
COMMITTEE ON ACCELERATED ENGLISH 
THE TROUBLED, THE LEARNING-DISABLED, 

AND THE GIFTED 
The troubled, the learning-disabled, and the gifted, and the 

gifted-special students, all of them, and all of them entitled 
to what we as English teachers really want to give them, the 
very best we can. The others, too-the ordinary, everyday kids 
who fill the classrooms in which those special students reveal 
their needs-they also are entitled to what we as teachers 
really want to give them, the very best we can. 

Not so long ago, the interest of the community focused on the 
special problems of troubled students, As teachers we re­
sponded. We went to workshops. We tried to learn to reco~­
nize the symptoms and needs of the socially-maladjusted ch1ld, 
the emotionally-disturbed student, the chemically dependent 
youngster. We identified the appropriate support staff and, 
remembering that we are English teachers and not counselors, we 

learned to use that support staff. We did our best to make 
the classroom a humane place in which troubled students could 

learn. 
More recently, the interest of the community turned to 

learning-disabled students and to their right to be part of the 
mainstream of public school education. Again we teachers went 
to workshops. We studied Public Law 94-142. We learned to 
recognize new symptoms and needs, and again we identified the 
appropriate support staff and hoped that that staff would be 
able to help us make the classroom a humane place in which 
learning-disabled students could learn. 

Now, the interest of the community is concentrated on the 
gifted students in our classrooms, on academic excellence. We 

are being asked to challenge the most able students, to pro­
vide an atmosphere in which talented young people can work 

constructively and creatively, uninhibited by the slower pace 
of their classmates. Now, however, there are fewer workshops. 
We must be our own support staff. Now we are the experts, the 
ones to determine curricula for these able students. Few 
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schools have full classes of truly gifted students, so most of 
us must tailor our material for small numbers or, perhaps, for 
talented individuals. We have to do our own planning and con­
sult resources we find for ourselves. We must stay alert to 

Advanced Placement workshops, to opportunities such as Carleton 
College's Institute for Teachers of Talented High School Stu­

dents or Macalester's Center for the Teaching of Humanities. 
We need to talk to co 11 eagues in MCTE. We must add our names 
to whatever lists exist to offer help to one another in working 
with accelerated English students. This is particularly im­

portant to those of us who believe that public schools should 
continue to serve these talented young people. 

Once again we respond to public interest. We work a little 
harder. We add another objective to our lesson plans. We 
remember, however, the ordinary, everyday kids who fill our 

classrooms. They, too, are special. They also are entitled to 
the best that we can give them, so we try to make our class­
rooms humane places in which all youngsters can learn. 

TEACHING THE TROUBLED 
By Carolyn L. Bell 

Jean Vinton 
Chairperson 

Teaching the troubled, alienated or dropout-prone student can 
be the biggest challenge in the field of teaching and, at the 
same time, a most rewarding experience. It takes stamina, 
relevance, a sense of humor, and perspective. 

Stamina means that every teacher who wants to be effective 
with troubled students must take excellent care of him or 
herself outside the classroom getting plenty of rest, leading 
a varied and interesting life, coming to class fresh with ideas 
are only possible when a teacher considers his or her own needs 
first. 

I strongly recommend teachers take little or no work home. If 

teachers find no time during school hours to read and prepare, 
possibly they may be requiring too much work; they aren't going 
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5 TOOLS FOR SURVIVAL 
Tool# 1 TRADITIONAL GRAMMAR 

to help them write and speak correctly 

Tool# 2 STANDARD USAGE 

to he lp them project a positive image 

Tool# 3 WRITING SKILLS 

to he lp t hem meet real-world requirements 

Tool# 4 REFERENCE AND STUDY SKILLS 

to he lp t he m loca te information i.lnd :--tudy effecti vely 

Tool# 5 READING AND LISTENING SKILLS 

to help t he m in school ;md in t heir du ily liv ing 

For Gr ades 1-8: 

Studcnb' Worktexts !{irades 1-2 1 • Stu_dents' Books 
!{~ rades :J-Kl • Annotalt.'d Teachers' Editions • Grammar 
Masters • Workbooks t (;rades :3-H 1 • 'l'eache rs· Ed itions of 
thl' Workbooks - with reproduc ibl e tests tG rades :)-_8 1 • 

lndi \" idualiz.ed Progrpss Charts a nd Management Guide" 

Fo r Grades 9-12: 

Students' Hooks • Ann otat ed 'l'eachers' Editi ons • 
Skiilmastprs !spirit masters - including fi nal exam­
inati ons ! 'l'h<• Grade 12 ,"','tucfrn(..., Book is a Ham/hook. 

CALL FOR PROGRAM PROPOSALS 

Donald c. Stewart, Asst. Chair, Conference on College Com­

position and Communication, has issued a Call for Program 
Proposals for CCCC's Thirty-Third Annual Meeting. Theme for ~he 
Convention: Serving Our Students, Our Public and our Profession. 

