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€OITORIAL commeENnts

The Minnesota English Journal is late. Very late. While
this is the first issue of the academic year 1975-1976, we
are now well into 1976. But the second issue of this schggy
year should be in time for the Spring Conference. It wil}
focus on censorship.

This issue focuses on articulation, the theme of last
Spring's conference at Duluth. The two featured speakers
at the conference, Dr. Margaret Early and Rogers E. Onick
have graciously consented to allow us to reprint their Speeche,
at the conference. Both speeches were thoughtfully presenteq,
Both read well almost a year later. We are glad to have :
in permanent form. They are worth referring to again and
again. We can be sure that the problems they address will not
go away. We may very well be facing them at the end of thig

cantury just as we faced them at the beginning of this Centuryi;
i |

as Rogers Onick points out in his article.

The article on Minnesota writers by J. Ruth Stenerson
is appropriate for this bicentemnial year. It is a good
introduction to Minnesota writers, and, more important, it
indicates just how much needs to be done before we can fully
understand the richmess of Minnesota literature. Hopefully
this article will help others to write more about the liter-
ature of this state.

Robert S. Griffin's provocative article, "A Day in the
Life of A Student Teacher Supervisor,' touches in a very
practical way on some of the problems of articulation faced
by those who supervise student teachers, by the student teach-
ers, indeed, by all who teach English.

A word about Minnesota English Journal and its present
plight, financial, that is. I have been told that we print
good articles, worthwhile articles. Yet we are in danger,
as so many journals and their sponsoring professional organ-
izations are today, of having to give up the Journal because
of increasing costs. We have cut back the number of issues
this year from three to two. We hope to be able to continue
to publish the Journal in subsequent years. To do so we will
have to have tie cooperation of all English teachers at all
levels throughout the state. Encourage your friends to join
MCTE. That is the best way to guarantee the. survival of an
important professional organization and, we think, an important
Journal.

then I
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We Look Before and After

By MARGARET J. EARLY
Syracuse University

itle
When Donna McBrian asked me last September for 2 tit

¢ would tie in with your theme of articulation, ¥£ES;$32§
,,. feeling vaguely romantic to have pulled Ehatlt:k e efuts

| teen-age crush on Shelley. You rewem&er: Wel‘ok"has very
4 after,/And pine for what is mot. To a.SEy arthat .
;ttle to do with articulation exce?t to remin usaled s
L't build a curriculum for the 70's on what appe

L the 40's or 50's or 60's.

t word of my

ith the firs )
only wit e together--

tonight I am satisfied S
o et s that we're all in

litle. That at least reminds u ; g A
Mis being the education of the young in the uses o:raduate
inguage, we being the teachers from pre-school to 5~né AFtet,
chool who have to know what other teachers! before;e (Corald
i ributi to children's development 1n language.

yre contributing . B e 1 e
incaid said that much better when he Psed Coop e on

ume of the Game'' as the title for an important artl

yrriculum development in the English Journal, May,1972J

e
of last September, Kxf.
nly as an excusé for airing

in spite of my good intentions
'ﬂing to use your conference theme 0
- own biases and enthusiasms.

out what articulation means.

there was a fond hope cgatb

roduced or reinrorcgu at

e were certain 1

books that we could
1

1 understand less and less ab
1 know what it used to me??. tOnﬁe e
1d specify the skills to be
'é:ihchl'ade El)evel}: We used.to think that tt.xer
skills, certain understandings, even certain o8 e
‘MQect students at a given grade level to"have b;ourteadmr
’ﬁ%member once snarling at 10th gra@ersi Whorzaﬁ e
last year?" Two-thirds of them said, '"You we t:n ppigeesl PO
ﬁo with apostrophes, I think, or maybe punctud 11gmatter e
B uses (it was a long time ago). It was a sma i1ive’SUMents
ﬁt convinced me of the folly of expecting thaF reare;cribed by
wuld acquire even skills in the orderly fashion p

‘the scope and sequence charts.

Sowical
Those charts we used to make were based on h052322§23 "

inferences, and scraps of research: Mostly Eose;t B ot

'the way adults use language--that is, we l?o e S the.process

komprehension, for example, and tried to f%gureof Ty, s

{W which adults arrived at it, Comprehensiomn,




the prodyct.
¢t; we haven't a clue as t

it. Indeeq
Instead of scope and sequence charts, teachers today are

dying the developmental cycles of childhood and adolescence.
pime magazine generalized, sweepingly and inaccurately last
X, "Freud, Spock, and Piaget have charted almost every inch
childhood...and Erik Erikson has put the final touches on a
incing map of adolescence." As I said, such maps are very
ral, but they are having their effect on curriculums--

ng with Kohlberg's stages of moral educationm. |

C © what happens t
» one psychologist has called it the Mer?igrﬁgsze
or,

Ieaching is Vv S o
mostly guess work B g
C Ko We ha e limmerin £
on the question of how children learn oral language h
9 ow

Although the implications of Piaget for language development
¢ by no means universally accepted, elementary teachers are
coming sensitive to his theories and are looking for signs of
ch of the developmental stages in individual children and think-
g about what these mean for evaluating language performance.

: instance, the day before yesterday I was talking with a
g-year-old in a fourth grade class that had read a story about
chimedes a few weeks ago. I asked her to tell me about it,

¢ did pretty well with the human interest elements, giggling

. she described old Archimedes leaping from his bath and running
irough the streets shouting Eureka. She knew about the crown--
w it was suspected of being part impure metal. But Archimedes's
oblem was a matter of weight, shape, and volume--and she had no
mception, -as Piaget would predict, of these matters of
servation., But she understood Archimedes's joy in learning
and that was the goal I had for her) and a few of those ten-
¢ar-olds understood the theory of displacement. Some day I'm
ping to get one of them to explain it to me.

s Teadi in i
fo?% f?r ma?n ideas, noticing similaritie
owing directions) that was not much i

Cornelia
Curriculum jg gz;hbér noted the same recurrences when th
SUTe you knoy hercglieg In remms of behavioral Objective: il
elpful article "Accou i11 : o
ntability is Not :
a Dlrty

Worgd"
(Elementarz English, May 1974).

Wh o
at use is it to repeat skill

Sequence Charts3 y y aSteted an.y Skl II
. N H HOW can i
- ou sa a Chlld haS m. i
in readlng’ when the Skllls are the Same and the Content Cha
nges?

The trouble wi
. ith curricul ildi ;
point W ulum bu n P 1
Ating out, (thig time it's Bob H;;Z;)gt;:E le.eolle €€p

Organi : ' '
Smically,* (I think t For teachers of English at every grade level, the stages of

language development, which psycholinguists are mapping in greater

dolphins,) HOgan co P’
ntinuess:
" hﬁail each year, have specific implications for the classroom.
We can identify and study distineyi for example, we know that learning to read is an extension of
Seguences in their growth if we ngIShable hmrning to speak, that the beginning reader figures out the rules
ghl}dren don't much mind that as igﬁ to. The for written language just as he has previously figured out the
dsn t get in the way of their growthg ag We _wles for .spoken language. Knowing this, the elementary teacher
grow Organismically., And if I we. ut t?eY ljesn't expect children to read beyond their capacity to under-
ﬁ.comp081tion program for the junio = Organizing stand the spoken language. It's normal for children to translate
igh school, I would take that f F ox senlor ‘shat they read into their own dialect. We expect oral reading [
account," act into central 'm make sense; we don't always demand an exact match with the

printed page.

you learn to read, and read widely,

Helping chilq
re i s
1 oTow in language is like helping them to Another implication:

ETOW physical]
be co . X' A lot depends on h P -
Sequegzznlent,' Hogan says, "if onewégslghzy qlgGSt' "It would before you add other dialects to the one you learned at home.
easier ifOf food groups.” For example woulsgige'the best ‘We know that children have pretty much mastered the grammar of
We could agree that Childre; from 12 1;t be a lot their language-~the language of their home environment--by the
=15 need whole grain | time they, come to school. Their facility with syntax will continue

b -
read and cereals; 14 15 meat e
b

cheese g ggs and d - .
nd other ry beans; 16-17 milk, to develop as they mature. It won't do much good to force-feed

dairy products 18
; ~19 veget p
’ getables and fruits," | that growth, That is, the time you spend on sentence-combining
exercises may be wasted. When children are ready to move from

1
—Robert Ho .
8an, "The Sipnifi : A toi "and" i :
Journa] Y ignificance of Ppre Prs ) 3 2 series of independent clauses joined by ''and" to subordinate
—=trnal, February 1972, pp. 261-264, positions," English wclauses and from that stage to compressing ideas into participial
| phrases and infinitives, they'll do so.
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We can make it more 1i
: ikely that they’ 7
o ; : ; ey 11 do i
d1552;EZizlons in which they use language. 1In asZoE{ozaIYlng
on at Syracuse, San Jose showed that fourth giad
ers

used more mature Sy wnen t]ley E ik
1itax h wrote 1
t n dlfferent situa ]Ons
il

using different modes of discourse.

Our move away f :
y from scope and sequence charts to developme i
Nta]

cycles can be shown in language and literature

with language presents this progression: Moffet, startj

(see chart)

In literature w
e are again concerned wi
with overlappin
& stage
S,

Years a
remembe%otﬁagrzﬁgigd that, pretschool through high school
o Pl N knren Eo to lltefature first for uncohsc;oxe
i Esglens B tow Wl a? they like but usually they can't 3
. Semawhens tﬁ ween fifth and eighth grade--maybe much E
jater to wrig..— ey can deal with literary devices, with

i, 9 the
appreciation--
hgge feitlzge Egezc?ayftake pleasure in examining, after the
Hhat Fesling in Ehem of a st?ry or poem, how the author Prody
self-conscious becau;e %2 Ezlioszzﬁe,dtheir e erre. 3

e degree imitative. Fully

mature, the
s y reach the stage of conscious delight, when they kn
W

PURPOSES OF LITERATURE *

g

At this st - !
age--what I 've called self~conscioys

Early Middle

Earl
o : y Late
ildhood Childhood Adolescence |[Adolescence XZEI? 3
(Pre=3) (4-6) (7-9) (10-14)
Unconscious
Delight

/’////,——~”"’—ﬂ’,”~ﬂ— B

Vicarious
Experience

//-_—\\

/—J_,,,M,,/,¢/’§22;ng o
__”—_’~//,,_ Oneself
*—__“”"/,/« hilosophicgl
i Aesthetic
__~_‘_______,_,—ﬂ———~_____——-—~—————"‘—" ;
Experience

2 4
Ct . . M . S J 3 . ] S . F

Modes of Writing at Fourth Gr Lev
g o) Grade i
= — ) 5 evel, Unpublished dissertation,

