing
his "Maximus" poetry., The Maximus Poems are an extended
sequence dealing with American culture in the small New
England town of Gloucester, Massachusetts, Olson was also
formulating his new poetic theory--"Projective Verse''-=-
which helped to begin a large scale poetic movement at
Black Mountain College in North Carolina and which has since
influenced a large group of prominent American poets,
including Robert Creeley, Denise Levertov, Robert Duncan,
Paul Blackburn, and others, Both Whitman and Olson
questioned the nature of the poetry that existed in their
centuries, and both disliked what they saw and consequently
became determined to redefine the concept of poetry.

The poetry of both men can be most effectively studied
by considering their attitudes toward four aspects of
existence: the self, reality, society, and the universe,
An analysis of the similarities and differences between
their approach to each of these categories reveals that
there has been a significant change in the focus and charac-
ter of American poetry since the nineteenth century. It
becomes evident that the poetry of this century-~-epitomized
by Olson and his poetic philosophies--often attempts to
deal more directly with physical reality as well as with
the physical and imaginative processes of artistic creation,

An intrinsic part of the poetics of Whitman and Olson
is their concept of the self., Both men chose to present
their poetry through the Eerceptions of a persona--Whitman's
"Walt Whitman, a Kosmos,'"™ and Olson's "Maximus of
Gloucester."2 Although both writer's technique of using an
wgo=-persona is similar, the two individual personas are
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radicall

y different.

k of
whitman's persona attempts.the co}ossiliiizrweaves
ssing everything around it. Whltﬁ;e et o
2an and the rural, the living and

hip with his self:

encomp
the u¥
1elat10n5

the country sleeps,

The city sleeps and lecpss o sleep for

The living sleep for their time,
their time, ) . un
The old husband sleeps b¥ hl? w%fe and the young
ushand o nve gy hlseW1£:é 1 tend outward to them,
d inward to me,
po the;eazegt is to be of these more OT lezsmISZ?%.
:23 Z?cthese one and all T weave the song of my

ter 1T V i ansiveness
i Leaves of Grass, Whitman dlsplays the exp
La Leaizs —— ——

f his ego by absorbing all of America:
o
ths
1 match my spirit against yours you orbs, grow ’
tains, brutes, . -
C pioizuzs you,are 1 absorb you all in myself,
o}

1f
become the master mysetis
America isolated yet embodying all,
except myself?
These States, what are

what is it finally

they except myself’.’4

i 11 things
ed conception of a
ssive child who dlscov?rs and
s of “*me' and 'mine.

At times, Whitman's self-orient
is not unlike the naively ?osse
celebrates the world only in term

felt
ersonal, deeply fe
T e e e iout his,writing. Due to the

i erceptions throug ) (e inen
SUbjeZEtviogfessgonal nature of h%s ?oet;y;ewzwn n 8% wnd
ireg;es a voluntary sacrificial victim who

ec

blood are pouring out through his writing:

. i s
Candid from me falling, drlp,w;tizilggudazze,
wounds made to free you y
rom oy face, fom 1 £rehenl 1005 conceal '
breast, from within .
Fron gZess forzh red drops, confess:.onitri\ropz;ery ord
Stain every Page, stain every song 1 sing,

1 say, bloody drops.5

prison'd,

eling is the comradeship, cogzizn agi
i i feels with his rea . :
- intimacy which Whitman B e
ﬁge“ 1? ; BrZoklyn Ferry," for example, he feels
rossin >
ship with his future readers:

Related to this fe
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I am with you, men and women of a generation, or ever
so many generations hence,

Just as you feel when you look on the river and sky,
so I felt,

Just as any of you is one of a living crowd, I was one
of a crowd,

e« o o Closer yet I approach you

e « » I consider'd long and seriously of you before yq,

were born,

Whitman also has a desire to intellectually stimulate his

readers, and at times the poet-reader relationship becomes
almost physical:

Camerado, this is no book,

Who touches this touches a man,

(Is it night? are we here together alome?)
It is I you hold and who holds you,

I spring from the pages into your arms . . o/

Whitman's persona is also a perceptive individual who
constantly looks through the objective reality of things to
apprehend their spiritual significance:

Facts, religions, improvement, politics, trades, are
as real as before

But the soul is also real, it too is positive and
direct.

Thus, Whitman accepts nothing at face value, but has an
ultimate faith in the spirituality of all things,

Throughout Leaves of Grass, '"Walt Whitman, A Kosmos"
becomes a well-defined personality, Because of Whitman's
openness and honesty, one becomes well aware of the many
facets of this man, including such things as his sexual
drives, his distrust of the intellectual and his faith in
experience, his egotism as well as humility, his patriotism,

and his deeply personal love for the working class and
common man,

Olson's Maximus is also a complex character,although
less defined than Whitman's "I."

