
Curiosity about how a totem pole comes to be is satisfied 

in terse but gentle prose, Strong vibrant colors are used 

on a paper with soft finish; texture and depth are achieved 

on each page and the pictures project to a large group of 

viewers, 6-10 

Singer, Isaac Bashevis, THE GOLEM, illus, by Uri Shulevitz. 

Farrar, Strause and Giroux, 1982. 84pp. 

The mysterious and spiritual meaning of the tale are vivid 

in the style of the storyteller. Seems right not to know 

exactly what happens. Art is completely in tune with the 

text; black and white drawings are inspirational and prod 

the imagination. 9 up 

Steig, William. DOCTOR DE soro. Farrar, Straus and Giroux, 

1982 . unpaged . 

Perfection in a picture book in every way, word choice, 

humor, unity of incidents, believable crisis, and true 

justice. Colors evoke mood. Irony is at so many levels, 

the age range is without limits. 

Tinkelman, Murray. RODEO: THE GREAT AMERICAN SPORT, photos 

by author. Greenwillow, 1982. 

Picture story of the events and the unique features of 

rodeo. Expert on the subject judged it to be accurate and 

commended the selection of subjects for the photos and ex­

planations. Uses real events for the pictures but does not 

identify individuals. Younger readers enjoy the pictures, 

while the text adds depth for the mature reader. Adult/ 

child reading is enjoyable for both can be interested and 

informed. 

Vincent , Gabrielle, ERNEST AND CELESTINE, illus, by author, 

Greenwillow, 1982. $9,50 

The whimsical artistry of the paintings draw the reader to 

the book. Imaginative tale with personified animals is 

carried by a brief text and detailed expansive drawings, 

Elegance in quality of paper and reproduction, 5-7 

WHY AM I GROWN SO COLD? POEMS OF THE UNKNOWABLE. ed, by Myra 

Livingston, Atheneum (M, McElderry Book), 1982, 269pp, 

24 

Thorough coverage of the best poetry in the realm of eerie 

spooky topics from a variety of cultures and eras. Organiza­

tion lends to easy location according to mood and setting, 

Much demand for this especially seasonally. Not so large 

but that it can be held easily when reading aloud; at the 

same time it does have more than a few poems--i. e. you get 

something for your money. 12 up 

Yep, Laurence, DRAGON OF THE LOST SEA. Harper, 1982, 213pp. 

$10.89. 

The fantasy is an extension of a Chinese myth. Adventure 

abounds, symbolism is striking, and the pace builds so that 

the reader is immersed in suspense. Jacket indicates "Jr, 

High" but the 11-12 good reader will be fascinated and not 

overwhelmed by content, style, or reading difficulty. 

REVIEW: Secondary School Reading: What Research Reveals for 

the Classroom, Edited by Allen Berger and H, Alan 

Robinson, 1982. 

HIGHER-LEVEL SKILLS DON'T JUST HAPPEN; 

THEY MUST BE TAUGHT, READING RESEARCHERS SAY 

Student's failure to develop higher-level skills of critical 

reading and analytical writing in secondary school appears to be 

"a direct reflection of current practices in testing and in­

struction." This is the conclusion of nationally known reading 

specialists and researchers who contributed to a new book from 

MCTE: Secondary School Reading: What Research Reveals for the 

Classroom. The authors believe that if junior and senior high 

reading instruction were based on current knowledge from 

research--instead of on habit and on the notion that teaching 

reading is up to the elementary schools--most high school 
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students today would read with greater understanding, enjoy 

reading, and learn more. 

Edited by Allen Berger, University of Pittsburgh, and H. 

Alan Robinson, Hofstra University, Secondary School Reading is 

published by the National Council of Teachers of English for the 

National Conference on Research in English and the ERIC 

Clearinghouse on Reading and Communication Skills, Its message: 

Major changes in prevalent teaching practices need to be made, 

so that in all disciplines, students get carefully planned in­

struction in how to learn from books. The authors call for: 

a realization that junior/senior high students, con­

fronting complex texts, from history to physics to 

novels, need systematic instruction in critical and 

analytical skills, not more elementary level "basics" 

a commitment to teach all students how to "read to 

learn" ( to figure out their purpose in reading, 

use appropriate strategies, and monitor their own 

reading behavior) 

rethinking of testing and teaching practices to make 

reading more than mere extraction of facts from print. 