. R C S ) Englls Journa 3y Feb. 1974
G obDer ar er (o] 1. 1 € ) .

gnall group,

elective programs,

[

\

hat they like and why and are independent of critics' views.
Robert Carlsen has another way of looking at stages of
@Velopment in literature, which 1've adapted somewhat in this

‘15\]3 1s

Perhaps only with respect to literature can weé face practical
qestions of articulation amounting to who teaches what and when.
gviously, when we are teaching works in common to a class or
we need to agree on grade placements. The more
dent reading related to thematic units the more

4 use indepen
ecific titles appearing in successive grades.

ge can tolerate sp
In the teaching of reading I can see perhaps the greatest
implications for cooperation all the way along the line from
gindergarten to college. There was a time when high school
teachers closed their minds to reading instruction, expecting
that if students didn't learn to read by the end of sixth grade,
it was no business of theirs to teach them. Now that attitude
nas changed considerably, and we are much more nearly ready to
assume responsibilities for teaching reading in the high school.
7o do so, we must know what goes on in primary grades, what
follows in 44 5, and 6, and what the junior high school program

consists of.

we can see especially clearly that articulation
teaching. However, we must ask how realistic
high school teachers, especially those in
to diagnose the reading abilities of the
hundred or moTre students that constitute their load. Often it
js a different hundred-plus every semester Or every nine weeks.
For this reason I urge the development of a diagnostic course of
short duration for every student in ninth oT tenth grade. In
such a course the emphasis would be on the students' evaluations
of themselves as learners. They would take many formal and
informal tests of reading and related language skills, examine
their interests and habits, write introspective accounts of

how they learn, and prepare dossiers that all their teachers

could share.

In reading,
means diagnostic
it is to expect

The Council and its affiliates have special responsibilities
toward articulation. On a national level, the Council embraces
the whole curriculum from pre-school to graduate English programs,
but many affiliates center their efforts on secondary English
only. Perhaps at both national and local levels our efforts
are too feeble, judging by the paucity of elementary teachers
among our members, How to attract elementary teac
educators to our conferences and conventions is mnot a simple
problem, but surely we can improve our efforts. Probably we

"Stages of Guowth in Literary Appreciation,"
1960.
7

3
Margaret Early.
English Journal, March,

hers and teacher-



need to thi i
= iy 1?? 3§azn a?out the format and content of confer
e o a dnciee re in earnest about the need for artic lem':e
on separate sessions f velor §
or each of the levels? 3

Should we not have
many se i .
common to all levels? y sessions that deal with problens

At a nati !
onal level do we need to reexamine the separati
ism

that has resulted i
ed in a national
elementary lan
guage arts confe
Tence

and a national
secondary conf
ere
N — . nce and a conference for

At state and local level
detens st L s, what can affiliates
e int:g ;iichlng of English from pre-schooldzotZoiill
L e Aot empt to strengthen the affiliate netw kege?
sronps of affilgateree modest grants to those affiliates o
A ths, who can propose the best way of s andi
73000 a year e next three years. "Best ways" wi pending

y include plans to extend services and izire::il

memberships not onl
y to senior high school
s but to middle sch
ools,

elementary schools, and community colleges

THE SPECTRUM OF DISCOURSE*

Interior Dialog

(egocentric speech)
. Recording, the
Vocal Dialog drama of ;hat PLAYS P

(socialized speech) is happening

Correspondence i
Personal Jou i
AUtobiograph}r’nal Reporting, the k
: narrative of
i e FICTION
what happened L
Biograph i
Chrinigli Generalizing, =
e the exposition ESSAY
of what happens &
Sci
MZtinﬁe _ Theorizing, the
physics argumentation of
what will or may
happen

oo

“James Moffett, T i
, Teaching the i .
Mifflin, 1965, g the Universe of Discourse, Houghton

What Articulation of a Secondary

English Curriculum Means

By ROGERS E. ONICK
Edison Junior High School, Milwaukee, Wisconsin

of English teachers have expressed

Publicly or privately that the world is too much with them,"

n C. Purves states in Deciding the Future: A Forecast of
Teachers of English, 1970~

@99 A.D. "By this they mean not what Wordsworth meant, that
fife has become too materialistic,” he continues, "but that

jere seem to be too many things in the world that impinge

jpon them as professionals and as people. Not too long ago

the teaching of English seemed relatively sure: there was

the language that had rules of grammar and spelling; there

@s writing that had certain boundaries of decencys; and

there was literature which was enshrined in certain anthologies
kﬂ reading lists. Matters of learning theoTy, of rew media,

‘ f new attitudes towards language, of new
pdes of composition, none of these had penetrated the
'wrview of the English teacher. Nor had there come the

student rebellions, the demands for accountability, the
teacher's sense of being a member of a labor force rather than
aprofessional, or the sense that governmental policies in
foreign and domestic affairs affected the lives and work of

{fnglish teachers.

"A great number

jla
Yes onsibilities of Secondary

—

iﬁ new grammars, O

ty and fecundity of change and
given the immensity of the problems that face the world,"
purves remarks, "problems ecological, psychological, economic,
educational, social, political, and the like, the teacher of
(English is even more at a loss than he might have been only
several years agoe. We are in an age in which the present and
the future rush at us," he points out, " and in which we
have barely a chance to take stock of where we are. The
teacher's decisions become even more frenzied. How is he
to begin to make those decisions?”

"Given the multiciplici

He is to begin and can begin, I respond, through
reading research reports published by organizations and

particularly by the National Council of Teachers of English.
He is to begin making th ding the book

ose decisions by rea

' from which T quoted Purves and which was written by Edmund

| J, Farrell, Associate Executive Secretary of NGIE. And the
teacher is to begin and can begin

_ by accepting the
J opportunity to articulate his subject with others of and not

!
] 4



upon other aspects of E i i
ey nglish teaching and English as g

B?t after we have come together,

si i

su?gizizg?;ng together and sharing classroom strategies

fhrtie 1isﬁ Is expressing personal views about the stat

the ef lcurrlc.::ulum sufficient? 1s a sharing of str : o?

an Sgecs$::e ogin;onﬁ really articulation? Is it suffisi:g;es
about whether or not the Enelj .

8 ; glish teach
Ezggiiguziwseéf for rapid developments: increaseg =F s
1zed instruction, computeri i
o ; 0, puterized instruction
upgn S;Edzzzzfc:i:g.plannlng, the influence of the média world

P ing needs, greater concern f i

d or 1
g;gce: ripresentatlve of all races and numerous - cuiE:rary
thesg ea er.concentration on dialects? To begin answer?S,
Curricg;:;tlzgs which, of course, relate to the Englis}l;lng
o quéstiz:efy?otCOﬁShtogether must try to answer another
st, at is me i

secondary English curriculum?" g

student

Seve
answererﬁ?al appr?aches can be taken in a determination t
conVincedls'queﬁtlon, and one which makes sense, I am i
» 1S the need to look at wh "
Somvince ) . what was happening dec
g the English curriculum, to speculate aboutgits ?S::re
’

of its state,

Through the a
g ) t pproach chosen her
educe the meaning of articulation of an Englisheéuir?ggfuéo

THE PAST

Many students in the 1800's and early 1900's
?

te].ls us, were Illakltl ].OW or fall n rad S 1in En 11511 and
g 1 g g €
g

were dropping out of hi
; . gh Partly i
inv i . Y 1n respons
; estigations and committee reports concerned tﬁ s
with the problems of emselves

history

|

|
l
1
|

conception of the role of English in then modern secondary
education,

One of the earliest and best efforts of the past at

reform of the English curriculum was made by a national
joint committee on English representing the National Council
of Teachers of English and the National Education Association.
James Fleming Hosic was chairman. The report, which was
published by the United States Bureau of Education in 1917,
emphasized that the subject matter of English consists
primarily of activities, not of information. "The relating
of items of knowledge to the pupil's daily experience,"
declared the report, '"is far more important than the relating
of these items to each other in his memory.'" Parenthetically,
in this emphasis upon activities and on student experience,
the Hosic Report was in advance of its time. The Hosic Report
classified the desired outcomes of English under the headings
of cultural, vocational, social and ethical values., The trend

ointing to an integrated curriculum which materialized in

the late 1940's was anticipated by the Hosic Committee's
insistence upon cooperation between the English department
and the other departments of the secondary school, 1In
general, the Hosic Committee may be said to have made an
enormous step forward in shifting the emphasis of the

English curriculum from subject-matter mastery to the needs of

the students.

In 1926 a committee of NCTE issued a report called The
Place of English in American Life. 1t found, after studying
communication in everyday life, that oral expression
predominated, and recommended that the schools give increased
attention to oral expression. The study was supported in
1928 when statistics revealed that schools were primarily
emphasizing activities least common in daily living and
neglecting those which were at that time most common in
then contemporary America., Subsequent studies, however,
suggested that the proportion of time devoted to oral and
written expression and oral (listening) and written (reading)
understanding was hardly altered by this report,

‘A few years later in the early thirties, NCTE organized
a commission of 100 teachers of English, representing all
parts of the country, all school levels from kindergarten
through college, and all phases of the Tnglish program. The
task was to draft the outline of an English curriculum which
would be in harmony with the newer educational approaches,
The commission's report was published in 1936 under the
title, An Experience Curriculum in English which was later

11



followed by Conducting Experiences in English,

uity %% gfg%%ﬁg%ﬁglgngigﬁlﬂﬂ in English stressed the contin
specific grade pl nguage and reading abilities, rather than
heavy reliance placement of individual items. It placed
language in 1ifu§?n acFual éxperience with reading and
grammar directle ke situations. It advocated teaching
student's Speakznas an al? in the improvement of an individual
isolation., It g a?d writing, rather than as grammar in
advocatiné " wig:vja;Tp:t“S to th? free reading movement by
nogliterary as well a:e1§t2§a§;a;;:g experiences, with
an j
the :?i3Z?E:Z :?Or?tfaCtual knowledge and familiarity with
the English _riterary types., 1Its recommendations for
8lish curriculum were bolder than those of the Hosic

Re t, %
angor » in that they departed further from traditional forms
came closer to the lives of students

In the sixties,
establish priorities,
teachers, and to creat
programs which balance
discussion topics that
and others were Present
differences made by inst
the humanities and of re
advantages of interdisci
comings of the tradition
like ones prepared by th

the English curriculum was reassessed to
to specify the task of the Emglish

e effective sequential, integrated
content and skills, Even now

are widespread among English teachers
in the sixties: the real or imagined
ructional innovations; the place of
ading in a technological age; the
Plinary units; the alleged short-
achurriculum. Contrary to reports

] e Hosic Committe issi

of 100, the traditional English curriculsmaggstz:ifimgz:zzzg

in the sixties of failin
) g to deal di i ion-
ship between education and life rReRiy it Ehe xelaS g

Great i i : ’
consideration in this decade was also given to

i 1.Ching of language, literature and
Nation-wi : p plication in actual programs.
insiggt:lgztgli;2581gns focused on the importance of linguistic
HERE Lo bhe contenga ure of la?guage and of language develop-
language and 1lan and 10rganization of instruction in
teaching of com gu§g? skills., Changes in the concepts and
tial programs bzzzstlon were viewed with emphasis on sequen-
which concentrate f?n Psychological patterns of organization
and secondly the’ hlrstf on th? composing process itself,
expressing iéeas rNetorlcal Principles of organizing and
literature were a o7 concepts and teaching models in
and expanding 1i rgued, especially those which stressed rich
P Ing literary experiences as central to educating

the imagination of th
reading habits. € student and to developing lifelong

12

1

What does articulation of a secondary English curriculum
pean? It means reassessing and/or reviewing the trends and
;mplications of past curriculum patterns and their directions
to avoid going over covered grounds, and to determine how
pest to proceed now; it means reflecting the changes of the
cecondary and college English programs to try to clarify our
Position now; furthermore, it means to not just share infor-
mation about what is happening at the school levels involved
and about what is happening .in individual schools within
each level, but it also means reaching a consensus about
certain aspects of the English curriculum, Articulation
nust not merely include and mean an awareness of those reform
movements that characterized the forties, fifties and sixties,
put it must also deal with their failures to place English
as a school subject and to place the English curriculum in
the right perspective.