The most noticeable technique in Maximus' communicating
is his fragmentary conversational style, This style seems
to suggest that Maximus is sensitive to the complex chaos
of life, and he reflects this in his statements, It also

suggests that he is impulsive, and perhaps unable to con-
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i thing for any leng
{s attention on any one e
centratgu:lthe style also imbues the poetry with a
timi;eathless excitement and urgencye
0

his
Maximus at times instructs the reader about

1 e on jus h po t y hi o1C
1 OSOphl s C cer ing i.S etic theor and 18 C ept
h

P

i ms, he
tthings.' 1In the first poem of The Maximus Poems,
of . The Maxifi® —=——
says®
one loves only form,
and form only comes
into existence wheg
the thing is borm.
i local
But most oftemn, Maximus is conc;*nedcztzztEZe ocel en
i ssa .
events and histories of Gloucester, M2 o

Ia‘ es det d O the o Iesldents

e £ h 1 Cal 9
8ile descrlptl ns o

n Johﬂ Burke, or 1in thls passage from Letter 6"

as 1 1

Burke was raising his family )
in a shack out over the marsh;
and Olsen, they mow tell me,

is carting sish, for Gorton-Pew,
the lowest joby, Gloucest?r,

the job we all started with

went to sea,
oung Douglas, who never a
ie'sgdifferent, is in the front off;.-ceer
at Corton-Pew, was SO good a ball play
he got moved up, and fast.

i i t," he shows a gossip=
And again in "April Today Main Street,

1ike interest in small-town occurrences:

1ked to the cop
i discovered that Joe,

at the head of Duncan,

1)
i i Fredericksons
ber, had inherited the !
Zgipba:hat’it was Mrs, Galler, mnot the Weiners
’

i d
"winers" the cigar woman and the greeting car
clerk in Sterling pronounced it

as I said her husband
they said he died

in front of her here

in the store.
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Maximus is also mu
ch aware of Glo ' i
g::f: ?ng he often utilizes historical :ﬁ:szér : hlStorical
o ;Zzorggeaiérsias;ttlements and early life in the a

en Stage Head Wint ! .-
R : er 1624/5"
Poems composed almost entirely of historical daéz and i

s n

"
Some Good News,'" Maxi,
mus
neome ¢ Glouceséer; / Olson tells of the actual settle.
8 permanent change had come
by 14 men setting down
on Cape Ann, on the wes
t .
of the harborl 2 Sy aide
e o .Smith
changed everything: i
g: He
out Cape Ann, potnted
named her
so it's stuck , , ,B
But i i
ut Maximus is not always so objective in presenting

Gloucester's

past and present, 4 i

personal details about his ewn 1:’.;.:e?lmes he relates tntimg
This morning of the small snow

I count the blessi ki

which makes of :E:nfzéktt:mieak At
of the water on water as sweét
as the Seth Thomas

in the ol4d kitchen

my father stood in hi

he forgot the 30th E;; e
the rent , , ’

: 0 ind (always
as I don't want to remember

ees0r the plumbing,
k, this I like have even used paper

as well as string t
with my hand | 8 to hold the ball up and flush it

. e o o Holes

in my shoes, that's all righ ‘
gaping, me out =5
at the elbows , .14

And someti :
imes Maximus bec
ome : " .
observations: s almost bitter in his

Men are so sure the
Yy know very many thin
they don't even know night and dayyare OEZ’ 3
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Maximus also relates what he feels to be a basic
paradox in his intellectual existence, He realizes that
although he is a complex and educated individual ("I have
nade dialogues,/have discussed ancient texts"16), neverthe-
1ess he has found that simplicity is the primary concern of
wis life, He contemplates this in "Maximus, to Himself":

I have had to learn the simplest things

lasts Which made for difficulties,

Even at sea I was slow, to get the hand out, or to
cross

A wet deck,
The sea was not, finally, my trade.

But even my trade, at it, I stood estranged
from that which was most familiar,

o » o that we are all late

in a slow time,

that we grow up many

and the single

is not sasily

known.1

Unlike Whitman, Olson's relationship with his readers
might be described as informative and slightly withdrawn
rather than intimate, Much of the poetry seems aimed
directly at the reader; for example, the first poem of The
Maximus Poems is entitled "I, Maximus of Gloucester, to You,"
Many poems attempt to convince the reader to adopt a new,
non-materialistic simplicity in life, yet the observations
are often objective, and hence the poems become less a per-
sonal comment from poet to reader than they do an exempli-

fication of a way of seeing.

As a result of their respective philosophies concerning
the persona=-self, Whitman and Olson do not trust in the same
things, Whitman believes that the individual self is
most important:

I hear and behold God in every object, yet understand

God not in the least,
Nor do I understand who there can be more wonderful

than myself,
« « oAnd nothing, not God, is greater to one than one's

self is . . .1

But Olson relies little on the self, and instead trusts
in things outside the self, as he states in his essay, "Equal
That Is, to the Real Itself'": "I take care to be inclusive,
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liments,
i s, associates, looks, comp

to enforce the point made at the start, that matter offerg vy dinmer, g{es ’
perils wider than man if he doesn't do what still today . ques - ¢ °

seems the hardest thing for him to do . . . to believe that

i hythms, and
' often convey the motion, ¥
things, and present ones, are the absolute conditions,'19 an's catalogs

citement which he experienced in his répldly
-faceted nineteenth=-century America.

