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C. Analysis of Assessment Data 

The assessment data suggest that students think the anonymous exchange 
of ideas releases accountability while at the same time fosters critical thinking 
and honesty. Because of the controversial nature of the short prose topics, 
students felt temporarily exempt from attaching "public self' to "private ideas." 
Given the current climate of political correctness on college campuses, this 
kind of intellectual liberation was refreshing to observe. However, in some 
instances, the questions from the anonymous students were, according to a 
number of panelists, "rude", "nasty," "childish," "cowardly," "racist," or "nar­
row-minded." 

While the surveys indicate a positive influence of anonymity on facilitating 
more candid response and opinion, some students (19) believed the lack of 
accountability might have diminished the quality of the questions. 

E. Results 

Feedback to Students: 
During the final class session, I discussed the survey questions with the 

students. Judging from the tone of the discussion and the affirming nods, the 
students appreciated the opportunity to share their ideas anonymously and 
honestly without fear of verbal retaliation or ostracism from other students. 
The anonymity, according to some students, also granted them immunity from 
the instructor's potential scrutiny. 

However, students did express frustration with the apparent trend of ab­
sences on forum days. Because attendance in the course is not tallied, typi­
cally 6-8 students would be absent on the open discussion days. To recognize 
the contributions of those students in attendance and to enhance the quality of 
the discussion, students suggested I take attendance on the forum days. 

Changes in Pedagogy: 

The results of this project cause me to contemplate only two strategic changes 
in the course. Upon detecting the students' frustration with their absent peers, 
I likely will take attendance on the forum discussion days. Because I plan to 
continue to solicit anonymous opinions on the cards, I will not be able to 
evaluate the student behind the card. However, I will periodically review the 
cards in class and point out critical thinking strengths and weaknesses. Fur­
ther, I plan to create, and distribute cards that model questions demonstrating 
sound critical thinking. 
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Underneath Castles 

I am white wrapped and hungry, 
So 

I pull 
in circles 
to release my tongue, 
the spit built up, 
opens my sticky lips 
and I pull in an angry breath. 

I circle with my arm around my head, 
until my nostrils are caught open. 
They are stuffed with dripping cotton 
so I pull it out slow, 
lunging forward like my stomach is sorry. 
Then my airways are free 
and I smell the musty walls. 

Finally my eyes are sought 
and peeled forward by the gauze. 
I reach for dampness from the walls 
to wipe them, 
and as my pupils surface 
from lit pressure, 
I am blurred with the milky sight 
of a mirror. 
I hold onto the gauze in a glare 
and point to her mossy tear 
saying 
Speak or wrap me up again. 
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Kneading Beasts 

My house is a hammock 
that cups my back. 
Citronella close by 

blistering mosquitoes 
that hover from the lake. 

I journal on bread, 
watching dolphins 
coil up for the slaughter 
as horses emerge 
knee-high, 
water wasted 
and stocked for the feast. 

The dolphins begin to fist-fight 
selling their kingdom 
to the gods 
of the carcasses. 
But waves carry 
fish and butter 
foaming the shores edge 
and the stallions stand 
scattered and fat, 
sucking their teeth. 

I rise from hammock ropes, 
hurry to the sandy bank 

and caper a stallion. 
I kick hard 
sinking naked feet into its stomach, 
toes massaging the belly dolphin 
and ride unbridled 
into a shore-side tree. 

The horse drops to the ground 
and I to its backside 
to birth the dolphin, 
so we can share a meal 
of black-maned flesh. 

Nicole Meierhofer is a graduate assistant in the 
English department at St. Cloud State University. 
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The Heart of the Muses: 
Teaching Narrative Writing Using 

Mythic/ Archetypal Literary Criticism 
I was speaking to a class several years ago in a course about world 

literature when one a keen moment of understanding struck me. My students 
and I had been exploring various methods of literary criticism, a new one 
every two weeks, and at the moment in question I was lecturing on the theory 
and use of mythic/archetypal criticism. Suddenly a revelation came, so in­
tense that I hesitated in my speech and almost was unable to continue. I am, I 
thought, talking about my own writing and self. Mythic/archetypal criticism, 
I realized in that instant, wasn't just another theory with which to play; rather, 
it was an accurate representation of and guide to my own creative/narrative 
writing. 

What a teaching moment, I thought, and proceeded to try to explain 
to my students-and to myself-what I was envisioning. I have no idea 
whether they understood me that first time. However, I understood myself­
the self who writes creatively-better at that moment than ever before. Since 
that time I have developed myself both as a creative and narrative writer, and 
as a teacher of creative and narrative writing, because of that moment of in­
sight and all it entails. This essay is my paean and guide to learning and to 
teaching others how to write mythically. In addition, I have learned that myth 
criticism-because of its powerful analyses of personal evocation-has the 
ability to offer helpful tools to postmodern pedagogies involving the writing 
and reading of cultural and personal narratives. 

Myth Criticism's Jungian Foundations 
Let me begin by defining myth criticism. Myth criticism is criticism 

of literature using archetypal and/or mythological identification. The two 
sources are archetypal criticism and mythic criticism. The first, archetypal 
criticism, was developed from the work of Carl Jung, the less libidinous and 
almost as famous disciple of Sigmund Freud; Jung's concerns were with ar­
chetypes, the collective unconscious, and our various selves or forms of self, 
conscious and unconscious. The second, mythological criticism, first devel­
oped from the anthropological world survey of myth by Sir James Frazier 
called The Golden Bough and from other like-minded anthropologists, and 
more recent work with mythology by such mythologists as Joseph Campbell. 
Mythologists and Jungian psychologists alike believe that there are basic sym­
bols and realities for human existence through all major cultures and histori­
cal periods in the regularity. In some ways the story lines were formulaic: 
tragic-family faces personal catastrophe, finds in their depths the way to 
solve it, and comes out sadder but wiser in the end; or humorous-good but 
awkward man chases smart woman, smart woman chases him back without 
him realizing it, and both fall in love. 
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Not A Hobby Farm Fantasy 

I'll let you touch me 
inside the window seat, 

if you use a match, 
if you use your mouth. 

I'll let you pull me down 
inside the front closet, 

if you use a rope, 
if you use your eyes. 

You could take me to that place 
Inside the barnyard picture, 

the one in the kitchen above the sink, 
where the barbed wire fence 

is dry and framed in dust. 

I'd go almost willingly, 
you could even make me drive. 

The van windshield wipers 
would cry for me, 
hound-dog music, 

and weird dirt road 
the half mile driveway, 

entering that barnyard picture together. 
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While there, 
I'd find the match, 
while your mouth tries to touch me. 
I'd light the rope, 
before your eyes pull me down, 
I'd know all along my plan 
about the fence that 
needs you more than I. 

Your sickening skin, 
the barbed wire, 
wet for eachother. 
I'd help you up the fence, 
calmly moving the dust, 
to make a better fit. 
I'd leave you stuck there, 
bleeding toward the sky 
and drive out in the van. 

Then sometimes while doing the dishes, 
I'll watch you squirm 
inside that picture, 
knowing for sure, 
that ours was not a hobby farm fantasy. 

Nicole Meierhofer is a graduate assistant in the 
English department of St. Cloud State University 
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