THE FUTURE

"A central concern for those engaged in secondary English
programs and curriculum development" writes Edmund Farrell,
"is to help the English teacher anticipate educational change
and encourage his participation in and contributions to the
direction of that change during his professional career."
When the English Association of Greater Milwaukee sponsored
one of the two prototypic articulation conferences in 1973,
the Conference Planning Committee unanimously agreed that
some concentration on the future of the English curriculum
was essential to any discussion of present trends and
implications. What articulation of an English curriculum
means bears greatly on the future of that curriculum and how
knowledgeable English teachers are of future trends and
implications. Let me, therefore, present data which should
bring more closely into focus the meaning of articulation
of an English curriculum,

Once again I call on Farrell and his =xtraordinarily
detailed and informative book Deciding the Future for
presenting this data. However, let me point out as does
Farrell that the generalizations to follow pertain first of
all to "effects upon 20%, not 100%,0f the educational
programs or student population of the secomndary schools;
second, they are drawn from the forecasts of one panel, not
all panels; and third, they derive their support from
speculations that received 407 or higher probability of
being implemented between 1975 and 1999."

Generalization 1:
flexible, its objectives and means of evaluation more
clearly defined, and its emphasis more upon process than

13

The English curriculum will be more



upon content,

d
ef;;igpﬁ?nt of ungraded Programs in English: the
r andaléonfof English as a mandatory subject in grad
o Smali g:r examgli; team teaching which involves b
-group an arge=-group instructi
| E cti
example; the existence of independent readgzé :: ZHOther

scheduled elective: i
e i1ve; and the flexible scheduling of

B i i .
ehavioral objectives for English and techniques

to evaluate accordi j i
deveroeas, ing to those objectives will be

Increasingly during the next thirt

will place emphasis on students' o5 marods

learning methods of

3 "
Zgéegzesh to "process-oriented" programs, And bcogﬁent-
€ century, we wil . y y the
than found now betye > find a closer relationship

en theory based i
chan ; upon educat
arch and actual Practice in the English clazzﬁzim

Generalization 2 S
era : tudents will have
Sggirgznlﬁiestfor individualized instructio:ume;EZ;
! able to individuali i g
ey Ehrotss brogtay 1ze their learning of basic

Programs; they will be able to develop skills in

learning centers which permit various kiggzyo¥ill oty

{ndive . ; :
ividualized instruction; and they will increasingl
y

receive tutorial instr i
uction i i
more capable students, VRl e e

Generalization 3:

affective ang cognitive S g il s

modes of learning will diminish,

E . s
nglish as a school subject will be stressed as an

lnStIUHleIlt f()I clarlfylng personal and Soclal EXpeIlences

. Language stud i
broadened in the curriculum and studegt‘s\”'.11 o

- tgazeﬁ on the responses Farrell received
a Greater attention will be given i

curriculum to aspects of language or linguistics not
widely taught now--the nature and history of language,
dialects, semantics, phonology, morphology, etymology
and lexicology, etc.

Generalization 5: More attention will be paid to
processes underlying written and oral composition.

These generalizations as well as others detailed in
Farrel's book do stimulate concern and have far-reaching
implications. Farrell points out, however, that the "fore-
casts are limited in that they fail to show which of these
developments as well as which of the developments anticipated
by participants on panels other than English may have the
most pronounced influences on the responsibilities and
behavior of a secondary teacher of English."

We are told in The Nature of the Curriculum for the
Eighties -and Onwards by the Centre for Educational Research
and Innovation, that in the next decade '"More studeuts will
stay longer at school, consequently students will form a
larger proportion of the population., Simultaneously the
rate of social change will accelerate; mass media will become
more influential; new patterns of authority will emerge and
leisure time will be extended as the length of the work day

recedes,

"The school cannot remain aloof from these developments.,
Teachers, individually and through their professional
organizations, will wish to redefine their role in face of
these external pressures and will themselves be affected by
social changes, The students, who are maturing earlier, will
wish to participate more in decision making.'" Certainly as
English educators we cannot afford to disregard the overall
developments of these effects upon the English curriculum.

' These high probabilities remind us that ''The times they

. are a changing.' Change like time is neutral. You have to

' do something with it before it can work, says Samuel G. Sava,
Executive Director of the Institute for Development of
Educational-Activities. And through very serious and thought-
ful articulation about what we are about and what the English
curriculum is/ should be about, we respond to the need for

doing something.

We are told that human knowledge doubles every ten years
or less, and that in many areas of this world every forty

years.,

{ We are reminced that twe
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And i i
our median 1ife Span will approach 80 and beyond

M .
reemphzgfzzgtifeade_Put it this way a decade ago and
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pe incidental, opinionated, overly simplified or lacking in
2 panoramic view of secondary education.

Several major developments of the past and projections
of the future have been presented in an effort to deduce
the meaning of articulation of a secondary English curriculum,
The approach, however, is incomplete without a concentration

on the present,

HE PRESENT

Pty

Of today, I can safely contend that articulation must
bear upon the needs of the individual students and the
demands and needs of the society. Great concern must be
given to the changing roles of the family, International
tensions and the present wars in other lands of our world
will ‘need to be present in our thinking because they are
reflected in the anxieties of our students, particularly those
at the college level. Personal conflicts, interracial and
intercultural misunderstandings, the uncertainties of employ=-
ment. opportunities after graduation and the present high rate
of unemployment complicate the lives of students and require
of us all the expertise we can bring to our classrooms, We
must therefore articulate how the English curriculum can help
us deal with these concerns and reach some consensus.

Several questions can be raised at this time to help
shape the meaning of articulation of an English curriculum;
and hopefully these are questions which can be articulated:

Literature

1. Is the study of literature planned to provide opportunities
for the student's development of greater insight into the
human experience not only to better understand himself
and his contemporaries but to connect with the universality

of man?
2. Do we want a sequential balance in the programs of

various literary types=--the novel, short story, poetry,
drama, essay, biography, and other nonfiction?

3. To what extent should film making be included in the
curriculum as one form of literary communication?

4, Can consensus about several important present and future
aspects of the literature component of the curriculum be

reached?

17



Reading

1, How can the reading program be closely correlated with
literature, composition and language?

2. What reading skill priorities must the English curriculy,
make towards attending to the needs of all students?

Writing
1. 1If we accept or go along with good writing as that which
helps us to know ourselves--our experiences, our wants,
our needs, our hopes, our fears--and to make ourselves
known to others and to know them, what should the

priorities be in developing writing competencies in the
English curriculum?

Language

1, James E, Miller, Jr., past President of NCTE, in his new

book Word, Self and Reality, emphasizes the importance of

language as a means of self-exploration and self-discovery,

He says that '"the task of diving deep within oneself and
finding what really lurks there is not an easy nor
comfortable one, but it can be important, even definitive
in the discovering of self., Sorting through and coming
to terms with it is the job of a lifetime. And it is
finally a job for language-=-the language of introspection,
perhaps, but written language, too, in which the flow of
inchoate feelings can be arrested, clearly delineated
and examined; and the sorting through can proceed in

some kind of orderly fashion." Given this definition,
what are its implications for dealing with communication
in the English classroom, and what consensus can be

reached in viewing language as a self-actualizing and
humanizing activity?

Articulation of an English curriculum means settling some
long overdue arguments about various aspects that make up the
subject we call English, It means raising questions that
perhaps cannot be answered today or the mnext or the next; it
means asking questions that may lead to overall general
consensus of who and what we are about and are to become. It
means synthesizing those things we do in the classroom in
helping students, weighing those things against our back-
grounds and acquired knowledge and awareness of the future,

then coming up with a pretty good sound explanation about
some aspect of the curriculum.
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These Books on Our Shelves:
Minnesota Prose Writers

ByJ.RUTHSTENERSON
Bemidji State College

One of the first re
quests I faced when I came t
3 3 s O

g;e;?nt teachlyg position was that I prepare to teach :Y
o innesota Literature. Not being a native of the stat:ourse
s tszgted tg"ask the same question tossed at me this su;ml
Moy i eRa?y. But of course, There were Sinclair Lewi %
Easte;né olvaag, (I Fhough of F. Scott Fitzgerald as ans-~
pas inexr, ?nd hgd no idea he had ever lived in Minnesota )

perienced and untenured tea y

i : chers know how t

E?ya gfrti;niy; in the same breath, That was the ng%ﬁi?nand

euth-like search which ar :
o Lice garnered a name here, a ti
toezsé zojstilitin afnewspaper and an unknown book: alllzéged

€ttle of regional literat
ol ure and allowed to sj
Min;eg;::swléter, after Fepeated visits to Carmen Nelson iif:erﬂ
A poeota ;}te;§;lthe Minnesota Centennial Literature Group'ards
1o-Bibliography: Minnesot b
s 1 '3 a_Authors; the secti
Lo Aftss?:r;?gnln Ehe state's centennial volum;, The Hisig: bzf
i ¢€sota, and a good deal of i

I am confident that the answer to SleUthlng g my tead
yeés. By now, I have read several o deflnltely

readiz;ild ;;aionstexist for inclusion of such literature in ocur
. reatment in this article will b imi
. ) e limited to
gave Ny iﬁ;gfséorgang $f gur writers, both fiction and non-fiction
S helped to clarify our identj i ’
. t ity as Minneso
A S bl?ent§nnlal celebrations, we realize that g
i s Z nation 1s a composite of what fifty states are
o v bazé ) s ? state in which the history of the white
early as far as in th i i
. ack e ; € orginal colonies
z égsfea\s;gnlflcant role in the development of the na;igﬁ :ave
ol .in t present we talk about the individualization of °
oo f ) our schools a good deal, Minnesota prose writers
el rlety.oflaPproaches and subjects that can be used
Yy appeal to individual readers and age levels =N

search for sociologi i i

or o : ; gical, histo

o tsgzo::loglcal reasons for including Minnesota ;ritersrlcﬁié

bo e ehwell worth reading in their own right, and rev.lardiny
acher as well as to the student. Helen Clapesattle’s ]

piography, The Doctors Mayo, may be worth reading because it
reveals, painlessly indeed, much of the history of the state

25 @ whole, of the Rochester area especially, of the development
of medicine and surgery, as well as of a famous family of doctors
snd the internationally known clinic they established., But it

is equally attractive because it is a fascinatingly interesting
pook that is hard to put down. (It is now available again in

paperback edition.)