hito
SeflSOf
gtowin

" yex
Thus, it is evident that there exist some basic \ & ol sy , "y
distinctions between Whitman and Olson's cemceptions o ‘ . a different perception,
persona-self, Whitman envisions the self as the nuclef\sthe Certa;ntozzﬁrfg:e:ia:giz, in that they deal directly
of the universe; all things are subject to the self, apg Pmmmnok g ¥ objective still-life:
they minister to it, Olson's self is mot center of the with @ xind = .
universe, but instead it exists with the objective realit
of the things and objects which surround it, Maximus 1
does not possess an all-encompassing and possessive ego ag !
Whitman's "I" does, but he instead accepts his place and
defines himself as one fragment of the immense collage of 1
things known as the universe, Whitman's ego also recognizeg
this fragmentation of the universe, but it aggressively
attempts to draw all the parts of the universe together
into a new and orderly "Kosmos."

y off the sea-bench, quite

Two boats with nets lying
still,
Ten fishermen waiting--they d
of mossbonkers--they dro
in the water,
The boats separate an
course to the beach, enc
The net is drawn in by a win
ashore .
Some of the’fishermen lounge in their ?o?zs, ozzigzg
stand ankle-deep in the water, pols ' d on

iscover a thick school
p the join'd seine--ends

d row off, each on its rounding
losing the mossbonkers,
dlass by those who stop

The next logical step outward from the poetic ego is
into the world of reality. An analysis of each poet's

conception of reality cannot, of course, be precise unless " biiiz’partly sgavns up, e vater slapping against
a definition of reality is given., For the purposes of thig The them
?

discussion, reality can be defined as the material things
to which the poet reacts, in other words, the raw material
of poetry, the worldly things which serve as a basis upon
which the two men build their poetry.

heaps and windrows, well out

' the sand in
e he green-back's spotted moss=

from the water, t
bonkers.

hic perception, Whitman creates

i i i hotogra .
L e atcy plist which develops an idea, but

both th 5 .
In bo theory and practice, each poet recognizes the B inmar petalag ou

extreme importance of "things" in their poetry, Whitman not " through a series of
i an entire scene

described the place of things in his scheme of the imaginas 1n§teaq hs fu%iizzs'

tion in his essay, "A Backward Glance O'er Travel'd Roads," objective pic 2

stating that 'the true use for the imaginative faculty of
modern times is to give ultimate vivification to facts, to
science, and to common lives, endowing them with the glows l
and glories and final illustriousness which belong to every |
real thing, and to real things only,"20

1n Olson's philosophy, the imp?rtance oﬁ thi?gsT;:t e
ually evident, and he states in his essay qua . : 5
ig the Real Itself," that "things' are what wrlti?zhiz
r story, perl .
inside their work, or the worg, poem © ;
;gz;gs are the way the force 1S exchanged. On things

. 1"
communication rests.

Whitman'sipoetry displéys two basic techmiques of
perceiving things in the world. First, he most often

f objective
employs long observations and catalogs which often follow 3 en.

i i i talogs o
son, like Whitman, utilizes cat: . ’
o h Most often, Olson employs historical

a general organic development, These catalogs might be detai} i? his poem;. icles which become catalogs of early
thought of as linear, that is, moving in one plane of joscriptions and.c ?onlch as this section from "Maximus,
development in a step-by-step progressiomn, as in 'Song of colonial activities; suc

",
Myself," when he talks of to Gloucester, Letter II7:
The latest dates, discoveries, inventions, societies,
authors old and new, !
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"The quarter Maisters', he declares,
"hath charge of the hold
for stowage,

rummaging, and trimming
the ship;

and of their squadrons
for the Watch. A sayne,

a Fisgigg, a Harping Iron,
Fish-Hookes for Pogos,
Bonatos or Dorados Etc

And tayling lines

for Mackerell,"24

Some of Olson's poems are comprised of an objective reco d
of a simple experience, One such poem is from Book V off ing
Maximus Poems, IV, V, VI, and it concerns Olson's

experience as a mail carrier:

up the steps, along the porch
turning the corner
of the L,

to go in the door

and face the ladies

sitting comfortable
in the

chairs,
and greet Simp
with the morning's mail,25

But more often, Olson uses a collage of complex ideas and
images in his poetry, and he often skips from concept to
concept with a kind of syntactical gymnastics, such as in
this segment from "Tyrian Business": ’ ke

A hollew muscular organ, which, by contracting
vigorously, keeps up the
(to have the heart

(a whorl of green bracts at the

base
. (ling,
she is known as
Weather
comes generally
under the
metaphrast,
(When M is above G; all's
well, When below, there's
30
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|
|
l

r'
l
|

upset, When M and G are
coincident, it is not
very interesting).26

ghe complexity of Olson's fragmented style is often compound-
ed DY the poem's physical arrangement on the page, as in the
v1st Letter on Georges':

So we went out, and were gone a
week when the wind shifts SE, and
with it snow., We laid out and
hauled back, and we threw the lead
over, and found we were in 6

fathom of water, So we took the
mainsail in, and put her under rid-
ing sail, foresail and outer jib.2