(Teaching and testing should draw on students' prior 

knowledge, require analysis of text, and involve 

synthesis of ideas.) 

a commitment by administrators to involve teachers in 

all disciplines in teaching through critical reading, 

integrated with thorough discussion and analytical 

writing assignments. 

reassignment of reading specialists to teach teachers 

how to teach advanced reading. (Tcro many secondary 

school students, the researchers say, are being 

classed as "remedial" and pulled out of regular classes 

to be drilled in elementary reading exercises.) 
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an effort by the publishing industry to set higher 

standards of organization for textbooks 

Recent National Assessment findings show that students are 

doing well in the language arts--up to a point, In the lead 

essay, Anthony Petrosky, University of Pittsburgh, traces 

students' loss of early momentum in reading to the prevalence of 

multiple-choice tests, superficial class discussion, and the 

near-absence of assignments integrating sustained reading with 

sustained writing. Petrosky points out that a large number of 

todays's teachers in all disciplines were never taught how to 

teach critical thinking skills. 

The researchers' essays discuss ways to apply findings about 

many aspects of reading instruction: the contexts in which 

reading occurs in real life, reading as a prqcess, strategies 

of mature and immature readers, teaching approaches, the 

structure of text and how people learn from it, assessment of 

responses to literature and expository writing, .and management 

of reading programs. 

Among the 22 contributors to this volume are Jerome C. 

Harste, Judith A. Langer, William D, Page, Joseph L. Vaughan, 

Jr., P, David Pearson, Joan Nelson, Harold L. Herber, and 

Margaret Early. 

(Seconda School Readin What Research Reveals for the 
Classroom 206 pages, paper. Price: $10.75; NCTE members, 
$9.50. ISBN: 0-8141-4295-8. LC: 82-61719. Available from 
NCTE, 1111 Kenyon Road, Urbana, Illinois 61801. Stock No. 42958. 
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"Problem Solving: An Essential Skill" 

an inservice workshop for educators and administra­

tors sponsored by the Minnesota Post-Secondary 

Reading Council and the National Association for 

Remedial/Developmental Studies in Post-Secondary 

Education 

April 15 & 16, 1983 
Holiday Inn Downtown and Minneapolis Community College 
Minneapolis, Minnesota 

$22.00 preregistration, $18.00 student 

This workshop is designed to: 

- preview current research within the area of problem 

solving 
- discuss the integration of problem solving processes 

as they apply to the areas of reading, writing, and 

mathematics 

- present problem solving strategies which will allow 

students to develop and refine reasoning skills 

Presenters: 
- Curtis Miles, Director of the Center for Reasoning 

Studies at Piedmont Technical College, South Carolina 

- Diane Chambers, Reading Skills Coordinator in the 

Supportive Services Program, University of 

Minnesota-Duluth 

- Casey Withers Humphreys, faculty member in the 

Mathematics Department at Minneapolis Community College 

For further information contact: 

Diane Chambers Valeriana Brown 

MPSRC NARDSPE 

5009 Ivanhoe Street Minneapolis Community College 

Duluth, MN 55804 Minneapolis, MN 55403 

(218) 726-8726 (Bus. Phone) (612) 341-7095 (Bus. Phone) 
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SECONDARY READING PROGRAMS: RATIONALE AND 

CRITERIA FOR PROGRAM DEVELOPMENT 

By Terry Teich 

Reading instruction used to be considered a job exclusively 

for the elementary schools under the theory that "the student in 

elementary school learned to read, and the student in secondary 

school read to learn."(3:33) This premise assumed that once 

a pupil had been taught the basics, becoming a skilled reader 

was a matter of practice with no need for further instruction 

as each student was prepared to handle new materials, (3:33; 

9:1) However, upon evaluation of the secondary student's 

reading status, professional educators have begun to realize the 

need for a secondary reading program and support the incorpora­

tion of reading programs into the secondary cu=iculum, 

The Secondary Student and Reading 

A growing number of secondary students have left the public 

school systems unable to function effectively because of 

reading deficiencies, Statistics from the United States Office 

of Education have revealed that one in four students has 

significant reading deficiencies; half of the unemployed youths 

from ages sixteen to twenty-four are functionally illiterate, 

and three-fourths of the juvenile offenders in New York City 

were two or more years retarded in reading, (12:2) In fact, 

many students entering the secondary school level have not 

even mastered essential reading skills. (5:366) 

Plausible reasons, selected from various studies, as to 

why secondary students have not even mastered basic reading 

skills include the following (1:107-8; 4:128-29; 11:19; 15:249): 

1, Failure of secondary educators to recognize that 

reading is a developmental process that does not cease after 

grade six. 

2. Rejection by content area teachers of the notion that 

every teacher is a teacher of reading. 

3, The decision to leave the development of reading 

skills to reading teachers alone. 
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