Another satisfaction in reading Minmesota writers with any
lan or thoroughness is that one has the opportunity to watch
a written literature develop from its early beginnings in the
diaries and journals of such explorers as Cass and Schoolcraft,
through its early attempts at literary prose so often imitative
of the style of Eastern writers, to a distinctively regional
approach and then full participation in American literature,
Where else but in the development of an individual state can one
observe the entire development of a written literature?

We recognize, of course, that an oral literature which
included tales, oratory, legends, and poetry had bee. present
in this area for a much longer period of time than any written
literature., I am not attempting in this article to deal with
that as it existed in the Indian culture, That is a large subject
by itself which most of us as teachers need to know more about

than we do.

The more fully one looks at the idea of a state literature,
the more one realizes that the term needs definition. What
writers are we to include under such a term? Are Minnesota
writers those whose subject matter deals with the state? Those
who themselves live in the state, no matter what their subject
matter? What kind of limitations can we accept? Is Justice
William O. Douglas a Minnesota writer because he lived here
from birth till he was four or five years old and because one
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chapter in his My Wilderness--East of Katadin is devoted to
the Quetico-Superior through which he traveled as an adult? Or
are we speaking of a writer like O, E. Rolvaag whose whole adult
career was lived out in Mimnesota but whose trilogy was set in
South Dakota? How about Robert Penn Warren who taught at the
University for some years but whose writing make little use of
the Minnesota scene? The Centennial Literature Group included
all writers born in Minnesota who lived here at least six years
or had present residence in the state, They listed about seven
hundred writers active from 1830 to 1958.

For the purpose of this article on the prosc literature
of the state, the term Minmesota writer will be considered to
refer to someone who has spent a significant part of his life
in the state or who has used the Minnesota scenme as a basis for

his writings. An obvious limitation on what is included is the
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oblems in using Minnesota authors in the class-
books are out of print or available only in

1 have enjoyed using Martha

but mow it can Mo longer be

one of the pr
o 18 that many
gdback OF with difficulty.

%tonso"s Wild Geese, for example,
pcuTE There is no difficulty in securing

d in paperback.
%a in the Earth and Peder Victorious from Rolvaag's trilogy,
was hard to find even in

ird book, Theit Father's God,
No doubt many books by

boxes in attics oF dusted
£ school and public libraries.
be interested in helping to locate some of the
Once in a while our city library has sidewalk
e being removed from its shelves. 1 have ;

knowledge of the author of i

o Bge the article about Mi i

The Evens:?zsi :$Zgihreferreq to earlier arzlzgssﬁiztzrlters°

e, thoy ST prasORE ihc§n miss mew names and titles o

O ents: el iebei eir evidence infrequently. Tﬁeesp?ciany

of Minnesota literatuiea cgﬁgigginiivelaccount reed evalu;ii;z

S ) . owledge o

e pzzzgés?zito?e g?rngred here andgtheietzzdtgzaé SUbjech

o8 ome B poeecsmin 8 : frame of reference into which tzpendent

o i findig c%al satisfaction, once the inte "

Kl e Bobaae o el g in the stores and the review o
sig's Zen and the Art of Motorcvclestggis

€nance

il a recent reprinting.
thors are tucked away in

ota au

ginnes
nally on the shelves ©

& .

occaslo
ﬂudents may
ow-rare books.

or Sigurd Olson's Open Horizons
already on o rizons and adding them ~-CNance
to glazing 03;32?252i_2:eives' But that iethod ;:ytﬁingo%lectiOR ales of books that ar 2 ) .
collection o completely missin itself |gund at them several otherwise unavailable books by Minnesota
) ng a gem from the biters--for 1o more than ten cents each. Perhaps if we directed
In any literat ) fore requests for unavailable works to their publishers, some
and that which is uziiezheie is that which is local (regio pght be reprinted for us.
a lesser variety; OthersS?"d ?ome lock upon the region§1 Zal) . ‘o pd
of its physical nearness t;nth;; esgecially Inkeresbing beczus i Minnesota Fictlom: Adult
unive " . ot . e g
can s:i?if;rﬁigrssent in Minnesota's Prozzewziizzn:% sad) g Those who like generalizations point to sinclair Lewis, F.
subject matter aswn preferences, He can find mucﬁ ; Fhe rgader gcott Fitzgerald and O, E. Rolvaag as the state's most important
when one looks at :ﬁll- Much of the best of what isarler S fiction writers. Most, though not all, of their works are
physical setting Mi e past century, grows out of the iﬁéllable, svailable in paperback oT inexpensive editions. The writings
and out of the Eth nnesota enjoys--the lakes and wood ad o of all of them escape from the regional into the universal:
possess. One ho mic variety and heritage Minnesota S countiyg Main Street and Zenith are not to be found only in Minnesotaj
heritages beforep:; there will be more capturing of 2; ™ rl?hly the jazz age as Fitzgerald portrayed it was likely less in
the scene. Rolvaa ose who remember them first-hand hae ethof evidence in Minnesota than in more urbanized parts of the countrys;
the Scandinavian iié_Martha Ostenso, and others have ve left Rolvaag's pioneer immigrants existed wherever non-English
are the equivalent igrant experience in their fictiocaught speaking immigrants and their children knew the loneliness and
Ttalian, Slevanisn stories of the Minnesotans of Finn?.h Where ' culture shock of a new land. In years of using Giants 1n the
sty sai hiatosy WouidIrlSh extraction? The bicentennili : farth, I have found it a book students respond to as co@pelllng
keeping alive in m be profitable indeed if it led ta stress and authentic. One Sauk Center resident contemporary with Lewls
of the many ethni emorable form for tomorrow th ;O Fhe who latet taught at Teachers' College, Columbia--Henry Johnson--
y ethnic groups here. e seminal cultures |did not find Main Street authentic, and wrote 2 book called {
A teacher wishing to includ ' The Other gide of Main Street to present an alternate view. {
well " include Minnes v L.
majOrazE;te Zﬂiﬁg do I find out what is Zigiiaﬁiiiﬁ Wﬁltlngs may These three movelists stand out, but they are far from the
available for theri other than the big three?" "ﬁhat §h° are the only ones. As Rolvaag presented the immigrants who homesteaded .
incomplete, sourc ?vel at Which I teach?" One val bloOks a5 | the South Dakota prairies, sO Herbert Krause depic?ed the :
of the\MCTé Atte ls.the literary map published unza e, though frontier farmer in western Minnesota. CGrimly reallsFic in their
map is an iévitinracFlvely designed on durable heav er the auspices  handling of the frontier experience, Wind without Ralll, The '
nominal cost. A 5 Vlsual_ald for any‘school room aydpaper, the | Thresher, and The Oxcart Trail give a vivid picture of the
by Carmen Nefson E?Od addition to a school librar nd comes at a " human cost his characters paid for their land. ﬂar?ha.Ostenso
Denison and Com ichards entitled Minnesota Writz 1s the bogl | ip Wild Geese drew from the lives of the Icelandic jmmigrants
inelades hex OWﬁagyf In?, of Minneapolis). Mrs RFsh(T' S. . who farmed in the northern Red River Valley, their settlements“
biographical sket rief introduction to each autAOrlc ards | reaching morth to Winnipeg. Like Rolvaag's Per Hansa, Ostenso's
publications ;hCh by each author, and a listin ’fan B . . Caleb Gare is the 1and-starved farmer from nortiern Europe
valuable COn;ent ¢ book néeds up-dating, but the%eo! the author's intoxicated with the abundant acres of the new countrye. Ostenso
put this book « Mrs. Richards has done pati #s much wrote other novels about the Red River valley--for example,
odls topethan, patient research to | 0 River, Remember! (Her husband, Douglas pirkin, was also a
\ writer.) Cornelia Cannon in Red Rust drew ¢rom the Swedish
r central character, Matts

22 . experience jn central Minnesota. He
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Swenso
owe wo:id?orﬁz EZ pzod?c? a rust-free strain of wheat i
Low dorld. novelssbra1?1ng too far to include as Minnen o
gt g dy Wilhelm Moberg, the Swedish writes?ta
dato a Good L cro?x ghe Last Letter Home? These nov 1r.

. alley near Taylor's Falls., -

Walt Y 5
days—-thee§u2 ?izgz dezlcted anther.facet of Minnesota'
is probably his bestazn the logging industry. The GrandS o
Soriie and Teaes B ; own novel. Others incluﬁzrﬁzﬁﬁzg—zgigﬁﬁ
of the state. Maren Forth,_both set in the norchgEEE;QEQ
for her editorial garit Culkin Banning is probably bett .
has novels of the gz; and non-fiction writings, but sh:r known
Mesabi. €. R. Baile ?th and Iron Range areas, especiall 3
in the iromminin y's Tﬁe.Red Mesabi gives a picture o¥ t?e
Bennbate.,  {EEm g communities, as does Phil Stong's Ir &
e s s N%r;i an Iowa writer.) Kenneth Davis'g"%gA
e -ht is set in the bog country south of~f§£§S

One of the first fiction i
ealions writers to portra i
recentl;ciiéziﬁi:dJoseph Snelling in Taleg of tzetgzriﬁilan
Fovt Seilling was . The son ?f the army commander afteresﬁ’
hos o5, they ene namgd, ye lived among the Indians and kz 3
g é rejecting both the "savage" and the "n EY
ST e Indgznfé More rece?tly, Gerald Vizenor has eg'te
s ol L haown tales'ln his Anishinabe Adisokan lTed
ot Lthe SkE. e s a%so written the non-fiction The EL -
Bernard Ederer, whozz giiZEICEzlgeal e e e .
ol il e e was an objecti i
ey onaiiiiznzltv1ew of the Sioux Massacri as Zﬁ EﬁrieCtlve
ettlers, He portrays vividly the frugtzzzgzg

and desper t 4
ation felt b the Indlan.s in the face Of the Wlthholdl
ng

of their food su
pply and the trifli ;
A contempor . rifling with treat
(Feike Fp.kary writer to portray the Indian i Fy agr?ements.
(Feik ldel el o B ol s s Frederick Manfred
Gordog P:?kzogi,aTge ShOkecherry Tree, and Lord Grizzly
. ontemporary noveli T v
experi ; . ist who
ang Th:nﬁ: effe;tlvely in such books as A ChZiz:estf the blagl
arning Tree. Like Manfred, he is also Z Weipons
poet.