Tow you out by
10 1b Island, &
you'd sail out
the harbor from
there

olson's tendency toward kaleidoscopic simultaneity seems to
be a result of his experience with the chaotic and
distractive reality existing around him. It might also be
attributed in part to his projectivist philosophy that "ONE
PERCEPTION MUST IMMEDIATELY AND DIRECTLY LEAD TO A FURTHER
PERCEPTION , . ., USE USE USE the process at all points, in
any given poems always, always one perception must must must
MOVE, INSTANTER, ON ANOTHER!"28 The urgency of Olson's
statement suggest that there exists a complex world which
almost demands to be discovered; the poet must utilize all
his powers of perception and observation in order to absorb
all that he possibly can,

Although Whitman and Olson have basic similarities
regarding the importance of the use of things in the poem,
the two poets are far from being alike in their beliefs
about the writing process and its relationship to reality,
Whitman, for example, believes that the process of descrip=-
tion through the image has dynamic and creative properties,
In '"Democratic Vistas," he states "This is . . . the dimage-
making faculty, coping with material creation, and rivaling,
almost triumphing over it. This alone, when all the other
parts of a specimen of literature or art are ready and wait-
ing, can breathe into the breath of life, and endow it
with identity.'"29 1In Whitman's concept, the imaginative
faculty of the poet grapples with reality and eventually,
through the poetic images, gives it a lifelike quality.

.Olson, on the other hand, does not see the image-making

faculty as an active enhancer of reality. From Olson's
point of view, "All that comparison ever does is set up a
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series of reference points:
and try to understand it by marking its similarities to or
differences from another thing ., , , such an analysis on)
accomplishes a description, does not come to grips with what
really matters: that a thing, any thing, impinges on yg

by a more impor tant fact, its self-existence, without refep.
ence to other things,"30 Thus, Olson sees the reality impoga

of The Maximugs Poems:

I, dazzled
as one is, until one discovers

there is no other issue than
the moment of

the pleasure of

this plum,

these things
which don't carry their end any further than
their reality in
themselves, 31

Olson's concept of reality is pot unlike the Zen Buddhist
philosophies, which state that "reality itself has no
meaning since it is not a sign, pointing to something beyong
itself. To arrive at reality , , , is the very life of the
universe, which is complete at every
need to justify itself by aiming at something beyond, "'32
of reality and things in poetry
Instead, he sees the poet as an

realm of "things," and hence,
reality becomes an objective condition,

is not a means to an end,
object existing within the
ideally,

Whitman's reality is usually an inte
and subjective thing; it is experienced in
as stated in "Song of Myself":

psely personal
terms of the self,

I have instant conductors
stop,

They seigg every object and lead it harmlessly through
me,

all over me whether T pass or

this process of perception and absorption is twofold;
Whitman sees an inherent duality in the reality which
surrounds him, and he uses things both as an end in them-

selves, and as a bassageway to gain spiritual knowledge
about them,

32

to compare is to take one thing

———

' t of America is another
itman and Olson's concep ) ; .
g:Zi part of their poetry which might be analyze
inte

¢ § 1£
Throughout Leaves of Grass, WhltTan conc;rz:di:;mse
Ameri 11 as man
: the whole of America as we 11
Wlt? 23321 facets, He regarded it as a huge, Pztiztzzd y
indlz country, and it was his desire tohconsoliaze Ll
b i tit In his pre
it i a national identity. ¢
- zztzgzo he said that "Leaves of Grass, alread{ 223-
1§7§ 3 is ,’in its intentions, the song if a greaI
115'ie’Democratic Individual, male or femahe .h;nés of the
081ose I have in my mind to run throug? the Zdible £ the
i i more or less a s
. o the thread=-voice, 2
VOlumeat':ed inseparable, unprece%ented, vast,fczﬁizs;t:;tUde
aggriiic Democratic nationality.’ Because oh bis actitad
;iiiman also looked ahead to the future, aog "oghat pat th
ow i is " t composite
uld grow into this 'grea ) : e €
cou?222n23 Hi states in "Democratic Vistas Eh;; Z:;éition,
Fios D sent in its embr
i Democracy to be at pre ; r C .
.%zszgzzgthe only large and satisfactory Justiilc:t;ozag
?2 resides in the future . . o I must dodtheucﬁsbetter.z 5
; ing it to those who come after me to do m e Lt
%ﬁiz igealism developed in Whitman to thi ext:ﬁd o e atons
i criticisms of the coun Iy, ]
llttie'z§8:::o§Z;t For example, in '"Starting from Paumanok
for bei . .
he proclaimed America to be:

i i forth
anding and swift, hence . s
gfsznts? breeds,adjustments, turbulent, quick an
audacious . ,
A world primal’again, vistas of glory incessant an

branching, ) ot
A new race dominating previous ones and grande 5

with new contests, . .
New politics, new literatures and religions, ne
inventions and arts,36