Place: San Francisco, California, Hyatt Regency Hotel, 
Embarcadero. Dates: March 18-20, 1982. Proposal forms can be 

obtained at CCWs1981 Convention in Dallas, Texas, March 
26-28, or from CCCC Information Services, 1111 Kenyon Rd., 
Urbana, Illinois 61801. Deadline for submitting proposals: 
June 20, 1981. 3 

over enough work in class, or they aren't organizing their pre­
paration time appropriately. Research papers require extra 

teacher time, but they can be turned in piece by piece, day by 
day, with outlines, notecards, rough drafts separate. By the 
time the final draft is turned in, it can be read quickly. 
Teachers need to be at th eir peak of alertness and enthusiasm 
during school hours. 

Normal adolescents bring their emotional needs into the class­
room; troubled adolescents bring even greater needs with them. 
Each student needs to be recognized individually for whom he 
or she is becoming and to be appreciated for individual 

ach ievements. Teachers can encourage positive self-concept by 
setting a good example. 

More specifically, teachers can develop interest in classroom 
activities through the s tudy of relevant literature and through 
varied opportuniti es for self-expression. Teachers need to find 
works by writers who deal in real problems pertinent to teenage 
lives . Authors such as Paul Zindel, S.E. Hinton, Judith Guest 
and Judith Blume have written novels rich with possibility for 
lively classroom discussion. Fantasy by Tolkien and C.S. Lewis 
are popular but seem better suited for reading outside of class. 

Allowing students to freely express opinions on matters such 
as divorce, alcoholism, and sex gives them the opportunity to 
learn respect for themselves, something troubled students surely 
need. Structure and order is invaluable in these discussions 
so that students learn respect for each other as well. The 

teacher must insist that students listen to each other courte­
ously. 

A classroom atmosphere of ease and unself-consciousness is 
vital. This can be nurtured through the teacher's own willing­
ness to share his or her own ideas. However, expressing a 
personal opinion on matters such as abortion is not always ad­
visable, in my opinion because some students identify very 
strongly with teachers and are likely to assume their opinions 
without fully evaluating all sides of an issue. Also, students 

have been known to go home and quote teachers. Parents often 
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resent teacher influence on controversial matters. The 
teacher's responsibility is to help the student discover his 

or her own truth, not to decide for the student what truth is. 
Examining and comparing various newspapers and magazines is 

a successful technique for bringing relevance to student lives. 
The study of current issues and events can lead to student in­
terest in developing their own paper. Writing skills grow 
quite naturally out of this experience. Even the most reluctant 
writers can review a rock concert or compile a list of current 
hits on the radio. Interviews or polls are fun but can be dis­
tracting to other classes and teachers, so should be done 
between cl asses or during lunch. Student papers require some 
time and typing but students can be very enterprising when they 
see their names in print, and often find unique ways to facil­
itate this process. The format must be kept simple. Including 
a sample of everyone's work, success, is of primary importance 
to these students layout secondary. 

Another technique for developing writing skills among students 
classified as "troubled" is to study current poetry and to have 

the students write their own. There are collections available 
too numerous to mention, but poems should be selected that are 
fairly clear and direct in their themes. They should relate to 
matters of importance to teenagers. A few days of study and 
then "hands on" works best. Remind the kids that poetry need 
not rhyme, that it can be any length, that the object is to 

communicate an idea. 
A teacher's sense of humor is not quoted with telling jokes or 

trying to be cute although sometimes both these tricks work. It 
means when the kids look at you on Monday morning through slits 
where you know eyes exist, talk all hour· of their kegger 

parties, fall asleep in class or don't get it after three ex­
planations, you, the teacher, remind yourself that there are 
three more days in the week. 1 don't include Friday because 
Friday has its special idiosyncrasies and school is probably the 

• fur,thest from the minds of most of us. A sense of humor means 
that when a student's remarks and attitude make you wonder why 
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you ever went into this profession, you remember there are 
probably a few others who love you and need for you to be 
there. 

Having perspective is understanding that if you know a child 
is abused in the home and her parents are both alcoholic, 
before you arrange to rescue the child and place her in a foster 
home, you first go through referral channels for the parents' 
problem. Furthermore, you seek peer support for the student 
through school groups or AlAnon. Your job is to teach despite 
the kids' problems. Teaching kids with tough lives often 
involves you emotionally more than teaching kids from happy 
homes. But, it is all too easy to take on the role of parent, 

counselor, welfare worker, social worker and chemical dependency 
counselor as well as teacher. We, as teachers, need to know 
where and when to make referrals and to follow up on them but 
not to take over the kids' lives. Timing is crucial. some kids 
abuse drugs day after day but until they are ready, the only 
treatment you can provide is an active learning environment and 
the appropriate consequence if they choose not to participate. 

Rewards for the teacher come when students tell you (and they 
will) how much you mean to them and what they've learned from 
you. It is possible, through your efforts, to keep troubled 
kids in school, to help them to become happier people, to 

further their progress toward graduation, and, if you're lucky, 
to exchange some learning along the way. 

A STUDY OF THE USE OF SENTENCE COMBINING TECHNIQUES IN THE 
LEARNING DISABILITIES CLASSROOM 

By Carol A. Bacig and 
Thomas D. Baci g 

The study reported here came about because a frustrated 
Learning Disabilities teacher was ready to try almost anything 
to get her junior high students to be able to write a para­
graph using sentence styles more sophisticated than those of a 
Dick and Jane Reader, and because this teacher wanted to know 
if what she did was worth doing more than once. 
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