Fort Snelling i own
g is the setting f b kn
vele ot g for one of the -
nov: Maud Hart Lovelace., In Early CandlelighiStshe tell
I ’ s

the story of
y the early days of the fort as a military and tradi
ing

post., The Mankato area i

her husband a is the setting for a novel

it el e cﬁazzizzrgozelace, called Gentlemen frim Eig?ggdangn

re younger sons of : !

come to su . o Engllsh

beans--witﬁpgsthEElr urbane, fox-hunting way of %:?Zrz Gl A

atsd ‘the. i et for beans available. The rusti y growing
grants about them fare considerably bets:tlc rankesy

er.

Darragh Aldrlch oW ight ll()Vel ])ut
S Glrl Goin N g
12 here is a Sl
it glVeS a flCtlonal portrayal from depreSS:Lon dayS Of the yOuﬂ.
g
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ath to feed in

Other novels by him include

t home because their leaving would mean one less

impoverished families, and who rode the boxcars

ople who lef |
d search for survival. These youth were a 1

but few writers have used their story.

riter well known beyond Minnesota
o has moved to ireland. Mostly
lic church and clergy,

A contemporary fiction w
yndaries is J. F. Powers, wh

0ncerned with portrayal of the Catho
s short storles are usually set in central Minnesota. Stories

ach as ''The Forks" and "The Valian Woman'' are often anthologized,
qd the novel Morte D'Urban is easily findable.

Classification of Pirsig's Zen and the Art of Motorcycle
on may be open to challenge, but certainly
ve as a vehicle for his

1 devices and narrati
the nature of reality,

ings of such issues as

The title is well chosen, but readers
torcycles may find this

d college level readers

intenance as ficti
e has used fictiona
milosophical ponder
omanticism and realism.
sho are interested in neither zen nor mo
pook rewarding. Advanced high school an
ould betits most likely audience.
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does mnot exhaust the list of
Many would want to include
Clifford Simak's science fiction
Mabel Seeley's mystery novels,

The mention of these authors
from Minnesota.
tire and comedy,

Ring around the Sum, for example),
the short stories of Meridel LeSueur (and North Star Country),

and the short stories and novels of Frances and Dorothea Malm.
[gnatius'Donnelly's polemical and futurist novels, such as
‘stlantisy set up utopian OT anti-utopian societies which bring
sut perceptive commentary on our own times. Those who include
saul Bellow as 2 Minnesota writer because of the time he lived
in the state bring in a major writer who ranks high among

contemporary American novelists.

fiction writers
Jax Shulman's sa

f the fiction of the state would be complete

the tall tales of Paul Bunyan. These tales
her states of the forested border country,
part of our literature than of that of
But some of tales mo doubt
ta logging camps.

' No account O
yithout mention of
Lare shared with ot
so they are hardly more
| Michigan, Maine, OY Washington.
crew tall’in the crisp air of Minneso

Juvenile and Adolescent

{il. Minnesota Writing:

! 1 am hesitant to begin a list of authors in this category
since there are many, and these levels of fiction are mot my

| familiar preserve. There are, L am afraid, new writers of whom

' 1 am quite unaware. One writer already mentioneld will be easily

recognized in this field--Maud Hart Lovelace, with her Betsy-

| Tacy stories. Betsy grows from childhood to young womanhood
| in those stories, which have delighted thousands of readers for
-Idecades now. Even more popular, if we consider their contemporary

renaissance, are the stories of Laura Ingalls Wilder. The

| Wilders lived in Minnesota long enough for the state to be the
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;ettlng for On the Banks of Plum Creek, but several states woul
ave an equal claim to Mrs. Wilder, since other books of her ;
series were set in Wisconsin and the Dakotas.

) Caddie Voodlawn, a Newberry Award winner, comes from a
¥§;E:r gho %1ve§ for some years in Minnesota, Carol Ryrie Brink
o Mi?T.s of children-grown-adult can still visualize the pages'
of Mo ;Z:sagEOCZt; e:d othgr ??oks by Wanda Gag, whose sister

‘writer and illustrator of juvenile ficti
?anda Geg also translated and illustrated ne% editionslg§1¥2ie
rom Grimm, More Tales from Grimm, and Snow White and the Se -
Dwarfs. Annette Turngren, Ethel Brill, and Emma Lillian B =
are also authors of books for juvenile readers. s

Among the books by state authors wri

are Swiftweter and The Runner by Paul andtjzzefxzn?iiiisiﬁgzs
;gzt game is Howard Allison Sturzel), Each new copy of Fiddle-
zoot ozzeih%Tdthe'Noth Woods by Philip Jordan kept disappearing
e gaveluprﬁgpz i;b;iiz‘at ?imigji State with such dispatch
t ing i ut thi i
introduced to the forest and 5ildiife by aswi::ergfwgzgzm:gys
would naturally attract youngsters. Other books which suggest
their at-homeness in Minnesota by their titles include Wiﬁ%
g;F:age by Carol ?rink, Honk, . the Moose {set on the‘Range).Er
Co;foitong%hand Winter on the Johnny Smoker by Mildred Hoﬁgh{on
e i le Johnny'Smoker, a'houseboat on the Mississippi
n th’ s also used 1? Comfort's Treasure on the Johnny Smoker

ythe Records Warmer's The Little Dark House is a delightful i
por?rayal of ice-fishing, and her The Tiger Is at Como % E
obviously has a Minnesota setting. =

While A@rien?e Stoutenberg and Laura Nelson Baker each
:zzﬁe books 1nd1v1duelly, they collaborated on biographies
sue as Dear, Dear Livy (about Mrs. Samuel Clemens), and Beloved
bgoiZIZE (:bout Cirl Linnaeus). Stoutenberg has also written
out anima i i
e el s, as has Helen Hoover in her Animals at

and ghise are certainly not all of Minnesota's writers of juvenil
adolescent books. Your students may be able to search
others and add them to your list or map. e
III. Non-Fiction: Personal Experience Writing
A Some o? the writing mest rich in human interest in Minnesota
: erature is to be found in the genres of biography, auto-
biography, and that kind of personal experience narr;tive that
relaFes so closely to them. This is especially true where the
stories told deal with the Minnesota scene, though we should
surely recognize that Minnesota has had its share of biographers
who have ranged widely in their choice of famous subject§ .
Marchette Chute, one of three sisters who are all writers.(Joy
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land Mary are the others), has written fine biographies of such
jiterary giants as Shakespeare, Ben Jonson, and Chaucer. Oscar
fpirkins wrote studies of Jane Austen and Ralph Waldo Emerson.
Arthur Mizener lived in Minnesota at the time of his writing of
his famous biography of F. Scott Fitzgerald, The Far Side of

‘paradise.
jparaclse

‘ Paul de Kruif, while not a Minnesota writer, wrote an
linteresting biography of the Merritt brothers, so important to
lthe discovery and development of iron mining in Minnesota, in
his Seven Iron Men. Steward Holbrook's James J. Hill, a Great
'Life in Brief is ome of several biographies written of the rail-
'Toad magnate who made his home in Minnesota. I have already
‘written of Helen Clapesattle's The Doctors Mayo as an illumination
of the Minnesota scene. (Most readers would probably prefer the

| abridged edition.)

Much of the biographical writing is tied to the immigrant

packground of the state and to its early settlement--for example,
' once upon a Lake by Thelma Jones, L Wanted to See by Borghild
'Dahl, Letters of Longing by Frida Nilsen, and The Third Life

of Per Smevik by Rolvaag (supposedly a novel but in reality

'very close to his own experiences). No doubt many such writings
exist, still in handwriting or privately published, unknown
outside of the families whose stories are told, preserving the
letters and accounts of those who came from many lands to Minn-
esota. For many years at Bemidji State College it was a
traditional Freshman English assignment to write a paper research-
ing the story of an older member of one's family, most often a
grandparent. Thinking back now on many of the interesting
' stories unearthed, I hope some of those papers were saved as

part of family history.
!

Also bringing out a part of early Minnesota life is the
writing of Dr. Charles Fastman, a Sioux medical doctor, author
' of such books. as The Soul of the Indian and Indian Bovhood.
There are so many writings to tell us how the white man felt
and thought as he came to this area, but far fewer to make us
. feel the bewilderment and frustration of the Indian whose way
1 of 1ife and culture were attacked or disregarded.

The adventures described in many of the personal experience
writings could make interesting reading for today's students.
Decades have passed since Charles Lindbergh told the story of
his transatlantic flight in The Spirit of St. Louis (other books
include We and Of Flivht and Life), but the story still has its
thrills. Eric Sevareid's Canoeing with the Cree, a youthful
account of his canoe trip from the source of the Red River to
York Factory on Hudson Bay, was recently reprinted by the
Minnesota Historical Society. He and his companion, Walter Port
of Bemidji, were seventeen and nineteen at the time of their
Readers who like outdoor adventure can go on to more of
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it in Sigurd ¢
g Olson's The Lonely Land, also set in Canada.

State newspapers, especially those in the Twin Cities,

Sigurd Olson and Eri
ric Sevarei 4 %
reid have other writings that nave brought to Minnesotans the essays of such writers as
Stream, and Prairie is a delightful

fit the genre of i ;
his youth and ear?;tgzzziriﬁhyéu SeV?feld te%ls the story of james Gray, whose Pine,
newspapers in Not So Wild a Diea;nal;ig Worklng for Minneapolis]knd perceptive interpretation of the state and its people;
Sigurd Olson gives us the stor o% hi in Open Horizoms carl Towan, with books such as The Pitiful and the Proud and
to the Quetico-Superior area hz lov is youth and his coming south of Freedom (his autobiography), and John Sherman, whose
es. ‘qunday Best compiles many of the best of his short columns,
dels of lively writing.