While Whitman looks to the quu?e Wth u:zgd:igthe
timism, Olson often looks with dlsll'.lu51onmthe e e
e 11 ’nt of twentieth century-America and g
d§Vef°€T:W countrymen, He sees man as a gluttonous ]
E;Zatzre who hoards and misuses his natural resources:

follow us who
from the hustings ("'trash'),
industrial fish

are called which Gloucester
now catches
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* « o anything
nature puts in the sea
comes up

e « » from a ship's hold

to the truck

which takes it to the De=-Hy
to be turned into catfood
and fertilizer,

In another poem, Olson states that some New England
men want "to start to make any ocean / a Yankee lake
Olson is also disgusted at man's
resources:

|
e

pollution of natural

Part of the Flower of Gloucester

from the sunsets

to the rubbish on the Harbor bottom
fermenting so bubbles

of the gas formed from the putrefaction
keep coming up and you watch them break
on the surface and imagine the odor

which is true

at low-tide that you can't stand the smell

if you live with Harbor Cove or the Inner
Harbor to your side,

ieth-century America as
rge scale control and outside owners=
In "Letter 3," he declares:

Another major problem in twent
Olson sees it is the la
ship of industry,

Let those who use words cheap,
take themselves out of the way
Let them not talk of what is good for the

who use us cheap
city

Let them free the way for me, for the men of the fort
who are not hired, who buy the white houses

Let them cease putting out words in the public print

so that any of us have to leave, so that my
Portugese leave,

leave the Lady they gave us, sell their schooners

with the greyhounds aft, the long Diesels

they put their money in, leave Gloucester

in the present shame of,

the wondership stolen by,

ownership,40

e —

S~ ———

— e, S

esult of this loss of economic co?trol for the
> ?d als of Gloucester, Olson recognizes that the
e uof a democracy is no longer fair, The common man
e alienated from the country's actions of war and .
= i:ﬁZtion by the cheap and deceptive words of manipulation:
des

we do it all
by quantity and
machine,

e« o o they put Smith down
as, and hire a Standish

to do corporative

murder: keep things clean,
by campaigns
drop bombs, One cries Mongols
instead.41

lson sees Whitman's dream of a free and ideal
g:;zérgcy as having expanded out of control an:hZezggiv?dual
terialistic monster which turns its bacg on
f America, Commercialism and large 1ndu§try are
f o ing the livelihood of the Gloucester fishermen, and
gzstigyopening poem of The Maximus Poems, Olson attempts
to mobilize these local people:

(0 Gloucester=man,
weave

your birds and fingers
new, your roof=-tops,
clean shit upon racks
sunned on

American

braid

with others like you, such
extricable surface

as faun and oral ., . .

o kill kill kill kill kill
those

who advertise you

out),42

When his poetry is viewed from a broad perspzitize,cope
i illing or perhaps unable to
it appears that Olson is unwi erh oge
withpzhe enormous complexities of twentletp-?entury.2€er1ca
society, His poetry celebrates not a comgi§1t?ssgzterzén
Frigt i f Wo Co William ’
but instead, with some echoes o ) C .
hie concentrates upon the local life in one small town
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Whereas Whitman celebrates the prospects of a coming demgw
cracy, Olson laments the loss of true democracy in a
country where too few men greedily hoard the wealth and
where too few individuals have control over their own
destinies, Whitman dealt with the broad expansive whole of
America; but for Olson, the city of Gloucester is enough,
Gloucester becomes the symbol of a community which manages
to retain its local identity in spite of the constant

threat from the surrounding manipulation and materialism
of America,

of hope:

The word does intimidate, The pay-check does,
But to use either, as cheap men

o tansy city, root city
let them not make you
as the nation is

I speak to any of you ., . .43

It seems that Olson's conception of America is unquest-
Olson recognizes

ionably more realistic than was Whitman's,
that waste, destruction, and greed accompany or follow
much of the progress in this country, and Whitman only

idealized about the progress and development in a blindly
optimistic manner,

A final area of comparison between the two poets con=
cerns their strivings to comprehend the universe--that is,
the order of all things--through their poetics,

Basic to the poetic of Whitman is the assumption that
each physical thing has its spiritual counterpart., He
recognizes a spirituality in man's body:

I have said that the soul is not more than the body
And I have said that the body is no more than the
soul 44

Furthermore, there exists a spirituality within all things
in the universe, To find this is Whitman's goal as an
artist; he says that the "culmination and fruit of literary
artistic expression, and its final fields of pleasure . . »
are in metaphysics, including the mysteries of the
spiritual world, the soul itself."#3 This philosophy is
exemplified in '"Crossing Brooklyn Ferry':

36

|
In "Letter3," Olson portrays Gloucester as a last islapg

-t

Fe——

Thrive cities-=bring your freight, bring your shows,
’ 3 3 3
ample and sufficient rivers,
Expand pbeing than which none else 18 perhaps more
9

iritual )
Sgou furn;sh your parts toward eternity, .

you furnish your parts toward the
’

Great or small
soul.

v i i ten

pecause he perceives a dualism of r;alltz,ethtiin if -

ve g i ¥y rom the physical realm
through his poetr to span :

szrihi:gs to the spiritual realms of oneness 1n the

0

universe .

is an
Olson's view of the universe, on the othe; 2;2géslfor
xtremely concrete one;j he does not look beyon
e

We Co
iri i ficance, He seems to eSpoOusS€ We &
E L ke Signlflihat "for the poet there are no ideas

i11i ' philosoph h are
zltli:éihiggs "47p glson sees that a mean1nghls 12hi§2:;f
A ) ' i ists throug

in things, as he states 'that which ex B Lrse e

is meaning."48 In his poetry, Olson ?ften sets
zoctrine by emphasizing concrete reality:

the body
does bring us

down
The images

have to be

contradicted
The metamorphoses

‘are to be
undone

The stick,

“and the ear
are to be no more than

they are.

i nt
in other words, there is to be mo Whlsmanesque m;Zimihings
from reality to spirituality in Olson s poems;S O ecioe
simply are, and that is enoughj the universe

thing:

all motion
is a crab.