‘hoth serious and entertaining, mo
lumnists whose offerings attract many readers

The connecti P
is often a Closzlgge?etYie?Sniﬁure writing and autobiography contemporary co
student of natie thes nakes hi: ﬁ?rzonal e¥p§rienCe of the include Dr. James Shannon and Robert T. Smith. Harrison
Sigurd Olson's The Sinzing,Wildernln ?f writing alive for us,  salisbury began his career with the Twin City press, as did ‘
excellence of that. As in his Li iss-ls th? illustration par Eric Sevareid. Dated by their political nature but evidence
North, individual chapters are co; inlng.P°1nt and Runes of the of other Minnesotans turning to the essay for expression are
together by the book title, the plete in themselves, bound | Hubert Humphrey's The Cause is Mankind and Eugene McCarthy's
’ seasons, and Olson's love and !A L.iberal Answer to the Conservative Challenge and Frontiers

concern for the count i
sl e t;y he writes of. Students can observe a \in American Democracy
s e importance of careful observation to F 1 '

the success of writing.
s listed as literature

ot all aware how
h the writings of

Literary criticism is not alway
jtself, but English teachers are perhaps T
has added in that field wit

Three of ' .
wildlife artht?lézznziZOE:: i:e illustrated by the noted ' much Minnesota
several enjoyable nature books_ggzz;ewzose wife Florence wrote scholars such as Oscar Firkins, Joseph Warren Beach, Alan Tate,
ountry and: Snowshoe 'William Van 0'ConnoT, Leonard Unger, Marchette Chute, and many
ciated with the University of Minnesota.

Country i
SuPZE;o; bo;h set in the Gunflint Trail area of the Queti
Wilderne;s werllast work, Francis Lee Jagues: Artist oflig-
orlid, has dozens of his paintings and etchings :
s

well as e
xcerpts from the best of her own books. lso full of details? Inevi
Jthat should have been included which are no
who will consider that some ©

others, most often asso

Where does one begin and end in one article with a subject
tably there are authors and works
t mentioned here;
f what has been

Many readers .
urbanized society zﬁ :gzkon?iigtlni people's retreat from ‘there are readers
with Louise Dickinson Rich's We ; °k the woodlands are familiar  mentioned is insignificant in terms of "real" literature.
has her counterpart in Helen Hoo ook o the Woods. Minnesota | Whole areas of writing which take fully as much creativity and
Woods, The Gift of the Deer andvgi, with her A Place in the ability as those included have not been dealt with at all.
her best work. The escape %rom th = POng_ShadOWEd Forest, ‘For example, books published by church publishing houses in the
fo? many recent Canadian and AlaSk: C;ty has been the basis | state have given to the readers of the state books which include
writer to deal with nature is Rich nd °°k§ as well., Another all genres of literature and which have had circulations as
talk with the Birds. He is also t;r Davids, author of How to wide as many of those included in the article. The name
The Man Who Moved a Mountain e author of a fine biography, . Youngdahl is as well known in the publications world of the
d | state as those of many professional full-time writers.
IV, Other Non-Fiction i )
There have been and are many serious authors who have by
define the identity, setting and way

their writings helped to

History is often n i 5
ot included as literature, but some well- | of life of Minnesotans.
ficant not only 1

em have in the process dealt

Many of th
n Minnesota but also in the

written history m

~ ature. The dinizZ Zﬁgejzﬁzﬁa§§ t?e characteristics of liter- with what is signi

explorers, for instance, make faso- some of Ml?nesota's early | Upper Midwest as a whole. Many have raised issues and created

Whipple Warren, himself,Ojibwe wzlzatlng r?adlng, William images that are truly universal in interest and scope. Surely
Nation, recently reprinted. Tﬁeodgr: ETE Hotory of the Ojibway | there is something for everyone available from Minnesota authors,
M}nneSOta is ponderously thorough for thegen s history of something that teachers may find relevant and helpful in bringing
his essays about the Minnesota scene e ordinary reader, but their students to see that literature is not only that which
Grace Lee Nute preserves the stor Ofazione would find worthwhile. depicts the lomng ago and far away, but that which offers a
our early history with books suchyas TheevgtiorfUl ngage:rs in ‘ constant'interpretation and imaging of the iife and world about

e Yoyageur. and The { us.

Vovageur's Highway. ]
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A Day in the Life of a Student
Teacher Supervisor

By ROBERT S. GRIFFIN
. The University of Vermon, Burlington

Rec

I visbted » Winacastn bigh achool to phastve & ouient Sl
) h o observe a student
:;2; :ﬁgzrii::d :een work%ng. .She had been assigned a ETZ::fr
S ar y the university and he in turn had assigned
e e e e e e
that these were students "just igngZsizgu?ed 5 oy
ha t in a job when t
iccoggznzftzczgzl, yzu know, they aren't interested in co?iz e,
Acoerding te stu'ent teacher. In most ways the experieni’
ol mozt si a‘Eyplcal one f?r me. In another way, howevere
it was most gz; icant. The incident I will describe and m ]
T me’Wﬁcat;?;sizﬁdzﬁzcﬁe?cher following it were stimz
S or me resulted in

gzglsgidzgiu%ht and qlscussion. I talked with the 2t§§22§s
el theeachef involved and with colleagues as I worked
to asses educaﬁsanlﬁg that these kinds of experiences had for
ey : r of teachers. This paper, then, is an attempt
" t:p ate the outcomes of my consideration of som g

e teacher training process. i

gOingTzirgzth obsirved the student teacher, the class was
gh a culminating activity in i
technical writing. Th H sleioadigi A
: . e class of thirty had b ivi i
six groups and given a week to devi .
i evise and construct
tisement for any product of i i ey
t their choice The unit h
. ad
zﬁgzzigszdaESZOigh.a one-hour talk by the student teachegezz
rtising techniques and had th i
groups putting the ads together wi Lo
' with construction paper
. an
E;:tgziisf:om ngaﬁlnes. The completed ads were tgcﬁed onio
round the room, The day I came isi
. . . . y to
activity was to criticize each of the six ads e

o meAziihwzlgiicintodt?e ;laﬁs ?he student teacher whispered
rne 00 We've had some t
- the ads had a sexual cont e R o e
ent. She pointed t
wall, an ad about the size e T
of a large wall calendar. A
. ° -
top was printed GET AHOLD OF THINGS and at the bottom BUYtIAl.e

I wish to acknowledge the contribution of Larry Olds, my
?

colleague at the Univ i i
ersity of Minnesot i i
analyses presented in this paper. o Mimeggalls Sl

oMITH BRAND PLIARS. It was clear that something had been
stapled to the ad between the two printed phrases but had been
removed.
"What'd they have up there?"’ 1 asked.
"p picture of a girl in a bikini."
Oh, I got it. Get ahold of things;
your attention with the sexual connotation; then the new mean-
ing as you read on to note the pitch to buy the pliars. Not
pad, 1 ‘thought--maybe a bit sexist, but it seemed to me that
the students had put some thought into the work and in fact had
created something not different from much commercial advertising.
put the picture had been removed by the student teacher after
a conference with the classroom SUPervisor, who thought the
inclusion of the picture made the ad pornographic.

then the girl captures

The class began to evaluate each ad in turn. As each was
discussed there was much bickering among students and a harsh
adversarial climate prevailed amid a barrage of accusations
and defenses: "1 can't make any sense of that ad your group
did." "It's better than that thing your group did. You didn't
even use any pictures." And so on. ~The student teacher had
quite.a difficult time trying to deal with one confrontation in
particular between two students who quarreled with one another
for several minutes. The student teacher's pleas was "let's
be reasonablé and stop arguing.’ At the end of the class dis-
cussion of each ad, the student teacher gave her own two to
three minute critique, beginning with favorable comments and
ending with suggestions as to how the ad might have been more

effective.

’ The offending ad was discussed last. A student had the
censored picture on her desk. 1 saw it was a picture taken
from a Sports Tllustrated magazine of a young woman modeling

a swim suit. ''Why was the picture taken down? We got it from
the library. How come we can look at it in the library and we
" can't put it up on the wall?" asked one member of the group who
| had put the ad together. In response, the student teacher gave
a brief talk in defense of the picture's removal. It was

- offensive to community standards she told them. You just can't
' do anything you want in schoolj you have to think of the

reaction to the ad from people in town.

The classroom supervisor who had been sitting in the back
of the room began to talk bruskly; all eyes turned to him. He
spoke for perhaps five minutes. The thrust of Lis comments was
that "you are always going to have somebody over you." Life is
a matter of doing what those in charge require of you: "That's
the way democracy wWOTrks. Isn't that right?" he demanded. Many
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students nodded in what I took to be sincerity
to‘remember where you are. This town just won:t put up wit
;E;s;tug:n%ote: letter from a school board member about thi: 4
cher waved the letter aloft, "He did say he'd
télk to you about it, though," she told the students The 2
tion, Fo me at least, was that the letter condemned éhe d. &
;upe;v1sor t?en announced a film "on the telephone compaiy; tThe
Tﬁesszﬁ 32212§et2§ 2§::ect;si Teet%ng gnd dismissed the clas:
public relations and employe: rZirg;i;:;:ugzip:Ze:?duStry "o

"You've got

" L} 1
How'd I do?," the student teacher asked me at our confere
ne

which followed the class Ia
. sked her to tell me on. what

g?gtidkme to comment. ‘”You know, did I look nervous up th:::7

i eep the dlS?USSIOn going all right? Were my evaluatio.
2eaChe 3ds Pi?cegﬁlve, do you think? Was this a good way to -

ad writing? We spoke for quite a time
We spo about th

matters, and the "discipline problem" of the arguing siiSents

=] E ésked"her f%nally about the "censorship issue," as I
giwne f;t. Oh, I'm not sure I would have taken that picture
off the wall. But what can I do, it's Mr. 's class,”

introgzczgnt1¥ted to talk, discussing a number of topics I

o e . 1 se?med Fo me that there were many crucial aspects
s learning situation that the student teacher seemed not

to take into account in her concerns or analyses. At least Zhey

were crucial to me; they were thi
il ey 3 y ings I though about and

CIaSSZZOEeW;E Zas apgarent thét one function served by this
G sorting f?ncFlon; students were being socialized
; or 1n?te status within society. The lecture on situa
tions always involving "someone over you who you have to ob "
was a clear lesson in deference to-authority and hiera oh? e{
control. The 'someone over you" in this case was the :zhlci
board: In case the point was missed by these students tgo
were informed that "that's the way democracy works." A -
bit of political socialization into "object" statu; for 222:e

students, objects acted
upon rather than "subj " i
transform their circumstances. lecte” ackiiEg

In most every way in that

classroom for that hour, the
iﬁUdent? had been basically acted upon. The two teachérs chose
: etacliv1ty, convened the class, determined the topics and
cggt:zllzg Eh; paci? st?od while the students remained seated,

nformation (I later learned that th
, e letter from th

school board member had not condemned or prohibited the & ‘
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The impli(‘.if

mibition of the ad), were the locus of evaluation, and

,termined the direction of student activity. The students

.re, and from what I could tell from reviewing the curriculum

r the year essentially had been, passive recipients of the

stions of the teachers, acting not from any careful consideration
their own purposes but instead at the bidding of those teachers.
gonth after this incident I asked four of these students

jether they had read the letter from the school board member.

0. Had he visited class? "No.'" "Why not?" I asked. A
nfused look was the reply. "Are you going to try to do

yything about the picture being taken down." ''We ought to,

t we couldn't get anything done." They didn't have control
things like that. I think they learned their lessons well.

The promotional film the next day would be a further
ssson in subordinance, in this case within a conventional
rk role. Early in the year, the students had "picked" a
ycation, became indentified with it, so to speak, for the year.
e "jobs," as the students referred to them, included secretary,
dental assistant, electrician, law enforcement,
I need not tell you which were chosen
; the boys and which by the girls. During the year the stu-
:nts gave several five minute speeches on “their'" profession,
;arned to write letters of application, were given instruction
¢ a business firm's personnel representative in good interview
‘havior and wrote out responses to mock interview questions,
racticed writing business letters and job inquiries, heard
alks from military representatives, were visited by represen-
tives of technical training schools in the area, and engaged
1 a "job for a day" experience. To me, the students were
;arning, among other things, to be 'good workers' who would
rade their diligent efforts at whatever task and toward what-
vrer purposes chosen by their employer in return for wages.
s presented to these students, work is not something chosen
» enrich one's life, as comsistent with one's purposes, as
mething created out of an analysis of one's needs and others’
ceds. Work to these students is a matter of choosing "a. job"
‘rom the options offered by the work institutions--but only
hose options consistent with-their status in society. In no
jases was a career in the professions——medical doctor, attorney,
sacher and the like--or in the arts, or in social or political”
ction chosen by these students. _None of these lessons were
xplicit--none appeared in the lesson plans presented to me
y the student teacher--but to me they were as significant as
ny of those stated in the curriculum.

tewardess,
rsing and carpentry.

All of this I saw to be taking place in an environment
hich was antithetical to the personal liberation of these
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students. There were no students in this homogeneously groy
class who saw their life in any major degree differently fr g
t?ose ?f others. There was not the healthy challenge of ‘s
diversity of perspective, of divergent purpose, which might
tend to challenge and elevate the consciousnes; of thesegst
Ther?'were no books or information concerning individuals e
menting with their lives. There were no ideas or theoriesetp
used.by students to gain a new perspective on what one could0
do with l%fe. Nothing that I could see promoted the kind of
personal introspection or social analysis which might lead ¢t
a greater understanding of .the political, economic and soci ?
context in which these students lived, These students werea
taught to communicate or provide each other with critical g
comments: I did not see the ad evaluation, for example, as
situation helping these students to learn to ’ .
of re§pectful mutual help and criticism. It was my view that
experiences such as these taught students in subtle ways to b
on guard, not to let anybody "put you down," to be wary of e eh
other, Thus, it is my conclusion that they were not challenacd
to transcent or re-make their circumstances, but rather to %5
accommodate themselves to "their place in society''--as thei
teachers had accommodated themselves. 3

€ntg

) I did not expect the student teacher to necessarily agree
with all that I thought about the functions being served bg th
classroom in which she worked. But I did expect her to haz 1
tho9ght about the role of the school in the larger social 3
political, and economic context. I would have expected tﬁat
she would have asked herself why these young people were bein
Fracked in classes such as this.. I asked the student teacherg
if she knew how the students got into the class: '"Test scores?"

Counselors?" "Volunteered?" - She did not know. Moreover sh.
had n?t tFied to find out, I thought the morality of her g
behavior in tearing down the picture and justifying its removal
even though she, as she said, would "probably not have done-it g
should have been a more important issue to her. )

I could not blame completely this student

learned what she had been "tauth" in the teachgjazgiz;tizze "
prograT. And, of course, this is not to say that the teacher
equcatlon program was solely at fault or inconsistent generall
w1th.her role as a student in the university or in schools %
earlier in her life, She herself had been basically an object
acted upon during the pre-service experiences. It had not been
a matter of her selfconscious participation in the decision as
to what manner of educator she wished to become. Competencies
were decided upon, without her mature participation, and her
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H;,;,sponsibility was to master these outcomes chosen by others.
yhile those who created these goals most certainly took her

|needs into account when devising the skills and knowledge to
pe learned, she most certainly was not engaged in an intense
effort to do so. Her task, as I believe she saw it, was to
‘pecome an "innovative'" teacher, one who effectively and

‘creatively accomplishes the objectives of the school system

i
which hires her--or as one of my colleagues has put it, one

‘who ''makes ripples and not waves."

l In this and in so many programs of which I know, emphasis
is placed on the means of schooling--particularly the techniques
of classroom instruction. She learned to draw up lesson plans,
to sequence activities, to relate to students, to lead discuss-~
Hons, to discipline students--the list could go on. She had,

operate in a climate tO be sure, been exposed to content related to the sociology

of American education and had read of several philosophical
points of view which considered the functions or purposes of

I don't think she spent much time considering just

education.
Or,

what schools do to and for individuals and the society.
really, just what we ought to.be teaching in school (I'll
‘teach my major'). It is my judgment that these concerns
remained far less salient, ‘less important, to her--and the
faculty who worked with her--than the more ''practical' concerns
of "getting up there in front and doing a good job of runming

2 class." I do not think she was intensely reflecting on the
meaning or significance of her own education in the teacher
‘training program. And I don't think she was drawing implications
from her thinking for her actions as an educator or as a person.
Her "actions' were--as were her students in that English class--
directed toward outcomes which were not chosen by her or even
explicit in any detailed way in her thinking.

With all of this, it can be seen that it is my view that
‘education programs are by and large weak for just the opposite
reasons from those posited by many critics. Pre-service courses
are at fault, not because they "aren't practical''--my experience
is that as a matter of fact they do teach many useful method-
ological and management approaches. It is that these programs
are not theoretical enough; do not allow the development and
enhacement of ideas and ideals within the context of the
student's self-conscious participation in the activities of
learning about and actually educating others.

Students are admonished against "idealism''s 'Wait till
you get in front of those students. All that stuff they teach
you in those education courses. won't do you any good here in
the trenches.'" As a matter of fact the "idealism" is often at
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the level of running an ''open' classroom or doing away with
tests, or managing discipline through humane approaches. It ig
not idealism supported by any measure of self-knowledge or well-
thought-through political, social, or economic beliefs and
values. It's not the idealism of an opposition to racism,
economic inequality, or sexism, or the idealism of the promotion
of personal freedom or democratization. It's mot the idealism
of a vision of a world that this student has chosen as an
educator to work for. It isn't an idealism supported by a self-
image of personal efficacy, or an idealism bolstered by the
desire and ability to, alone or with others, take action against
obstacles in the society and within the school itself (a power
that takes understanding, skill, and courage). Too often in

my experience teacher-training programs have pointed toward

the development of the embodiment of a role--classroom teacher,
a role that does not often imply idealism and action of the sort
I value.

The idealism of the "'latest fad" as I pajoratively refer to
it, is often shattered during the initial in-service experiences,
Particularly is it shattered among teachers who are mainly
oriented toward activity within a classroom context-~in contrast
to a focus which includes the school, professional, community
and societal content. I worry that we produce teachers who see
"a better lesson plan' as the solution to every problem, ignoring
the larger circumstances which influence their lives and the
lives of their students. Then, when it does appear that '"those
things I hoped for just aren't happening,' what is to guide
behavior but expediency, practicality, newness: ''It works."
"The kids like it." 'At least they keep quiet.'" "It's a good
way to cover the material.” "It's the latest approach."

From an analysis of the typical student experience and from
talking and working with student teachers, the student teaching
experience itself is one of accommodation rather than liberation
for student teachers. Most often the student teacher is sent
alone to the classroom supervisor. The supervisor then "plugs
in" the student teacher to the curriculm the supervisor has
developed. The student teacher is often told, "I don't care
how you cover the material, but the students have to be through
Silas Marner by March,” or some such instruction. The student
teacher then has a great deal of control over the "little
questions’ as I have called them--control over developing and
sequencing activities, giving assignments (although sometimes
not even that). But too often the student teacher does not have
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opportunity to answer the basic ques?ions of curriculm
%elopment: What? and For what? and With Whom?

The student teaching experience where 1've b?en is §eldom
patter of coordinating one's behavior w%th one's considered
;1s, and then after the activity assessing the purposes,
qumptions and values which guided and informed the activity.
gy times the student teacher uncritica%ly model§ herself/
pself after the critic teacher--emulation substituted for
alysis and autonomy. If not emulation, most.certainly the
ydent teacher will refer most often to the w1she§ and approaches

the critic teacher and to the university supervisor. Because

the monumental importance of the recommendations of the
sdent teacher's performance for employment, the last person
student teacher feels must be pleased is himself.. In my

erience if a student teacher is faced with the cb01ce of
ing what he sees to be right by his students or himself, or

please the supervisors, he will most ofFen attempt to please
s supervisors (the awful position to be in for.a studen?
scher is when one thing will please one supervisor and its
posite will please the other). We tell the student teacher

t practice teaching is a learning experience, but he knows
’

;

e

is as much a place where you show what you can élreadx do.
while we sell ourselves, his supervisors, as his helpers,
knows that we are also his judges. With the§e circumstanﬁes,
. it any wonder that "looking competent,"."hidlng weakgess, ]
afety first," and "Will this be OK2" are the prime orientations

' many student teachers?