The concepts of sound and lin? lenﬁth Zzieiizf a;e
integral part of Olson's oneness with the u veTse: on
< ig that "PROJECTLVE VERSE teaches o o o this : t0,
iizteihat verse will only do in which a poet manage
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register.both the acquisitions of his ear and the PTessureg
of his breath."’! He then proceeds to define these two
elements and to formulate a conclusion about them:

I say the syllable, king, and that it is
spontaneous, this way: the ear, the ear
which has collected, which has listened PO
e o « And the line comes , ., ., from the breathing of
the man who writes, at the moment that he

writes . o ,

e o o And together, these two, the syllable and
the line, they make a poem, they make that
thing, the--what shall we call it, the Boss

of it all, the Single Intelligence,

-4

Thus, the significance of this theory is Olson's attempt |
to equate the act of writing with man's own physiological 1
condition. Whitman's intimate confessionalism was an attempt
to achieve this also, but at the same time, his poetry went
far beyond his self, He desired a unity of literature \
with the masses of American people so that they would ’
realize their spiritual and national potential, Olson
defines a literature which recognizes only the individual
poet and his physical idiosyncrasies as a human being,

It seems that, for Olson, the ideal condition for the
poet would be a state of pre-language and pre-consciousness, |
for then, and only then was man a unified creature,

Stanley Burnshaw analyzed this pre=-conscious condition of
man in his book The Seamless Web, Burnshaw tells of the ~

birth of the €80, stating that "At a certain time . . &
ancestral man entered his own head. All that our kind has
become goes back to this crucial moment , , ,"53

Later in the book, Burnshaw, using a quote from Trigant !
Burrow's Preconscious Foundations of Human Experience,

explains what happened after this crucial development in
man's head:

As a result of its ever-increasing emphasis
and dependence on word~-sign-symbol, human behavior {

began to lose contact with the medium of actuality,
"the good earth,"

tion from action to
"the human species,

In this physiological transi-
symbols of action, says Burrow,
unaware of what was happening,
gradually lost touch with the organic source of

its own behavior , ., . our feeling-medium of contact
with the environment

38

and with one another was *

transferred to a segment of the organism==-the symb?li?
segment, or forebrain , . .What had been the organism’s
whole feeling was transformed into the symbol of
feeling,'54

i re=-ego period, there was no alienation of art fr?m
{zfzh:;dptheri wzs no Aeed for myth, for reality was reillzy
wgithout intellectual interference, Myth apparentlyhevo ve

s a result of man's consciousness of the.self an? enceh.
;15 desire to explain himself and things in relation to him.
Thus, Olson's poetry is, in a sense, an att§mpt to destroy
a1l myth and all that interferes w1§h reality, Its bt s
yltimate goal is to make man's consciousness at one wi )
universe again, Whitman, on the oth§r’hand, was att?mp ing
to fabricate new myths about the ind1v1d?a1 and Amefl?a .
in order that they be united into a physical and spiritua
union.

Whitman and Olson also differed concerning their
concept of the function of poetry.

itman has often been characterized as a dual
persogZIity, as in Literary History of the United Stites,
where it is said that "In his vatic moods Walt clea:hy
regarded himself as two pﬁggons,-one of them unde; : 3 ‘o
influence of inspiration, This seems to ?e rela ?1.
the fact that throughout Leaves of Grass, Whitman uti 1zei
poetry as a unifying medium to bring ab?ut both a'persona
unity with his spiritual essence, an? his country's
spiritual and physical unity, The n1ne?eenth-?ent?ry -
conception of a basic duality in the unlyers? 1§ place }
broader perspective by J. Hillis %iller in h1§ 1nFroduct10n
to Poets of Reality when he says Muc? romant}c l}tératu?et
presupposgg a double bifurcation. Existence is divided into
two realms, heaven and earth, supernatural a?d natural,. .
the 'real' world and the derived world. It is a1§o d?v1de
into subjective and objective realms. ﬁan as su?Jictlve
ego opposes himself to everything else, And Miller goe:
on to say that the "dialectic of movement through stages to
attain a goal™7 is also a nineteenth-ce?tury rom?ntic ]
characteristic., Whitman clearly felt this roTantlc desire
to span distances and attain goals, as shown in §uch poems11
as "Crossing Brooklyn Ferry' and "Passage to Indl?, as we
as in one early notebook jotting, where he wrote "When I
walked at night by the sea shore and lo?ked up at th? cognt-
less stars, I asked of my soul whether it woulq be fille
and satisfied when it should become god enfolding all the§e,
and open to the life and delight and knowledge of everything
in them or of them; and the answer was plain to me as the
breaking water on the sands at my feet; and the answer was,
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No, when I reach there,
In The Solitary Singer, G. W,
feelings and states that Whitman had a

this insatiable desire for even more la
And, In American Renaissance,
is exemplified as F, O,

read a line of John Ster
to it:

"longing

Mattiessen relates that
ling's, and "Whitman add
'The word is become flesh, '"60

In one of his essays,
change from the romantic du
nineteenth-century writings
midst of it,

knowing well how he was folded in,

how suddenly and strikingly he could extend himse
or, without even moving, g0, too far, the farthest

was suddenly possessed or re
being, a thing among things, which I shall cal
cality,"61 Thus, according to Olson,
no longer allow himself to grope for
physical self. In one of his lectures,
knock that subjective thing out
is all that is, the language th
alive. And I mean literally yo
some divisjon of individuality,
identity,"
poetry:

Such beliefs lead Olson to exclaim

I bhave this sense,
that I am one
with my skin,63

Olson's poetry is an attempt to condense al
realms of time, place, reality and the personali
singular plane of existence which can be explore
mapped., And the attitude of objectivity is impo
Olson explains in his essay, "Projective Verse":

subjectivism , , , has excellently done itself
to death ., . ., What seems to me a more valid

formulation for present use is "objectivism
» o o Objectivism is the getting rid of the
lyrical interference of the individual as
€go, of the “subject” and his soul, that
peculiar presumption by which western man

has interposed himself between what he is as

a creature of nature , o and those other
creations of nature which we may, with no
derogation, call objects,

40

I shall want to go further stily
Allen recognizes Whitman'g

rger existence,”39 %
Whitman's desire for 'be

Olson indicates that he sees g
al vision of the universe in
He states that "man, in the

possessed of a character of

1 his physi«
the modern poet shoulq
things beyond his
Olson says '"let's

s too, right now~-that that
at you have by having been
ur-own self, I don't mean
or even identifying or

try should no longer be dominated by the personality

oe
g ° but instead it should attempt a pure

interpreter, 0 . .
aslgiption of things without subjective interference,

L "$

for ident; desc
' In Poets of Reality, Miller defends Olson:s type of
Whitm comingt iew poetry °° claiming that it achieves a unity of all
an ol

ed this glo ‘ things a$s opposed to the dualistic poetry of romanticism:
88

\ The effacement of the ego before reality means
abandoning the will to power over things. This
is the most difficult of acts for a modern man
to perform., It goes counter to all the pencha?t§
of our culture, To abandon its project of dominion
the will must will not to will., Only thr?ugh
an abnegation of the will can objects begln to‘
manifest themselves as they are, in the 1ntegr1ty.
of their presence, When man is willing to let things
be then they appear in a space which is no
longer that of an objective world oppo§ed to the
mind, In this new space the mind is dlsperseg6
everywhere in things and forms one with them,

as well a5
1f, Spring \
== he

this theory poses several problems, Fir§t, th? act of 'will-
ing not to will' is illogical; it is.an 1mpos§1b1e concept
which can only be accomplished by using the w1}1. Fgrther-
more, for all poets, poetic materigl must be willed into

a poem, or there would be no creation.

in his

And this same discrepancy exists"?t Fhe ?a31s oi .
olson's theories, Olson states that ) things' are wha .
writers get inside their work, or th?lr work, poem or story,
perishés. Things are the way force is ?xchanged. hOE .
things communication rests. And Fhe wr%ter, thoug tﬁ ;f-
the control (or art is nothing),.lszustlllé7no more tha
but just as much as=-another 'thlng. . . Thus, e doxe
artist is just another 'thing' within the poem, yet p?ia o
| ically, he must also be the controller of the poem, R
is evident that Olson cannot be a complete equal to ; 1tg
in a poem; instead, a part of his e§istence must do?gna e
by observing and ordering the real%ty or there wog s
be no artistic creation. This duality is expressed by
Olson in one of his poems:

1 the

ty into omne
d and
rtant, as

| The landscape (the landscape!) again: GloucesteF,
the shore one of me is (duplicates), and from which
(from offshore, I, Maximus) am removed, observe,

4nd Olson as an artist=-controller appears ?epe?tedly through=-
out The Maximus Poems in the form of a subjective
y commentator:
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1 measure my song,

measure the sources of my song,
measure me, measure

my forces

(And I buzz,

as the bee does,

who's missed

the plum tree,

and gone and %ot himself caught
in my window,%?

This morning of the small snow
I count the blessings, the leak in the faucet
which makes of the sink time, the drop
of the water on water as sweet
as the Seth Thomas
in the old kitchen
my father stood in his drawers to wind (always
he forgot the 30th day, as I don't want to remember
the rent

a house these days
so much somebody else's . ., .70

These passages portray an emotional self-analysis and self.
pity, and they undoubtedly have their basis in the inherent
subjectivity or interposing ego of the poet, In a
discussion of this last passage and others, M, L. Rosentha]
has noted that "Olson's way of letting go, tuning in on
himself without inhibition, servsi to give a special kind
of subjective body to his work,"

So it is evident that there does exist a basic
duality in Olson's poetry, and though it is not a romantic
Whitmanesque duality of spiritual becoming, it is neverthe-
less a separation of the inevitably subjective controlling
artist and the world of things that surround him.