. Obviously, I don't see this state of affai?s as promotiv?
ough of a change of the status quo in education. At best it
ads to mild reform (ripples). It has always struck me how
1d" 22 year-old student teachers become when they student
The student teacher may be just a few years older'than
e student she is teaching--they are of the same generation--

d in any other situation they would use the styles of commun-
‘ation and manner common to them. But ipstead the student )
‘acher often affects a "pose" of a person much older--affecting
‘formal, rather authoritarian style or a pseudo-warm, patFonlzlng
ounselor" manner. My guess is that the student teacher 1s

ying to please us, her critics. She knows that we control her;
te must please us. She is outnumbered (we rarely allow studeng
sachers to plan and teach together and support one another) an

1 a position of very limited control over her life. We should

‘ach.
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give, in my view, more "room" t
o those younger to
the profession. : Y © Feconst

. These and si@ilar experiences have caused me to think
w;rd ?bout education generally and teacher education specifi

at follows are some personal goals which guide my work I?ﬂll
not really at the point where I can implement these noti' 3
but they do act as criteria to guide my behavior. -

for I gm working for a program which is personally liberatin
students (and for me). I contrast the idea of liberati
or transcendence--with the notion of accommodation. Progr:;n~-
Eznbtake the.p?sture of helping individual prospective teach:r
ecome critical, analytical, committed, autonomous, powerf :
educator§, who may reconstruct the way we educate chiidgewer !
AlternatlYely, a program can be oriented toward the train?‘
of effe?t%ve classroom teachers who will view their rofe1ng
responsibility essentially as effectively accommodatgng tﬁ:lonal
selves to the w&y schools presently function--or, most 1ikeT-
to t?e current 'fads" of the profession, whether ''val "
clarification" or "inquiry" or "open cl;ssrooms " i

Surely, no program will acknowled i
produce a particular kind of mildly inngsatgiz lgu:QEEZf:g
iﬁq accommodating, classroom teacher, I do unéerstand that
tils matter of the %iberating quality of a program is a con-
nuous and not a dichotomous variable; programs can be at
pi31t10ns on a c?ntinuum from liberating to objectifying. ?any
Sh:z :ggizszzngazz zi.nzt al:ays easy amid the rhetoric to tell
fac Xists. owever, I believe, upon analysi
EhiF we can distinguish a pre-service program ;hizh is ;aiigii
a’1ve-—whlch treats students as interchangeable parts, as
objects--from one aimed at liberation, human freedom. ,At least

I think I i i i i
can tell when I am in a situation in which my liberation ttempts to impose its s

is promoted from a situation in i
t which others a i
mold me into this or that. R

i iszsﬁgstshould §tudz, explore, engage the world, rather
han p o a series of lesson plans faculty develop and

imp ement: Rather than work to achieve the specific goals o
?ompetenc1es established by others, I want students ti work -
3? programs-centered around their transaction with a rich

iverse environment of books, people, and experience poss;bilitie
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pe program I envision would promote an interplay of self- and
%cial analysis, theory building, skill development and activity.
Lames Macdonald, Bernice Zaret, and Esther Wolfson describe
Lch a program, omne which centers around student learning, the
prust of a student into freely chosen activities within an

t contrived with his participation, activities
\ccompanied by intense personal reflection and analysis. They
%ntrast this model with an instruction centered model in which
he teacher asks and resolves the usual questions, controlling
oth the means and ends of learning: What outcomes do I want
com my students (usually particular knowledge, skills, values)?
‘mat activities can I employ to attain these goals? How can I
&quence these activities to best provide for the attainment
.f these goals? How can 1 evaluate the students' achievement
f the knowledge, skills and values 1 consider important? Thus,
{would hope to work in a program in which students engage in
ork as a matter of personal choice, chosen from vaxried oppor-
‘mities which they have participated in creating, with out-
@mes unique to them and determined in the course of their work.

{ Students in teacher training should be challenged (required
h you will) to assume responsibility for the goals and directing
f their life at this time of their life within relationships
ased on shared work, mutual help and criticism. Included in
}[teacher training program should be encouragement of students
“and teachers) to engage the ongoing processes of education--
woth the efforts being undertaken to educate children and the
structures in which they find themselves (the teacher training
getting)—-with the aim of altering the processes and themselves.
itudents should have extensive opportunity to work with others
n colleagueal relationships instead of continually being in a
leferential position in relation to an older person. In some
legree I see teacher training to be a struggle of one generation"s
tyle of teaching and living on another.
ertainly becoming an effective educator involves an intense
‘ndividual struggle to gain greater personal understanding and
.fficacy. But also, this growth in individual competence and
the improvement of education is a result of an interplay between
n individual's struggle and the struggle he shares in collective
sction with others. I think a teacher education program would
lo well to promote both individual and collective work; each
contributes to the effectiveness of the other. Most pre-service
gprograms in my experience place greatest emphasis on individual
“ffort at the expense of individuals coming together and deciding
what purposes they share and work together to employ means that
vill facilitate the realization of these aims. A part of the
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collective experience is mutual help and criticism among
students and teachers. Typically the instructor alome is
responsible for the helper/critic role., Students do not
respond very much to one another's or the teacher's work.

With this in mind, perhaps instead of assuming "aide"
responsibilities in schools, as is often done in "school-based"
programs, students could perhaps be more often in observing,
evaluate roles, and, most important, "altering" roles--=altering
in the sense that the student's activity is aimed at changing,
improving, the means and/or ends of education rather than
furthering current practices. Students and teachers should
develop educational activities they consider comsistent with
their purposes as educators at this time of their life, developing
projects or programs which will be aimed at present contributiong
to the field (after-school enrichment programs, work in alter-
native schools, student organization, curriculum reform efforts,
etc.). Instead of being placed in a practice teaching assignment,
students should participate in the creation of options to the
conventional student teaching assignments. One immediately
thinks of student involvement in alternative schools--or startin
an alternative school of their own. Perhaps a public school that
has elective courses could assign one or more to groups of
student teachers, who would in their own way develop completely
and teach the course to school students who choose it. Perhaps
they could help organize '"school-within-a-school" programs.
These groups could be facilitated by public school and university
personnel. This approach still runs the danger of supervisor
dominance, but at least there are some aspects of the situation
which may give more power to students. There is no on-going
program to act as a restraint on curriculum planning, and at
least the student will not have to face the supervisors alone.
Under this. arrangement, students could decide what to teach and
how to teach~-and unlike most practice teaching arrangements,
whether or not to teach alone. More important than the approaches
to practice teaching that I can think of, however, is student
participation in the process of creating options which make
sense for their lives and the lives of the students they will
teach, Lastly, students should be encouraged to act in ways to
alter their own education; they should share with faculty the
responsibility to continually improve the nature and quality
of the teacher training program. This means a situation in
which students maturely participate individually in such matters
as curriculum, selection of faculty, and entrance and exit
requirements of the program. It means students being organized
enough to exert collective pressure to bring about changes in
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This in contrast to a situation in which
1ty go off, virtually in secret, to decide the c?urse_of
E ional lives of students. Or, it means a situation

ducati ) ;
L;ich students seemingly participate but in actual fact are
Frless, dominated by faculty.

ir education.

" " L3
1 know that teaching is mot a “"yalue free" or "belief

o' enterprise. 1 may try to cr?at? an environment indwhlch
ense work is expected, but the 1n§1v%d?al p?rposes ag i ne
ections are an outgrowth of each individual’s enco$? ?
[educational environment. I know my Yalue§ ?nd ?e 1efs

e into play when I contribute.tQ the.ldentlf%catlon o e
erials, experiences, opportunities, people, 1ssues,-ant

[ that make up the environment. 1 do not unde?estlma ed
e%febt on students. I'm older, have more exgerﬁgnﬁe, and am
2 dominant role position. 1 know that what is in a Led
dentF—the meanings, goals, values, whatever they are called--
going to be in some measure affecte

d by his/her experience
'h me. I notice many of my students become much like me and
‘ students much like them.

i ! - There is nothing
er instructors
E I do worry--or at leas

v
o

ng with this as such, bu? ) ‘ t I think
rorry—-about~uncritical discipleship.
hat I want students critically
heir way as educators. Perﬁaps
Lan help this along by making my motives,-values,:assumztlozi,
1 actions clear to them. Too often, I think, Feachers o n
|1 students who they are and what they are trying to @o, :SSion
tuafion which could run the danger of giving a false ;mpr >
&ng students of "objectivity" on the part of the teai ir i
‘hin the learning situation. 1 also may be able t? edeezse
&nging students into contact with pe9ple representin% 'il
ints of view, views different from mine. 1 can ?o a; wznt
%resent all sides of any issue. As a matter of fact, :

be all that I am with students, all my preferencesban

ssions and involvements, and reﬁlly do noﬁ care Fo te a
eutral’ discussion leader or a la%d—back fac111tabor.k -
wever, a program centered on learnl?g can, L hope,t ZZits y
om the single instructor dominance 1in c%asses as sh? -
ntact individuals with diverse perspectives. In F 1s"c1 -
ance I do not think I need worTy as mgch about being zvetz
ing to everybody." Lastly, I can invite gnd allow stu ié .
. consider and talk about my control over them; I can mate

. explicit issue. I can invite students to take action to

ssen my control over them.

One value I say I have is t
| self-consciously to choose t

a1




All this has taken me pretty far from the censored adv
tising layout. I have read that important things result iner-
"global applications," where this leads to this and then th
?ther thing. It would be easy enough to say that everythine
1s‘interconnected. But that is the point, is it not? Ever %
Fhlng is connected to everything else. If we are too narroz
in o?r perspective--as T thing the student teacher was in that
English class--we miss the basic relatedness of things and
?erhaps never come to grips with some large and important
}ssues. I have concluded that if change in teacher education
is to be significant, it must involve more than reform of the
practice teaching experience--although I must start somewher
What-ever, it is time I went to work. 4
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Secu

rity

By DAVID J. FEELA
St. Cloud, Minnesota

When it is dark

and accusingly quiet
I must sit
on my hands
for two dollars an hour
and protech these cars

that rest

like sleeping coffins

in a dusty half-acre lot
behind the bloodshot eyes
of a meat packing plant.

1 wonder what earthly good

I am doing
here;

Nothing ever happens
but people worry
about what might

and I worry
about rent
and groceries
and my fingers
that are growing numb

from the weight of an unactive body.

The air is sensuously s
listening to rust
make love with crome
and the muffled groans
of dying cattle
who are processed to fe
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kills

ed
the dying.

David J. Feela
721 5th Avenue Norih
St. Cloud, MN.




Visions of a Teacher as a Gifter
of Awareness

By KENNETH WARNER
Northtield Senior High School

As a grifter of sore dawns

and psychic muggings

and muse to the chants of

Filo Filligree, Milo Mugeroo

and Blatant Badolescents,

mad cricks in the neck

and cranky mauve smothered
dispositions,

he peers into the grain of a bedstead
as if a vision might be there
among the warm highlights,

dashes of splinter

and warm smears of stain.
Imagines some delusion there.

Not tree as tree

conscious of its own pattern

of swirling mute growth

and the crackling of its limbs,
but the victim of some divine obfuscation.
His cells divide on him,

drift, float and die,

They are brats, dispensible;

he breathes them away.

Yet he survives himself

and is not even aware of it all
or of the synapses in his brain.
But synapse as synapse

is all he hopes to know to teach.

Kenneth Warner
Northfield Senior High School
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