Though there are discrepancies that exist between
his theory and his practice, it is still evident that
Olson's theories have displayed a radically different
attitude toward poetics and art, This attitude indicates
a change in the nature of American poetry since Whitman's
time, because now poetry is less concerned with spiritual
things and is more concerned with moving toward a unity
with objective reality,
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Whitman had begun his struggle by casting off the
fetters of the conventional verse of his timez a verse A
which described life and emotion through a Yell ?f literary
rettiness, He was able to achieve a new direction by

roducing an emotionally honest poetry w?ic? used the.

things of objective reality to express his inner reality.
pis writing was an attempt to brl?g.poetry closeF to the
subjective emotional reality of llv%ng, to make it an .
utterance of the whole spiritual being ?nd thus to unify the
poet'S emotions with his act of expression,

But Charles Olson's theory moved poetics several dynamic
steps further, He attempted to gain an even closer unity
of poetry with man by making poetry an integral part of.
man's physiological self, Olson's goa% was not an em?tlonal
outpouring, but instead an identification ?f poetry with
the physical realities of life and perception, The acts
of living==breathing, hearing, and so on--as well as Fhe
physical processes of perception play a central role_ln
the expression of a physiologically honest poetry which was
akin to the essence of the poet's physical life., The
describer himself becomes another 'thing' within the
process of the poem; thus, in a sense, the poem approaches
a oneness with physical reality,

Although Olson's goal of poetry's oneness.wiFh the
physical may be an impossible ome to achieve, it is neverthe-
less an admirable attempt, and it has definitely become a
twentieth=century trend in American poetry which moves
toward the unity of the poet with the poem, and ultimately,

a fusion of art with life itself,
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Small Philosophies: A Short Story

By CYNTHIA KIDD OVERLIE
English Department
Mankato West High School

Colors Coffen stepped along the road at a pace that
his ancient, bluetick, Cletus, was hard put to keep up with,
except love of his master and the rhythmic harmonica strains
set the timing. Why even a dog should find Colors necessary
is difficult to say. The facts of his shabby gray work out-
fit and his battered fedora proppped on a bony frame that
jutted through at the elbows of his shirt would lead one to
believe that it wasn't a full belly or comfort which made him
trudge ever after this worn man. Perhaps constant affection
over the years and knowing he got exactly half of whatever
the old man called his own made Cletus faithful to the
wanderer.

How I had, on this low, hanging day in fall, happened
to stand on the top of a knoll, Winchester rifle clapped to
my side, and discovered them on the road must have been
coincidence and more. Six of us had started out that misty
morning, partners until our paths diverged in the search for
game. As has happened with a man reaching his prime, the
woods, the particular odor of things and the feel of the
gun's weight and smooth wood on my arm bélow my rolled-up
shirtsleeve brought me gently back into my adolescence, un-
aware as the sensory experiences gave way to hallucinations
of the past. Thus, the sight of Colors Coffen and the dog,
Cletus, seemed more than coincidence. It was like a vision
my reason struggled with to decide them flesh and blood
of ghosts or -another dead memory.

I hadn't seen him for years, living as he did, in

the woods and removed from the rest of a society he despised.
Still, I could not forget the many hours I spent with Colors,
learning and listening on walks through these same woods.

We spied on everything nature worked to conceal and took
what supplies skill and fate would give us: rabbits, fox,
otter, squirrel, deer aal geoise, During iha sun~honeied
summers and the crackly snowshoe winters I gave him all my
child’s questions as he became the father of my thoughts.

One day between summer and the onslaught of fall, I asked

why the sky's colors changed and he replied, with twinkling

eyes, that God was a temperamental artisi changing the
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seasons and giving them new colors as He did the animals,
God, Coffen felt, was always inventing changes as was the
perogative of a Creator of His dimension.

However, while Colors accepted the changes God made, pe
would not defend those initiated by men. City smokestacks
grasping for the heavens, highways and buildings growing 1j
striplings without roots seemed to borrow a little of Higher
territory. The old man viewed Man as mad scientists who
invented machinery to control the earth and laughed in the
security of this god-like but false power. Lucifer had
confronged Him and lost. So would Man lose his arrogance.

Colors believed he knew this firsthand, having been
financially ruined in the great crash of 1929, He had been
a man of education, wealth and ambition beforehand, and looke
upon his fall as part of that oncoming final battle between
God and His highest creation. So, Colors had retreated to
the woods back of Millersville, the small town where he'd
been born, leaving glory to others while he lived a life
without ambitions or anger. I stumbled across his cabin
while hunting one fall and although he aged he did not
change his mind about the workings of society in all the
time I knew him,

Long ago, just a small boy and quite innocent of the
turbulence that had driven him out of the towns; away from
his people, he accepted me. I played no part, as yet, in
the eternal war which he had side-stepped to observe,

How T ached to step down from that hillside, twenty
years past straggling after him and call out, voice rising
against the wind and the wailing notes of the harmonica., I
could not, My shout froze my throat together in silence,
For, as a man, I had crossed the border into the arena of
battle and could only watch him disappear, Cletus panting
behind, my tears snuffed on the wind, blurred with another
vision.

I returned to my law offices on Monday, for the first
time saddened by success.
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